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Ten yedrs ago, as 8 white graduate student and a.second-year
teacher, I wrote a book called Negro Literature for High: School
Students, one of the NCTE’s first books on miinority literature, and
" for several years one of its best sellers. With annotations on

approximately 150 books, it was comprehensive, intéluding almost

. every literary work hy-a black writer or with.a black main

. character that was in print at the time, In addition, a depressingly- ®

large number of out-of-print books were included, for such classics
. a8 Gwendolyn Brooks’ The Bean Eaters and Maud Martha, Wil-
liam Demby’s Beetlecreek, Ann Petry’s The Street, and. Richard
- Wright's Eight Men were all unayailable in baokstores.

_ Ten years ago Negro Literature for; High School Students was
complete and up-to-date, The wealth of black literature published
* since that time has made a new edition necessary, A new book was
desperately needed to direct teachers to the important new works
now available from black writers. And in addition to new books, a

new perspective was needed. As black literature has become’more -

" popular, new insights have emerged from both critics and teachers.
" -We have now recognized more honestly the impact that cujtural

= - preconceptions have on a person’s ability to evaluate and toanalyze

literature objectively. Many contemporary black writers claimn
- that'their works are 80 far from white traditions that white critics
have no right to evaluate them, and this rejection’is often extended
to white teachers, When I first heard challefiges to a white
" teacher’s ability to interpret blatk literature, I was upset and,
angry, byt I have since recognized the validity of the statement
that white people do not interpret literature the same way black
peoplé do. It is now obvious to me-that my reaction to the works of
Imamu Amiri Baraka is-very likely not the same as a black
person’s reaction, and is probably not the reaction that the author
inténded. I am not willing to quit reading and ‘reacting and
sharing my reactions, but I am now more eager to compare iny
‘reactions to those of others and to learn more about both literature
and myself as a result.

4 -
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Ten years ago, neesger I nor what was then the NCTE Publica-

.. tions Committee gu ed whether & young' white teacher could
-~ —adequstely write'd survey of black literature. So little had been

written on the subject that any effort seemed valid. Now, however, o
- we recognize that not only race but ethnic background, age, region
of the country, ard size of the community influence a person’s.‘Ta ",
:‘eactlons“to literature and limit the valzdgty of any single point of :
view. A bladk farm girl in Mississippi, a middle-class black
suburbanite from, New Jersey, a sécond-generation Italian immi-
grant from upsl':%e New York, an Anglo-Saxon college-professor’s”
daughter, and a Hawaijan of Chinese descent will all react differ-
ently to the more controverslal black writers. Some will identify _
with the oppressed, others with,the oppressors The same scene will
appear totally false to one reader, realistic toanother, and naively
positive to a third. Because of these differences in perception, this °
new edition is a collaborative effort which included the work of a
black and a white author, as.well as suggestions from six con-
sultants representing different areas of the country, and extensive
review by NCTE editorial staff and Editorial Board. Becauge
we recognize the way that background and experience can influ-

© ence perceptions, we have included ‘the followmg irtformation
about oyrselves.
I(Barbara Stanford) ama whlte mldwestel‘ner Thave taught in &

- an all- black schoo] in St. Louis, Missouri; and in an almost all-
white scho n Boulder, Colorado. 1am now teaching in a predomi-
nantly whi college in upstate New York.

_ Karima Amin is & black teacher from Buffalo, New York, who
teaches in that clty For eight years she has taught English,
including a course in literature by and about black.writers, to both
black and white high school and junior high school students.

Black Iﬂteraturefor High School Students contains ten chapters.

1 wrote ihe Historical Survey of Black Writers and the Biography
chaptérs. Karima wrote the Adolescent Literature chapter and
several reaching units for the classroom uses of black literature
section. Each of us contrjbuted material for the supplementary
bibliographies. The introductory chapter contains ideas from both
of us. Both of us reacted to each other’s chapters; however, we did
_not try to reach consensus or to disguise our differences: We felt
" that it would be instructive for the reader to see the’ differences in
our approaches and i 1mpressnons

To deal with different reactions from different parts of the
country, we invited teachers from all regions to serve as ¢consul-




tants on the project. Six people volunteeresl to assist: Ngrma

— ture Zare included in Chapter 1, and theit suggestions, about
-. , specific titles were incorporated into the other chapters.

- / the changes that have occurred™in the past. ten yegrs: Even

though the collaboration ‘with a number of pdople rédiired extra

work, we feel that the final product.was worth the effort. To some

extent, the'changes in the produetion of: thi ig'book parallel the

changes that have oceurred in our society. i‘I‘he dlfferences among
us in race, region, and ethmc backgroumi are now bemg recog-~_

however Weall sincerely hope that after anoihgr ten years another
revision of this book will be needed, and that it will reflect both the

e

our Bociefy’s ability to recogmze and respect eujtural differences,”

Ba:;bara odds Stanford
Utica College
of Syracuse University

—  Register of New-Mexico; Jack Busher of Colorado SpringsrGrace™ — — —
——. Larkin of Oneonta, New York; Kay Kasberger and Sanford Phip-
LR perr of Syracusé, New York; and B. Joyce Pettigrew of Rock Hill, -
South»’ Carolina. Their comments'on the teachinf of black litera~"

. we worked-on the revision of this book, we were encouraged .

nized and far more voices dre‘being heard. The striiggle for -
= ‘equality and -respect for all Americans i3 not yet.completed, . . -

—“ " appearance of many more new writers and additional growth in -




’ L

‘e .At first, most of us assumed that black literature could and

should be taught ‘and interpreted in the same ways as white
hterature {Ini the 1960s) the struggle was for integration, angl both
.blacks and whites ‘were trying to pro that we were all the same
_ 'under the skin and. that the happy ending was only a few riore

freedom marches away. Ten years later, we have been more open__
* with ourselves and each other and are realizing thatthe experience
of blacks and  whites in this country is quite different and that the
evils of three hundred years caanot be dissolved in gne rousing
chorus of ‘We Shall Overcome.'” ~

Barbara Dodds Stanford

L
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.. .+Not many yéars ago segregation reigned in most of the United-
.+ States. Whether hy{aw or by custom, most cities in both the North
-+ and So‘ﬁth had'séparate and unequal schools, separate and unequal
¢ -botels, separate and unequal rastauranfs ‘and separate and un-
e equal’ neighborhoods. Most school cumcula did not even allow

blacks separate and unegual status. “Whites Only” could have been
. sbamped on almost every literature series for hlgh school students v
_published before 1965. The fact that sucha warning did not appear

- " led-insidiously to the conclusion thafrio black. people’had ever
. »written gnything worthy of inclusion with suchawiables as Sarah . *
“. " Eleanor- Royce, Henry -Timrod, Frénci Hopkinson or Stan.ley
Vestal iri a survey of American literature, Until the late 1960s, a
* -Jiterature text that contained even a couple’ of splr;tqal&or a .
- ' biography of George Washington Carver was duite upusual. In,
", 1966, a survey ‘of thirty-seyen litératuré textbooks showed that

: . twénty did not have a single selection either by or about bla

! people. A study by Nancy Larrick of five thausand children’s books
published, in 1962, 1963; and 1964 revealed that only 349, or 7.
percent, includéd any black’ characters, and of this 7 percent, ™%
almost 60 percent were set outside the United States or before
World War II. Quite clearly, the books Jsed in Ameritan schools.

Ve wer.c.-l primarily hy and about white, Anglo- Saxon middle-class
people.. . - . !

J -
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" The “Disccwery” of Black Literature
R
During the labe 19603, a change began to occm: As a result of the -
3 civil rights movement, more attention began to befocused on black ,
i Americans, and schools began fo recognize ‘the heeds andl. mterests
A of their black students. Publnshmg houses responded to the in-
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crewd interest in b]ack peopleand publlshed awiderangeofnew._ ~ -
authors as well as reprints of oldér works. Encouraged by the
example of -cities like Detroit, which refused to buy books for its
school system that did not adequately represent minprities, text-
book publishers began to prepare special mner-cl texts and to
integrate their more general texts Many schools began offering
black literature courses and mini-courses or incorporating black
. literature inté traditional courses. In 1976, a quick survey of
general and American literature texts dlsplayed at the NCTE
Convention revealed only one which did not include at least one +
black writer. Most of these textbooks contained between 8 and20 , '
percent black writers, with a liberal sprinkling of writérs from
. other nop-Caucasian backgrounds—Puerto Rican, Native Amen-
can, Oriental, and others. .

Trade books for children, roughly a decade after Nancy Lar-
rick’s study, also reflect change. A similar, recent study of a
“ sample of cbildren’s Bpoks published from 1973 to 1975, conducted
by Jeanne Chall at Harvard University, showed that 14.4 percent
~of such books depxcted\black characters. Chall was quoted in the _
"New York Times as saying that the doubling of the percentageof
" hooks- depicting blacks over the 11-year perlod “still leaves 86
percent of children’s trade books in an ‘all white world,” to borrow
Larrick’s phrase of 1965 (“Chlldren s Books Depicting Blacks,

.« While R:smg, Are St:]l Onlylin %" by Edward Fiske, New York ‘.

Times, Jan. 8, 1938). * L

At the present time, the teaching of black literature appears to *
be alive-and thriving. However, a few dlsturbmg $1gns.are begin- _
mng lo+appear. Teachers make comments like thése’ “Black
hteramre‘? Oh, that was the fad of the sixties. We're intothe basics -
now.” or “We've already done .black literature.” .Unfortunately,
some teachers seem o assume that black literature is something’ ,

. transnent and faddish, rather than an‘enduring part of the litera-

ture’ curriculum whlch deserves study and analysis as intensive
and ag ongoing as the Bl‘ltlsh Romantic poets or the transeen-
dentalists receive. » - ..

Durmé\the past ten years, we have made remarkable strides in
f:llmg gaps fn our literary tradition, but even that task is less
‘complete thian many-people like to think. The six co’nsultants for
this project, unammously agreed that,black literature is under-
represented in, the curricula of their schools. Only two of the
schools represénted by*the consultants offered a biack literature

.course, and all but' one consultant estimated that less than §
percent, of the literature in courses not labeled "“black literature”
was writfen by blacks, So while black literature is certainly taught

.
k]




Tor

. L)

L

o
. o

Black Literature and Today's Teachers s+ B
more frequently now than it was a few yearc ago, it still receives
<little attention. , )

Black Literature and Today's Teachers
The quantity of black literature being taught is not the only
criterion which should be considered. While many teachers are

. doing an excellent job of teaching black literature, the majority of

_English teachers have not had such thorough training in the
analysis of black literature as they have had in other bodies of
literature. Many more critical studies are now available, and there
are now plenty of Opportumtles for teachers to acquire more
thoroiigh knowledge of black literature than there were a decade
ago, but unfortunately most people now teaching were tramed

' more than ten-years ago. -

- The experiences of the two authors of this book were probably
typical of the experiences of most of today’s teachers Barbara
Stanford graduated from the University of llinois with a bache-
lor’s degree in Engllsh in 1964, having studied only one selection
by a black writer in her entire elementary, high school, and college
career: James Weldon Johnson’s “The Creation,” which was in-

*cluded in the eleventh grade literature anthology. She began
teaching ina predominantly black school and’ discovered that that
same poem was the only selection by a black writer in the entire
curriculum. At first, she was frequently warned by other teachers
that departing from the currjculum could get one in trouble,
though she later found the cuzriculum committee supportive of her
interest in teaching black literature. A master’s degree program
at Columbia University did.provide an opportunity to learn about
black literature—through independent study. ‘

Karima Amin found only slightly more opportunities for study
ing black literature; during her élementary, high school, and

_college years she was taught a Lcouple of poems by Langston

Hughes as well as “The Creation.” In 1968, when she student- '
taught at an allblack schodl, she worked with a supervising
teacher who sparked her interest in teaching literature by black
writers by introducing Langston Hughes', Simple” stories ‘and

* Lorrdine Hansbefry's A Raisin in tthun When Karima taught

blackeliterature for ihe first time in 1971, she started with very
little preparation, studying independently and keeplng cne step

- ghead of her students,

) \:)‘ @ 13

Untrained and unfamiliar with the material, many teachers
dprmg the late 1960s rose to the challenge and educated them-

1
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6 _ Teaching Black Literature
selves as the authors of this book did. Atfirst, most of us assumed
that black literature could and should be taught and interpreted in
the same ways as-white literature, At that time the struggle was
for integration, and both blacks and whites were trying to prove °
that we were all the same under the skin and that the happy
ending was only a few more freedom marches away. Ten years |
later, we have heen more open with ourselves and each other and-
are realizing that the experience of blacks and whites in this
country is quite different and that the evils of three hundred years
cannot be dissolved in one rousing chorus of “We Shall Overcome.”
Teachers today are helped in introducing black literature by
recent changes in concepts of what is appropriate reading for high
school students, The old convention of keeping all literature
incorporating sex, other adult themes, and street language taboo

- until college, regardless of the facts of students’ real lives, has

given way to a tendency to see adult reading as appropriate for
high school students. A number of the consultants for this volume
mentioned instances of censorship of books by black writers in
high schools. Eldridge Cleaver’s Soul on Ice was most frequently
cited as the cauge of conflicts with parents and school boards,
though Dick Gregory’s Nigger and Richard Wright's Native Son
were also mentioned. A number of important works of black
literature deal with adult thémes and-include street language. -
This fact is mentioned in the discussions of the individual books.
Teachers will need to know the books they select for class use and:
consider their choices in the light of their experience with their
communities and their individual students, .- )

In the past ten years, black people’s attitudes toward their own
self-image have changed considerably. Not too many years ago,.
many middle-class Negroes wanted to be assimilated into white
tulture and therefore rejected any elements of their culture and
heritage frowned upon in white society, straightening their hair,
spurning watermelon and “chitlins,” and either learning opera and
ballet or taking pride in their inability to sing and dance. Now
most black people are exhibiting a growing” identification with
their African heritage and enjoying without inhibition elements
from both African and European cultures.

Prior to the militancy of the 1960s the terms “Negro” and even
“Colored” were generally acceptable to most black people. Then
the “new-think” of Black Power advocates prompted a reappraisal”
of these terms by many, who abandoned them in favor of “Afro-
American” and “Black.” Now, “Colored” ig rarely used and is
offensive to many, and “Negro” iswidely regarded as a term which
perpetuates a master-slave mentality. Today's black literature

14 .



Black Literature as a Separate Tradition 7

reflects a widespread preference arnong blacks for the terms
“Afro-American,” “Black Arnerican,” “Black,” and even “African.”

Black Literature as a Separate Tradition

As black people have become more willing to recognize their
African roots, they have taken a new look at black literature,and
are beginning to recognize that it is not just a subclass of American
literature, but is also a descendant of African literary traditions.
which are only now being explored by Americans. Likewise, those
of us who had begun analyzing black literature with the same
assumptions and tools we used with white literature started to see
elements we were missing or misinterpreting.

Black literature has some different traditions and aesthetic
values from literature descended from British traditions. Recent
analysis of black language patterns, folklore, rhetorical devices,
humor, and styles have demonstrated that contemporary black
culture retains more elements of African culture than had i pre-
viously been recognized. Although it is almost impossible to trace
completely-the complex origins of black American culture, it is
evident that the soirces include many African and several Euro-

pean and American Indian cultures, as well as new inventions -

needed for survival in the New World. The excitement generated
by the 1977 television screening of Alex Haley’s Roots showed how
great Americans’ curiosity about the African elements of their
national heritage has become.
A ge percentage of popular black American folktales can be
. found with minor variations in Africa. Harold Courlander’s A
Treasury-of Afro-American Folklore (Crown, gloth & pap., 1976)
contains a vast collection of folklore from black people throughout
the Americas and shows its relationship to African as well as
_ European folklore. The influence of complex African rhyihins and
dance steps on modern American musie, both black and white, is
 well known, but the influence of these same rhythms on the poetry
of writers such as Lahgston Hughes and Ted Joans is less obvious.
A teacher who attempted to analyze a work like Hughes' Montage
of a Dream Deferred by British-American rhythm schemes would
probably reach quite inaccurate conclusions. There also appears to
be some evidence that even though most black Americans sccepted
_ Christianity, they re_tained some aspects of African styles of wor-
ship, particularly ceremonies and rhetorical patterns which found
their way into sermons and later influenced prose styles. Lan-
. ‘guage, too, has had /rican influences. The Black Book by Middle-
ton Harris et al. (Random, cloth & pap., 1973) lists the follown £

Q 10‘
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words which may be descended from African words: “o.k.” from
“yaw kay,” meaning all rlght “hip” from “hipi” meaning aware;

“guy” from “goy,” meaning a young man of no standing; and

“banjo” from “banzar,” a musical instrument.

Black culture has also been influenced by African aesthetic
ideals which differ from those of Europe. In most of Africa, art,
literature, and music were utilitarian—used in community-wide
ceremonies or everyday life, not segregated to concert halls. Songs
and poems were used by all, not just professionals, and avere
shared by the whole community. Tales and stories were used to
teach moral principles. Black music has traditionally seryed many
of the same kinds of community functions in Ameriea as it did in
Africa, and many modern black writers are trying toreturn tothe
communal shari ing spirit with poetry and drama.

In addition to its African heritagé, black American cultureA

-

contains a number of other elements from the black experience in .

America not shared by most white Americans. Folk heroessuchas -~

Stagolee, historic figures such as Emmett Till and Rosa Parks, and
-enterpnsma black entreprenewrs such as Madame C. J. Walker
(one of America’s first woman millionaires) are oftenreferred toin
black literature and are known te most blacks, but unfamiliar to
the average white. The passage of time in black novels is often

marked by events:in biack history rather than events of white -

society. For example, in black literature the period after the Civil
War is not the GIWM the Age of Reconstruction and later
Jim Crow:; afier ar I came the Harlem Renaissance, not
the Roaring ['wenties.

Of course, black people in America have alsobeen influenced by
. Buropean literary traditions and have shared many experiences
with all Americans. Some black writers have lived and written
almost entirely in the European tradition, while others now use

predominantly black and African elements. Many contemporary

writers have rejected European influences and are trying to create
a black aesthetic based on black American and African values and
traditions. Literary allusions are made to black, African, and
Moslem cultural heroes instead of to Greek or biblical characters.
Language is manipulated to reflect black dialects and black
rhythms. Poetry and drama are created for utllltarlan, community-

service purposes instead of being an end in themselves. Sophisti- |

cated students and teachers may find a study of the critical works
of such writers as Imamu Amiri Baraka, Nikki Giovanni, Clarence
Major, and Ishmael Reed a challenging and exciting way of
gaining a new perspective on literary traditions. Even if these
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works and theories are not taught, teachers should at least be
aware that black artists they are teaching may be using different
traditions and different aesthetic principles from those commonly
taught in imengaq collegw

-

Affective Aspects of Biaék Literature ' o

Besides becominz aware of biack literary traditions, the teacher of
black literature necds to be sensitive to the effect of literature on
the attitudes and values of students. While some teachers will
argue that literature should be taught as art for art's sake, most
secondary school teachers have at least somé interést in the value
of literature as a means of helping students understand themselves
and other people better. Bath of the authors and all of the
-corisultants for this nro,]ect agreed that in selecting appropriate
literature to recommend for high school students, concern about
the effect z work of llberature will have on the social attitudes and
values of their students is at least as important as the literary
Jqualities of the book. _

While no definitive research has been done on the effect of black
literature on attitudes, 2 number of studies of attitude develop-
ment show that concepts taught in gchool do have an impact on
students’ attitudes. R. D. Hess and J. V. Torney in The Develop-
ment of Political Attitudes in Children (Irvington, 1967) report that
the eighth-grade students they studied had political attitudes and
opinions- more similar to those of their teachers than to those of
their parents. Several ‘atudies- have found that the personal opin-
ionz of the teacher have more impact on students than ideas from
textbuoks, thougn most of the studies deal with textbooks rather
than hovels, which are more emotionally- involving. ~

Most teachers who have worked with black literature feel that
the subject is of some benefit in providing students insights about
themselves and other people. Kay Kasberger of Syracuse, in
responding to a question asked of the consultants to this project,
stated, “I am hopeful any well-written book will inform the
ignorant, deepen the awareness of the injustices blacks have
endured .in our society, increase understanding of the joys and
griefs blacks, as whites, experience. Besides the differences, stu-
dents may see all the similarities between individuals of different
races, That is it, really; one sees a part of himself in a character
and can feel, for a momént anyway, what we mean by brotherhasd
—a kinship.” Norma Register, however, in responding to the same
question, pointed out that there are limits to the insights that can

by
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‘be gained from litefature, “I definitely feel it is helpful in improv-

ing relations between blacks and 'whites, But the amount of
attitude improvement that can result from reading the literature
of another people is limited. For one thing, one can’t interact with
literature. One gets no feedback. Also, non-verbal cuesand impres-
sions which one receivessn face-to-face interaction can’t be com-
municated through literature.”

Although mest teachers agree that black literature can have a
positive effect on people’s understanding and attitudes, black
teachers and white teachers often differ widely in their opinions
about what kinds of books-have a beneficial effect. Whites tend to

. react favorably to books in which white people behave generously
and kindly, and often do not notice when behavior is somewhat -

patronizing and fails to bring about meaningful change for black
people. To Kill a Mockmgbml by Harper Lee (Lippincott, 1960;
pap., Popular-Lib, 1975) is probably the best example ofa book
which many white teachers feel promotes positive interracial
attitudes by showing Atticus’ courage, Most black teachers, how-
ever, point out that Atticus, in fact, compromised and survwed ina
destructive.social system, and that for the blacks in the novel,
Atticus “heroism” was a paternalistic insult. In a just system, Tom
Robinson would hever have needed defending—and Atticus would

not have been a hero. Noima Register describes the results of ~

teaching a novel with a similar “message.”

E . +

1 once taught a science fiction novel {4las, Babylon by Pat
Frank) to an all-white suburban class. In the book, the Bomb
had been accidentally detonated and most of the world's -

pulation had been destl;oyed However, a well-to-do young.
ggchelm’ ‘and his family and friends and his loyal *Negro”
neighbors whom he had employed had all been spared. Th h
the whites were kinder to the Blacks in some ways after t
disaster (some [blacks} even rode in the front seat of the hero 3
truck). they still filled a subordinate role in the lives of the
whites. The author managed to have them prefer to eat alone,
and they still called the bachelor-hero “Mr. Randy.” But my

students failed to grasp what I am sure was an unintentional

but sallent message of the novel—that even a nuclear holocaust
won't lead some peogle to question their racist customs,

While books which portray patronizing attitudes toward blacks
anger black students and promote unhealthy attitudes among
whites, many teachers also feel that books that frankly portray
ghetto life and that use four-letter words cause some white stu-
dents to react negatively.toward black people. Jack Busher of

7
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Colorado Springs noted that while studying Dick Gregory’s Nig-
ger, “some students got so hung-up on ‘hate attitudes’ that they
couldn’t empathize with \regory. Others over-empathized, and
lost their objectivity in the opposite direction.”

Goals and Objectives for Black Literature Courses

Teachers who want to use literature to help their students under-
stand themselves and other people better and to improve relation-
ships between the races need to consider their goals ard objectives
as carefully as those who are interested in teaching literary forms.
The following four goals seem to us to be the most appropriate
aims for a teacher to attempt to achieve with high school students.

1. Developing Eibzpatky -

Students will recognize the basic human needs, desires and con-
cerns-felt by both blacks and whites and the ways that these are
manifested in black culture. Students will be able to empathize
with black characters in a variety of situations.

The abijlity to empathize with other people, to feel what they
feel, and to understand what they believe and why they believe it,
even if you disagree, is one of the most basjc human relations ckills.
To some extent, empathy is based on the recognition of the
underlying similarities among all people and the ways that the
differences among pe “le are differences of degree, not kind.

Exposuré to literat %y black writers may enhance the black
student’s self-image, paci.cularly if selections which express black
pride; such as Roll of Thunder, Hear My Cry and Song of the Trees,
both by Mildred D. Taylor, are studied. Some students will °
discover through reading that some writers are “just like me.”
Others will appreciate reading selections by writers who “tell it
like I know it is.” Students who have doubts about their own
potential may find their self-confidence rising after reading about
people.who are similar to them and who have been successful.

White students, too, will often recognize that a black writer is
expressing their own experiences and feelings. But white readers,
and some black‘readers, will also find that the experiénces and
ideas in some books are quite foreign to them. They may need help
in vecognizing the underlying human values and empathizing with
the characters. For white students who have had no contact with
blacks, or who come from areas where blacks are never mentnoned

-
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in anything but a crelly stereotyped manner, it may be helpful to
begin with ‘books about black people of a similar bazkground,
values, and social class. Such students, then, will not have to deal
with their regional and class prejudices along with their racial
bias. White middle-class students, even if they are from prejudiced
backgrounds, should be able to empathize with the characters in
It's Good o Be Black, Mary McLeod Bethune, and My Lifewith Dr.
Martin Luther Cing, Jr. Working-class, urban white students may
find that they can identify with Althea Gibson, Connie Hawkins, or
Gordon Parks.

2. Understanding Black Culture

Students will recognize that black culture has ancient, meaning-
ful, and significant traditions.

The achievements of black people in Africa, America and other
parts of the worid are not so completely ignored as they wereafew -
vears ago, but most students still know little about the develop-
ment of black culture. All students will benefit from gaining
knowledge about black traditions, for it is difficult to-understand
contemporary black literature without some knowledge of its
“roots.” A study of their heritage can instill pride in black students
and enhance: their self-image. Learning about the black heritage
will probably help white ‘students correct misconceptions, may
increase their ability to relate to black people, and may help them
better undersiand their own traditions.

Roots by Alex Haley is, ofcourse, a very valuable book for
achieving this.objective. In addition, books about African culture
such as Things Fall Apart by Chinua Achebe (19591 pap., Fawcett
" World, 1976) or books showing the relationship of black African
and black American cultures, such as Courlander’s 4 Treasury of
Afro-American Folklore, are useful. A historical survey of-black
literature, using books discussed in Chapter 2, or a selection. of
biographies of black leaders throughout American history can
help students understand the black heritage. The course outline
“From Africa to America” in Chapter 6 also provides a way of
achlevmg this objective.

3. Understanding Effects of Racz‘sm

Students should have a thorough"understanding of the treatment
of blacks in America. They shouid &know the historical and socic-
logical facts about slavery, Jim Crow laws, and contemporary
institutional racism.

20,
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1t is easy to teach students-the facts about raclsm, but dealing .
with the.accompanying affective issues is much more complex. *
The natural result of learning about slavery, discrimination, lynch-
ing, and other forms of repression is rage, and since the proper
targets of this rage are dead or distant, students may vent their *
,anger ‘against dther students or teachers. Anger is basncally a
healthy emotion. For many black people, a healthy expression of ,
anger ‘has been the way of liberating themselves from more .
r.lamagmg emotions such as self-hatred inferiority feelmgs, or self-
pity. The problem with anger is that it hindersa person ‘s ability to
think i*tionally and is oftendirected against mapproprxate targets,
. Usually the best way to reSpond to student anger is to convey to
X students that anger is an approprlate reactlon to the situation and
that you are angry, too. At the same time, it is important to provxde s
healthy outlets for ‘the anger and to protect innocent victims.
Sometimes open discussions of emotional reactions to books can
help students to deal with their ange?. Sometimes the energy from
anger can be mobilized for a fight against injustice.”A class or
| < individuals might be encouraged to undertake a project fighting ,

against a current injustice related to the injustice in the book.

In addition to anger, white students are likely to have other
emotional reactions to books which show white people as oppres-
sors and perpetrators of sadistic atrocities. It is difficult to
effectively teach the history of the black in America withdut en-
couraging in white children the kind of self-hatred which hasbeen .
so damaging to black children, White children do need to learn
about the evil that their ancestors have committed, but while they
are assimilating this painful mformmon, they need to be able to
feél that the:ir teacher respects them and cares for them. A téacher
who conveys the attitude that “I know you ar» prejudiced and Iam

. going to make you admit it” is likely to cause students to reject any
‘comments he or she makes, If white children are to deal effectively
with the ugly facts of their history, they need to be able to discuss
their feelings—their prejudices as well as their sorrow and frus-
tration—without fear of reprisal.

- Because of the strong emotions generated by books which focus
“  on racism and hatred, it is usually best to alternate books of this
type with books which show people combating racism or depict
positive aspects of black culture, Teaching nothing but anger-
producing books may cause students to be so overwhelmed that
they begin to despair or to react negatively to black literature or

, even to black people,

Although this obJectlve is a difficult one to teach, it is extremely




14 . . Teaching Black L@temture

important that both black and whnte students recognize the racism

which has been inflicted on black Americans. This knowledge may
help prevent such behavior in the future; it is essential for
understanding and correcting the injustices that remain from the
racism of past generations, for blacks still suffer ig many ways
. from past as well as present mJustlces

Racism in America is 50 pervasive that almost all books by black
writers include some examples of it. Some of the most useful books
are Youngblood by John Oliver Killens, Black Boy by Richard

Wright, The Autobiography of Miss Jane Pittman by- Ernest |

Gaines, For U$ the Living by Mrs. Medgar Evers, and Captain
Blackman by John A. Williams. With students who are not yet
convinced of the positive aspects of Black culture, it may be bestto
use books which show the effects of diserimination on characters
who are able to maintain a strong and loving family and personal
dignity, rather than books in which fami}¥ and pride have already
been destroyed, such as Native Son or [Manchild in the Promised
Land. Youngblood, for example, while/a less powerful book than

Black Boy, portrays a famxly which all students can respect; there

is no danger of anyone 's feeling that the Youngbloods deserve the
treatment they receive,

-~ 3

4. Understandmg Human Reqctions to Racism

All students should recognize the various reactions both black and :

‘white péople have had to racism and should understand which
reactions lead to positive change and which do not.

After students are aroused to anger through learning about the
injustices faced by black people, they need to carefully analyze
alternative ways of reacting to injustice. Many students will glibly
suggest that characters should fight back, without considering tiie
consequences of variods ways of fighting. Others may prematurely
decide that situations are hopeless and give up. One of the most
valuable functions of literature is to help us analyze alternatives
and their consequences without facing the consequences ourselves,
We can learn from othiers' mistakes, as well as their successes.

The unit “Eye + Mind + Heart = Experience” in Chapter 6 is
valuable for this objective. This course outline covers varied modes
of botH active and passive resistance to oppression that black

people have used since slavery. Unit 1I, Part B of this outline,

entitled “Constructive Reaction,” delmeates some mental attitudes
which govern the way black people deal with dehumanization in
this society. Also listed there are several poems which describe

L
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these mental processes at work. The literature suggested in Unit
111 of this outline, “Black Struggle for Survival,” goes beyond the
initial psychologlcal reactions to what one contemporary black
poet calls “survival action in motion.” In this literature, survival
tactics are expldred. black people’s reactions to oppression are
dealt with, and the r:esulgs of such reactions can be studied. While**
, this study should lead to an understanding of which reactions
result in positive change and which do not, the teacher’s sensitivity
to the black perspective is crucial. Also helpful would be some
knowledge of the author's philosophy. Take a look at the following
poem by Haki R. Madhubuti (Don L. Lee). a black poet who is well
known for his accomplishments in. the fight for black liberation.

The New Integrationist
1

STML TN I oo P

S people. v !

Obviéusly this poem concerns itself with integration, an important

survival tactic. But this integration is not the black-white integra-

tion that we usually think of: this is the integration of varied black

minds. Black integration into white society is supposedly a positive

act with positive results, but all too often it is a superficial gesture L

loaded with negativity that many black people can attest to. The
. “new” integration, or black unity, on the other hand, has often been 3, |

-looked upon with fear and derision, yet it has been largely |
responsible for the emergence of black self-determination and
posntlve change. ’

It is difficult but absolutely necessary that a teacher looking at
reactions to oppression and the outcomes of such reactions devote
more than surface consideration to the question of which reactions
lead to positive change and which do not,, which are realistic and
which would work only in fiction. Ir many older junior novels,
problems of diserimination are solved by “Good Samaritan” white °
people who help the hero or hercine, but leave the system intact
~ ahd also damage the self-esteem of black people who have to
“.“depend on others.

A few of the many books which deal effectively with strategies
for combating racism are The King God Didn't Save and Sons of
Darkness, Sons of Light by John A. Williams, A Woman Catled
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Moses by Marcy Hexdlsh Why We Ccmt Wait and Stride Toward
Freedom by Martin Luther King, Jr. and Revolutionary Suicide by
Huey P. Newton, _

Among the greatest benefits of teaching, and particularly of
teaching black literature, are the opportunities the teacher has for
learning and growth. As we ,study with our students, we are Ilkely
to learn more about ourselves, about our past with both its positive

.and its negative aspects, and about ways of working for the future
we desire, Teaching black literature by itself will not eliminate
racism. But for those of us who are English teachers, achieving the
four objectives listed above, even with some of pur students, can be

" a significant contrlbutlon




2 ‘A Historical Survey -
of Black American Writers

LR .

Barbara Dodds Stanford:

The first published poem by a black American writer appeared i in
1760 adate which marks not the begmmng of black literary effort
in Amerlca but rather, the first incorporation of the black literary
tradition into the European tradition. For almost a century and a
half before the appearance of Jupiter Hammon's eighty-eight-line
broadside, “Salvation by Christ,,with Penetential Cries,” black
-poets and storytellers had been creating out of African oral
literature, plantation experiences, and such elements of European
traditions as they were able to pick up, a.body of songs and folk
tales remarkable for- their emotional power, humor and: vivid
symbolism. For the modefn reader, the few stark, concise lines of
“Were You There?” or “I Got. Shoes” convey far -more powerful
refigious fervor than Jupiter Hammon’s classical imagery.

For over three and a half centuries, black oral literature has ~
flourished, in stories, ballads, songs, poems, and sermons “pub-
lished” as in Africa through commumty w1de gathermgs, shaned
and preserved in memory, not on paper, impinging orily oceasion- .
ally on the written literature of the European tradition, but
refreshmg it whenever the two 1nteract. Unfortunately for us, a
because it is a- literature of the moment, a celebration of thls
particular birth, this death, this sorrow, or this escape to freedom,
for the people present. It is a living part of a community, not 2
series of monuments to individuals. It lives today, not as unique
pieces of writing preseryed in an anthology, but in the i images and
symbols used by a six-year-old child or a James Baldwin, m the
‘rhythms -of the Temptations or of Langston Hughes, and in the
songs sung in & small Baptist church. It does not crystallize into
eomplewd wotks but constantly evolves, expressmg the same 1deas
in the new circumstances of each new generatlon _

. Coming to the New World at about the same tune as Afrlcan
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. traditions were European literary traditions. The Europeans, too,

haid strong oral literature with ballads, legends, poems, and

. In the early days, when black slaves and white indentured
sel‘(fants toiled together, these traditions mingled. But the Euro-
peans also had_a written literature—a body of works kept locked

ideas abglitorotherhood, equality, freedom, and revolution which
+ the whites did not want to share. The tool of literacy itself was a
_weapon which made a slave a free person. The Europeans knew
this, for they had only recently broken the shackles of feudal
church and King through the power of the printed word. So as
slavery became more and more entrenched, the denial of books to

- and hid émm the blacks as long as possible, for* it contained

* blacks became solidified in law. Evidence that a black person -

could read, whether the slave had learned from a kind master,
picked up the skill through careful observation, or brought it from
» Arabie-language Koran schools in Afnca, was grounds for severe
punishment,

Before the Civil War, black and white llterary tradltlons gen-
erally remained separate. The.few blacks who wrote poetry,
autoblog‘raphy, tracts, or sermons that, were published lived in
unusual, privileged circumstances. They, like early whites, wrote
for.a purpose, not for pleasure. As the white colonists sharpengd
their literary skills into weagons for the Revolution, black writers

saw the pen as a Weapon agamst slavery. Like early white Ameri-

can writers, early black writers derived their style from what was
currently—or slightly.eatlier~ in vogue in England. New at the
business, and with their time occupied in coufitless other ways,
they had neither the courage nor- the energy to innoyate in style,

* though many were quite radical in their ideas! N t .
It was not until after the Clv;l, War that black- )&'nters had the
leisure to write for entertainment or the freedom to incorporate .

-styles and ideas from the black oral tradition, During the late
1800s, Paul Laurence Dunbar and Charles Chesnutt used black
oral. literature in European.forms, as Washington, Irving and
Nathamel awthome had earlier used colonial legends ahd supe?-_
stitions in traditional European forms to create a  unique Ameri-
can literature. Limited severely by the tastes of their white
audiences and by their dbwn privileged backgrounds, which re-

 stricted their exposure to f0lk material, these early wrifers still

created some quite good stories. But not until the Harlem Renais-
sance of the 1920s were black writers affluent and unconstrained
enough to’ freely manipulate both black and white hterary forms.

&y




) cho to Use This Survey 19
E-a

© 1t is with the Harlem Renalssance that the great black writers

- Langston Hughes, Claude McKay, and Jean Toomer appear. Since

the 1920s, black writers have gained more and more freédom.

They have adapted elements of white American realisui, natural-

“ism and m_manticism, and have inccrporated to varying degrees

the black oral tradition. They range from writers like Frank

) Yerby, who use totaily European themes and techniques, to writers
. like Ted Joans, who use very little that is European.

This brief survey of black writers provides a very quick overvnew
of the history of black literature in America and more detalled
descrlptxons of the writers and works"most likely to be of use in high
school English. classes. The focus is primarily on novels, poems, ,
short stories and plays. Historical, sociological and other nonfiction
works are nqt mcluded ‘and blographlcal and autobiographical
works are described in Chapter 4. More comprehensive surveys of
. black literature are annotated in the final pars of this chapter.

A'he books included here.are generally of interest and: benefit to
older.adolegcents, particularly eleventh and twelfth graders. Some -
students, or their parents, may object to the languagecrcontentof
some of these books. The teacher should read any book in this section '
before recommending it tostudents. For junior high schoolstudents .

* ‘and immature high s¢hool students, the books listed in tﬁe Jumor .
* novel sectlon are hkely to be more appropriate.

- L . L

% How to Use This Survey . “

" In the historical portions of this survey, writers are discussed, in
chronological order by date of birth. In the sections after the
Harlem Renaissance, they are arranged alphabetically. The biblio-

- graphic information supplied in the text guides the reader to

* " editions of the works, most of which are available in print at this
writing. Where these djffer from the original edition, the original
publication date'is also supplied, Paperback editions are cited
whenever possible. A series of subplementary bibliographies
(Chapter 5) give information for broadening and enriching the
content of black literature courses, developing special units, and
responding to individual students’ interests. The bibliography of
recordings ranges over the entire history of black American
literature, enabling teachers to bring the authors’ own vojces into
the classroom or take ‘advantage of professional readmg and
,performances The Directory of Publighers at the back of the book
is a key to publisher abbreviations in the text and supplles
-addresses for ordering,
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Pre-Civil War Writers

Before the Civil War, most black literature was oral literature:
songs, poems, and tales produced by slaves to help them cope with
plantation life. In-the repressive atmosphere of slavery, simple-
sounding songs and tales often masked complex and revolutionary

‘meanings: Songs like “Go Down, Moses” or “§teal“Away to Jesus”

might signal that Harriet Tubman or another, conductor on the
Underground Railroad was near, or might mean that a secret
meeting was to be held in a swamp or graveyard. “Follow the
Drinking Gourd” provided almost the only “map” the runaway
slave had—the North Star in the tail of the drinking gourd, or
Little Dipper. Even slaves who would not dream of running away
could let their imaginations rebel with animal stories which only
thinly disguised tales of slaves outwitting the master. Black oral
literature from this and later periods is available from many
sources. One of the best retellings of folktales for young readers is
Julius Lester’'s Black Folktales, described in Chapter 3 of this book.
A thorough, scholarly eollection of tales, songs, poems, proverbs,
and miscellaneous recollections from the Caribbean ahd South
America as well as the United States is Harold Courlander’s A
Treasury of Afro-Ainerican Folklore (Crown, cleth & pap., 1976).
Dudley Randall’s The Black Poets (Bantam, pap., 1971) contains a
good selection of oral poetry. . R

The written literature of the period before the Civil War is of
much lower quality than the oral literature, and is notable more
for historic than for literary reasons. While the poems, tracts,
letters, and essays of such early writers as Phillis Wheatley, Lucy
Terry, and Benjamin Banneker will probably not be read with
relish by many contemporary adolescents, the writers themselves
were fascinating people; more about tham can be found in Chapter

4. They are an important reminder that from the earliest days of '

our country, black people have functioned in a wide variety of roles
outside of slavery. The first known poem by a black writer is “Bar’s
Fight” (1746), Lucy Terry’s account of an Indian raid on. the New
England frontier settlement where she lived. While her poetry was
rather humorous doggerel, Ms. Terry was apparently a formidable
orator, for she argued a land case before the Supreme Court and
appeared before the Board of Trustees of Williams College to

. successfully persuade them to allow her son to enter the school.

While poetry and nonfiction were written by black people for
almost a century before the Civil War, the first novel by a black

.7
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writer did not appear until 1853. It was Clotel; or The President’s
Daughter by William Wells Brown, and told the story of the slave
daughters of Thomas Jefferson (Arno, 1969; pap., Macmillan,
1970). Three other little-known novels were published in the 1850s,
but not until almost forty yea:s later did suocessful novels by blazk
writers- begin to appear .

Bemam‘m Banneker (1 731-1806)

Benjamin Banneker was, according to one version, the descendant
of a white Wwoman, formerly an indentured servant, and an afisto-
eratic African who had been captured as a slave, and whom she
bought and freed. Banneker became an important inventor and
- astronoiner during the period before and after the Revolutionary
War. Among his many accomplishments were publishing an
- almanae, building one of the early clocks in the country, and
serving on the survey team that laid out Washington, D.C. His
writings include several significant letters and his almanac. Par-
ticularly interesting are his “Letter to the Secretary of State” and
“A Plan of Peace-Office for the United States.” The former is a
plea for justice for his race and an excellent example of argumen-
tative writing. My students enjoyed it very-much, and in fact
several nominated it as the best selection of the semester. Both of
thege selections can be found in Benjamin Brawley's Early Negro
American Writers (Peter Smith, 1935). See also Chapter 4.

Phillis Wkeadey (17532-1784)

A slave in pre-Revolutionary Boston, Phillis Wheatley was edu-
cated by her owners and became known in literary circles in the
Colonies and in England. Her poetry, which compares favorably
with that of other poets of her time, is in the neoclassic tradition,
with frequent mythological referencg's. Often personal in its sub-
ject matter, it is largely imitative, with stilted vocabulary and
frequent lapses into forced rhythm and rhyme.

Collected originally in a volume titled Poems on Various Sub-
Jects, Religious and Moral, Wheatley’s poetty is available in a
modern collection, Poems of Phillis Wheatley, edited by Julian D,
Mason (U of NC Pr, 1966). A sample of her better work is the third
stanza of “To_the Right Honorable William, Earl of Dartmbuth,” .
which glorifies freedom and would satisfy most students’ curiosity
about her wntmg Shirley Graham’sbiography of Phillis Wheatley
is deseribed in Chapter 4.




Frederick Douglass (1817%-1895)

Frederick Douglass, a slave in Maryland, learned to read and later
escaped to become famous as an abolitionist orator. A number of
his,g.tpeeches merit study and can: be found in Brawley's Early
Negro American Writers, cited above. Douglass is best known for
his autobiographical works, The Life and Times of PFrederick
Douglass and a shorterr memoir, Narrative of the Life of Frederick

 Douglass, an American Slave. Thiese are discussed in Chapter 4,
(Ses also the suggested lesson'plan for Chapter One of Narrative...

under “Slave Narrative. and Autobiography,” Chapter 7, and
“Black Literature for a Unit on Prose Nonfiction” in Chapter 8.)

Post-Civil Wgr Writers

The Civil War removed the most oppressive restrictions: upon
black thought. Learning to read was no longer considered inap-
proprizte for former slaves, and & black possessed of almost
superhuman drive could get an education. But the black writer
still faced many obstacles including the prejudice of publlshers,

_restrictions upon subJect matter, and the problem of making a

living.

* Much of the writing of thig period i3 somewhat.conservative, -

attemnpting to minimize the injustices suffered hy black people and
to reassure whites that blacks appreclated their kindness. Because
of the unprecedented improvements in their life during Recon-

struction, many blacks believed that they could become equal

citizens as soon as they became educated. Booker T. Washington,
whose autobiography, Up from Slavery, is discussed in Chapter 4,
wag'the spokesman for this position. However, by the beginning of

‘the twentieth century, Blacks had become thoroughly disillusioned -

by the oppressive Jim Crow laws which were being passed, and a
strong protest movement begantogrow, led by W. E. B. Du Bois. A
n:mber of earlier writers had written protest novels, but many of
them tended to be pleds for special treatment for the educated
black person, not outhzes against discrimination. Also, protest
writers such as Sutton Griggs and Wllham Wells Brown were
ungkilled writers. \

Like many white authors of the perlod some black writers
attempted to use folk traditions of their.people. James Weldon
Johnson, Paul Laurence Dunbar, and Charles W. Chesnutt, who
wrote a number of stories and novels, were quite successful. Other

1
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writers imitated the genteel tradition to show that middle-class
blacks could be as refined as white people.

Charles Waddell Chesnutt (1858-1932)

An Ohioan by birth, Chesnutt began at fourteen to help support his

Jamily by teaching at Howard School in Fayetteville, North
Carolina, while he continued his own studies. He became a teacher
and Jater principal of the Fayetteville State Normal School. His
study of law began after he taught himself stenography and moved
North to become a legai stenographer. After passing.the Ohio Bar
and joining a Cleveland law firm, he continued to write and
lecture, and worked for civil rights for blacks.

Chesnutt managed the rather difficult feat of meeting the
requirements of white publishers of the late nineteenth century
while effectively portraying some aspects of black life. Chesnutt's
first collection of short stories (The Congure Woman [1899] Schol-
arly, 1977; pap., U of Mich Pr, 1969), is a series of dialect tales
gimilar to the Uncle Remus stories, supposedly told by Uncle
Julius McAdoo to a narrator who appears to be a white northerner.
Although the narrator i3 amused by these tales of “conjures”
and ghosts, it soon becomes obvious that Uncle Julius is a more
complex person than Uncle Remus and has plenty of interests
bes:des entertaining white people. In both “The Goophered Grape-
vine” and “Po’ Sandy,” Uncle Julius tries to keep white people
away from property that he is using by convincing them that it is
haunted. “Mars Jeems’s Nightmare” describes what can happen to
a white man who mistreats blacks, and inspires the narrator’s wife
to rehire Uncle Julius’ grandson, who has just been fired.

Chesnutt’s second collection, The Wife of His Youth ([1899]
Scholarly, 1977; pap., U of Mich Pr, 1968), pictures the lives of
black people after the Civil War in a wide variety of circum-
stances. The title story is interesting from both a literary and a

" historical standpoint. It descnbes the society of the “Blue Veins,” a

group of highly educated péople, most of them with more whxte
than black ancestry. One of the most eligible bachelors in this elite
society is #bout to be married when an ¢ld, decrepit black woman
appears. She has been searching for twenty-five years for the
husband who had been separated from her during slavery. The
husband, of course, turns out to be the bachelor, and true love wins
the day. Other stories describe some of the less happy circum-
stances in which other black people lived during P~construction




o4 . . A Historical Survey

and the tragic eventsin their lives. Chesnutt’s stories are interest-
ing and well written, though styles have changed and modern
readers are likely to consider them alittle stilted, sentimental, and
improbable.

Chesnutt’s three novels are interesting and well written, though
their formal language and intricate plots based on chance reflect
the popular taste of their time. The House Behind the Cedars
{{1900] pap., Macmillan, 1969) describes the problemsof a mulatto
who can pass for white. In The Marrow of Tradition ((1901] Arno,
1969; pap., U of Mich Pr, 1969) the conflicts between two half-
sisters, one white and one black, are described. Included is a
terrible scene of an anti-black riot, in which the black sister’s child
is killed. Some readers may find the long-suffering goodness of the

_black doctor, who saves the life of the child of the fomenter of the

riot even after hisown child is killed, rather unrealistic. Chesnutt’s
last novel, The Colonel’s Dream ([1905] Arno, n.d.; pap., Mnemo-
syne, n.d.) exposes the evils of the convict lease systemin the South.

W, E. B. Du Bois (13&3-1935 .

Though grouped here with the post-Civil War writers, William
Edward Burghardt Du Bois belongs in any of the following
periods, for his aimost century-long life included six decades of
writing as well as significant contributions in publishing, teach-
ing and political struggle. Descriptions of his autobiographies are .
included in Chapter 4.

Born in Massachusetts, Du Bois studied at Fisk University and
was the first black to earn a Ph.D. from Harvard. A professor on
several campuses, including Atlanta University, he took partin the
founding of the NAACP in 1909. His stands on issues from black
autonomy in the 1930s to nuclear weapons bans and communism in
the 1950s made him a controversial figure throughout his long life.
He died in Ghana, the country he had adopted as his home on the
invitation of President Kwame Nkrumah.

One of Du Bois’ best books for high school students is The Souls.
of Black Folk: Essays and Sketches ([1903] Reprints incl. WSP,
pap., 1970), a collection of well-written prose exploring historical
and sociological aspects of the race problem. Many of the essays
are now of interest chiefly as reflections of the times in which they
were written; others appear quite modern. Du Bois was famous for
his opposition to Booker T. Washington’s Atlanta Compromxse, and
in the selection, “Of Booker T. Washington,” he gives a calm,
reasoned, and powerful indictment of Washington’s politics. The
essay would make a good text for studying the techniques of
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argument, or a good work for comparison w1th Up from Slavery.

Two narratives from The Souls of Black Folk might be used. “Of

the Meaning of Progress” is the poignant story of the backwoods

"~ community where Du Bois first taught school. It shows the tragedy

but also the beauty and strength of people barely managing to

_ subsist against nature. “Of the Coming of John” tells the tragedy of
an educated black who refuses. to accept segregat:on

Du Bois wrote one outstanding poem that is included in most’
collections of black poetry. “A Litany at Atlanta” uses a series of
supplications and responses with vivid i 1magery to dramatize the
blacks’ plea for freedom. and justice, ‘

As a writer Du Bois js best known for his scholarly historical -
and sociological works. In addition to books, he wrote hundreds of
articles, founded and edited magazines titled The Moon, The

. Horizgn, and The Crisis (the NAACP magazine), and ‘wrote a
weekly_newspaper column, poetry, and pageants. His novels are
The Quest of the Silver Fleece (Reprint of 1911 edition, Arno, 1970;
pap., Mnemosyne, n.d.), Dask Princess ({1928] Kraus Repr, 1975),
and The Black Flame; the latter, a trilogy showing black history
gince Reconstruction, consists of The Ordeal of Mansart (1957),

Mansart Builds a School (1959), and Worlds of Color ([1961] All
Kraus Repr, 1976).

James Weldon Johnson (1871-1938)

Born in"Jacksonville, Florida, whére he became principal of a
black high school and practiced Jaw, Johnson turned to writing as
a career in 1901, collaborating with his brother in New York on a
comic opera and Tin Pan Alley hit songs. After several yearsin the
diplomatic service in Spanish-speaking countries, he served as
nationa} secretary of the NAACP, 1916-1930. Later, as a professor
of greative literature at Fisk University, Johnson continued writ-
.ing magazine articles and poetry.

His poem “The Creation” is probab!y the most popular poem by
a black writer. It and other selections in God’s Trombones (Viking
Pr, 1927) retell Bible stories in vivid modern language in the style
of a black preacher, but without dialect. The other poems include
“Listen, Lord—A Prayer,” “The Prodigal Son,” “Go Down Death—
A Funeral Sermon,” “Noah Built the Ark,” "The Crucifixion,” “Let
My People Go,” and “The Judgment Day.” Both white and black
students enjoy reading these poems aloud, as choral readings or
with action, and a good number enjoy memarizing “The Creation,”
though it is quite long.
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More of Johnson's poems can be found in Cdroling Dusk, a 1927
anthology edited by Countee Cullen (Har-Row, 1974). The best of
these are “The Glory of the Day Was in Her Face” 4nd “My City.”
These poems, as well as “Fifty Years,” are about the fiftieth
anniversary of the Emancipation Proclamation. “Since You Went
Away,” a dialect poem, and “Lift Every Voice and Sing,” which
was known for many years-as the Negro national anthem; are in’
Hughes and Bontemps' The Poetry of the Negro (Doubleday, 1973).

Johnson’s novel, The Autobiography of an: Ex-Loloured Man
(19123 Knopf, 1933; pap., Hill & Wang, 1960), is about a very light-

skinned man who as a child does not realize that he is a Negro. He,
is shattered when his school principal informs him of his race.-
After the death of his mother and loss ofs the money he had for
college, he spends some time in a cigar factory in the South. Then
‘he becomes a jazz mugician ad with the help of amillionaire, goes
to Europe. He returns South to write Negro music, but forsakes his
* race after lie witnesses a lynching. He finally passes for white and
marries a white girl,
. The'literary quality of the book is high, the style mbemtl ng and
not too difficult. The character development is strong. The theme
is tragic—not because a man falls after achieving something
significant, but because he never does live up to his potential. It

concerns the’ loss of ideals, the confiict between social-financial . -

success and other goals, in the struggle between cowardice and
courage. The problems of race are‘discussed at length but too often
in passages that are not related to the plot and slow the action.
Much of the discussion seems outdated and compromlsmg This is
the best early novel by a biack writer, though it is not so good as
many recent books,

- Along This Way, Johnson’s autobiography (Reprint of 1933
edition, Da Capo, 1973; pap., Penguin, 1968) shows the lifé of a
middle-class black in Florida. The narrative is lengthy and tends -
to become bogged down in details that were of considerable
significance to Johnson's i.amediate family but have little interest
for outsiders. This tame, middle-class life is not so interesting as

some of the other autobiographies. There are some excellent = _

passages, however, especially those about his first job as a princi-

pal and his struggles to becomea lawyer Some students may enjoy

it. (See suggested lesson plan in “Slave Narrative and Auto-
biography,” Chapter 7.) .
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"aut Lau;ence Dunbar (1872-1908)

The most widely read of the early black writers, Paul Laurence -
*. Dunbar was the first to make his living by writing. In his short
life, this prolific author completed several volumes of poetry, a
number of collections of short stories, and four novels. Not all, .
however, are worth studying; Dunbar frequently sacrifi ced quality
for popularity. _
He began writing as a <hild in Dayton, Ohio, but, though he was t
an honors-graduate from high school, he could not afford college.
Until William Dean Howells reviewed his book of peetry, Majors
and Minors, and brought him national recognition, Dunbar
worked in hbtels and struggled to publish with private help. He
traveled in Europe and worked for the Library of Congress until ?
his health failed. His short stories appeared in national magazines
including the Saturday Evening Post and Harper's Weekly.
Dunbar’s works are suitable for high school students because
they are easy to understand but demonstrate good poetic tech-
“nique. Dunbar’s topics are those that appeal to teenagers—love,
_ family life, humor, and inspirational subjects, His poems fal! into
-« two categories: dialect poems that tend to use folk humor and -
stereotype, and nondialect poems that frequently have 1o racial
overtones.
High school students may :have mixed reactions to dlalect
poetry. Some individuals may argue that it is degrading and helps
{ perpetuate unfavorable sterectypes. But discussing Dunbar in
connection with other dialect writers such as James Whitcomb
Riley can make them fegl less self-conscious about dialect—And+T—"
critical analysis of the techniques used can show' them that dlaltect ! .
writing is not necessarily of poor, quality. Despite these reserva- " g
tions, most students tend to like Dunbar’s writing, particularly if - v"",‘s
poems such as “Little Brown Baby” are read by a class member %)
with some acting talent. ry i
An interesting series of dialect poems for ahy level would be ¢ .&,
“Little Brown Baby,” “Scamp,” and “Wadin’ in de Crick,” There is =
a nice progressmn from the “Little Brown Baby,” who is scared of ™
. the bogey man, to “Scamp,” the tired toddler, to the schoolboy in
“Wadin’ inde Crick.” Little Brown Baby (Dodd, 1940)is a collectgdn
. . of Dunbar’s poetry for children, o 0
Other humorous dialect poems deal with love and courtshlp ‘ |
“Discovered” is about two false lovers, “The Rivals” is about two { '
"boys who fight over the same girl. “A Prolick” is also about boys
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chasing girls; and “The Old Front-Gate” shows a father’s view of
courtship. Another humorous poem in a different vein is “The
Lawyer’s Ways,” about a lawyer’s tricks in describing one person
two different ways.

An’interesting variation in dialect poetry is the tragic poem,
“Puttin’ the Baby Away.” Here the dialect expresses poignantly a
father’s grief at his child’s death, and students can see how deep
emotions can be expressed well in simple words., .

Dunbar’s nondialect poetry is good, but not so appealing. One
group of poems in standard English that would.be useful for

Washington,” and “Lincoln.”
Dunbar’s short. poems are also useful for high school because
they are very carefully constructed with vivid .imagery. Recom-
. mended poems are “Theology,” “Resignation,” “Love’s Humility,”
“Distinetion,” “Dawn,” “To a Captious Critic,” and “We Wear the
Mask."”
Many of Dunbar’s poems are romantic, with a slightly bitter
edge. They tend to be shert and end with a pithy comment
< w- .. (Complete Poems of Paul Lawrence Dunbar [Dodd, 1913]).

novels and short stories. The latter, generally humorous and spiced

- students is his series about famous people: “Douglass,” “Booker T.

Although Dunbar is best known for his poetry, he also wrote

L~ ——with-locat-color; Hoke-gentlefurrat the foolishness of mankind.
i However, they often have a plantation setting and use the stereo®
type of the black as a childish person to be humored by kind-

standards are stories in his collection, In Old Plantation Deys. In

° one of these, Brother Parker, a black minister, is a party to his

young master’s prank of frightening all the blacks away from a

rival preacher’s service. Another story tells of a slave woman who

is given money by her master to buy a slave for him and does so

- without any. thought of freeing him or buying her own freedom
(Reprint. of 1903 edition, Negro U Pr).

Another of Dunbar’s collections, Folks from Dixie (Reprint of
1898 edition, Negro U Pr, nd.) has some stories that might be
suitable for students, though several still stereotype black people,
“The Ordeal at Mt. Hope” is an interesting story of a well-educated
black preacher who goes to 2 small village where the people have

hearted plantation owners. Particularly objectionable by today’s

no goals or ideals. “At Shaft 11" is about black strikebreakers who °

fight and win a place for themselves at the mixne,
The Strength of Gideon and Other Stories {Reprint of 1899
edition, Arno, nd.) contains more variety than Dunbar’s other

e
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collections and fewer stereotyped characters. The stories conceirn
topics ranging from plantation life to political mane.vers, There
are still some characters the old plantation owners would like, but -
in several stories, Dunbar makes a strong protest against dis-
.~ crimination and a plea for proper treatment of blacks. “The
Tragedy at Three Forks” is a lynching story. A poor white girl sets .
~ fire.to a house out of jealousy and then watches in horror as two
blacks are lynched for the crime, Her own lover is killed in a fight
ensuing from the lynching. ) ,
Among other stories in this collection that would be usefu} for
high achool students are “The Ingrate,” “One Man’s Fortune,” and
“A Council of State,” which show some of the problems of blacks in
getting ahead. “The Finish of Patsy Barnes” and “Johnsonham,
Junior” are interesting stories with almost no racial identification.
. The Heart of Happy Hollow (Reprint of 1804 edition, Negro U |
Pr, n.d.) is a collection of sentimental stories about a variety of
intriguing characters who live in Little Africa. There is- the
- political boss, Mr, Asbury, who in “The Scapegoat” gets revenge on
political enemies who try to use him as a scapegoat. “The Race
~ Question” pokes gentle fun at an old Baptist who believes that
horse racing is wrong and tries to rationalize his enjoyment of it. A
— —more-serious- story is “Old -Abe’s-Conversion,” in which an old —
preacher learns to understand his son’s modern ways. In “The
Lynching of Jube Benson,” an’ old doctor tells sorrowfully of
lynching a friend by mistake. .

Dunbar’s novels, written in the worst genteel tradition, are
practically useless to teachers. Except for The Sport of the Gods
(Reprint of 1902 edition, Arno, 1969; pap., Macmillan, 1970), they
are all about white people, and the descriptions of blacks are
_ frequently offensive by modern standards.

The Harlem Renaissance

The 1920s noisily hrought in the Harlem Renaissance-—the excit-
ing period whe}n outstanding black writers suddenly began to
appear and to assert the values of black culture instead of middle-
class white socicty. This was also a period when white writers
became intrigued with blacks, and Harlem became the most
exciting part of New York. -

Several factors contributed to the blossoming of the Harlem
Renaissance. By the 1920s, education for blacks, though still

difficult, was not unusual, and a fairly large middle class and a
. ]
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small intelligentsia had deve10ped Harlém became a center for
black culture, where writers and thinkers could meet to analyze
/ their work and share the problems of writing.
By the 19205 black writers were able to asséme a more mature
- attitude toward white ¢ulture. They had attained enough freedom
to be themselves; however, they had also experienced enough
discrimination to know that assimilation was not possnble, so they
turned in the other direction, toward self-assertion. Earlier black
writings had attacked the cruelties of white society; the writers of
the Renaissance_revolted against the culture itself. The Harlem
Rénaissance affirms that the white cylture is weak, possibly
inferior to the black culture, and that the black person should
R refuse assimilation. White society encouraged this rejection, for
this was the Roaring Twenties, and whites were themselves reject-
v 1n% their Victorian past. Many: came to Harlem §eek1ng a new
. culture,
s - Writing flourished. The black writers of this perlod were skilled
enough to stand on theu‘) own merits in competltgon with other
American writers. .

‘ ' Claude McKcy (1890-1948)

Claude McKay educated himself in his native Jamaica with the
help of an elder brother and Biu English collector of folklore. He
began to write while supporting his brothers and sisters as a
cabinetmaker’s apprentice and later Q? a member of the Jamaiean
Constabulary. Two early collections of his poetry were published
and won him a scholarshlp, on which he came to the Uhited States
to study. He worked in hotels and%n trains in the U.S,, visited
England, and, after gradually winmng recognition for his writing,
o became associate edltor of a.magazine, The Liberator. McKay
traveled and wrote in the Soviet Union and Europe in the twanties -
and thirties, then returned to Harlem.
McKay was one of the most olitspoken of the Harlem Renais-
_sance writers, openly embracing ideas generally considered re-
pugnant. He pointed out the weaknesses of the white culture while
predicting its downfall. He glorled in both the virtues and what
others may consider the vices of blacks and advocated revolt
against whites and their culture. Many of his ideas are now being
popularized by contemporary writers. - -
McKay’s poetry is mature and shows s careful artistry. His
poetic technigque is well developed, and his effects are often subtle.
His poetry does not have the folksy appeal of Johnson’s or Dunbar’s
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" and is generally more appropriate for advanced and 1nbellectually
able students. His works include very sensitive, nostalgic nature
poems about his homeland, Jamaica, that are generally too subtle
for high school students. Some of his protest poerhs are violently
anti-white, and somé of his romantic lyries deal a little mure

.openly and intimately with the sex act than most school boards
might approve,

Selected Poems of Claude McKay ({1953 Twayne, 1971) contains |

. a‘number of poems that are usable in high scheol. “Flame-Heart
is a long poem about memories of McKay’s childhood in Jamaica.

" “Surimer Morn in New Hampshire” is a delicate poem about night
and dawn far away'{rom love, “Baptism” combines the strength of
character of his more violent protest poems with a less violent
attitude, “If We Must Die” portrays vividly the militant spirit of
the fight-against oppression, “To the White Fiends™explains that
blacks are beiter than whites because they show the light of

-humanity instéad of trymg to match the whites’ cruelty, “Truth” -

might appeal to adolescents who are confused about the nfeaning

~ and rebellion against it.
“The Harlem Dancer” is a sympathetic picture of the falsely
smilipg face of a girl dancing for prostitutes and their customers.

“The Wlld Goat” compar&s the wild goat who languishes m .

cKay’s novels are inferior to his poems. All of them attempt to
the primitive black against decaying Western civilization.
Hotne to Harlem (Reprint of 1928 edition, Chatham Bkseller, 1973)
and its sequel, Bangjo ({1929) pap., HarBraced, 1970), both follow
thd life of a free, primitive, va bond black man as interpreted by
yi a young intellectual who wants to be free. Banjo is a long
series of slightly related incidents in the lives of the beach-bums of
Marseilles, The characters are lively and human, but the plot is
~ almost nonexistent. The styleis generally vivid, but Ray has too
many soliloguies expounding McKay’s philosophy. McKay'’s third
novel, Banana Bottom (Reprint of 1933 edition, Chatham Bkseller,
1971; pap., HarBraceJ, 1974), contrasts. Jamaican folk culture
with the stxﬂlng missionary culture.

“Amerlca” demonstrates the blacks’ conflicting feelings °

»
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McKay’s novels.in many ways are similar to Langston Hughes'

Simple stories. Both affirm the folk black culture in contrast to

refined white culture. Both are a series of slightly related-inei-"

dents, and both have a folk character and an educated interpreter.

McKa$'s novels are a littie more radical, dealing with people gh the

+ ragged edges of society and developing the black versus Yhite
theme more thoroughly. Hughgs, however, is more psable with
high school students, for his works are shorter, more rhodern, and
generally ‘easier reading. \

N Jean Too%{r (1894-1967)

After attending the University of Wisconsin and the City College
of New York, Toomer began writing fiction, poetry.and criticisni
for periodicals. His major work, C'a\,m(([1923] Liveright, cloth &
pap., 1975), greWw out of experiences with Svathern rural black
people, gained while he was principa\l-\of a high school in Sparta,

. Georgia. Toomer. traveled widely, maintained ties with many -
writers and artists, and, in his later years in Pennsylvania, became -
a Quaker. R : .

Robert Bone in The Negro Novel in Amerieq says:,

Cane is an important American novel, By far the mgtst -
impressive product of the Negro Renaissance, it ranks with
Richard Wright's Yative. Son and Ralph Ellison’s Invistble
Maxn as a measure of the Negro novelist’s highest achievement.

. . Jean Toomer belongs to that first rank of writers who use’
@ words almost as a plastic medium shaping new meanings from
+ an original and highly perSonal style. Sinice stylistic innovation
requires great technieal dexterity, Toomer displays.a concern
for technique which is fully two decades in advance of the
period. While his contemporaries of the Harlem school were +
still experiment‘i:f with a erude literary realism, Toomer had |
progressed beyond the naturalistic novel to the “higher realism
ogég? em%ti()ms.” to symbol, and to myth (Rev. ed, [Yale U Pr, .
1 [+ p- 1 ] N M L]

Cane is an unusual book, a series of vignettes and poems about

life among blacks in the South. It creates an jmpression Jike a
photograph album of a trip. Some of the pictures, like that of
Robert, are only character sketches; “Kabnis” is almost a novelette;
many are poems, andgther selections vary in length. Subjects, too,
vary from the tender story of lovely Fern, who could not find love
with anyone, to the story of Bessie, the outeast white woman with

~ two black children. Although Toomer’s themes are-often of vio-
le n%,e and oppression, his characters are drawn withsympathy and

. j . .n
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undersianding. Jean Toomer did not fulfill the promise of his
remarkable work, but instead dlsappeared from the literary scene.

Arna Bontemps (1902—1978)

Bontemps’ works span half a century from the Harlem Renais-
sance to the 1970s, and as wide a range of genres, including poetry,
novels, critical works, children’s books, biographies, shor; stories
and anthologies. Born in Louisiana and reared indhe Los Angeles
area, he wrote during his years as a high schiool teacher and
ineipal, 1924-41. He became head librarian and later publie '
relations director at Fisk University and was an established
_ author by the time he completed an M.A. at the University of -l
Chicago in 1943.
‘ Bontemps’ best novel is Black Thunder {(1936] pap., Beacon Pr,
* 1968), a highly fictionalized account of one of the most successful
slave rebellions, led hy Gabriel Prosser in Virginia. Gabriel is the
central character, but the action shifts through the thoughts and
deeds of a number of minor characters, both black and white, who
figure in the rebellion. With this panoramie,technique, Bontemps
successfully maintains suspense.
Black Thunder appeals on several levels to high school readers
, Gabriel, though uneducated, is depicted as a wise and powerful
leader who commanded respect, Revolt, adventure, escape, and
just a touch of romante give the book a high interest rating for the
average adolescent. For the more serious student, the book is a

_careful attempt to analyze the motives and problems behind an
" importarit hxstor.?;%he yearning for freedom is a theme all
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* should respond
Bontemps wrote two other novels, God Sends Sunday (Harcourt
Brace, 1931), about the sporting world of racetrack gamblers,and
Drrums at Dusk (Macmillan, 1939) abont thesHaitian slave rebel-
lion of 1791-1804.
lections from Bontemps’ poetry are included in almost all
anthologies of biack literature and are also available in his collec-
tion, Personals ([1963] 24 ed., Broadsxde, 1974). His pvems are
. concerned with history, thh the injustices suffered by black
people in the past, and the rather pessimistic possibilities of the
« future. Most of them use nature imagery, a rather restrained tone,
and somewhat traditional forms. “A Black Man Talks of Reaping,”
one of his, most popu]ar poems, contends, “small wonder then my
children glean in fields/ they have not sgivn, and feed on bitter
fruit,” since they have been denied tllg.-l:}gntlmate harvest of the
crops they have sown.

-
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-

One of Bontemps'’ fmest -works, and one which is quite effective
with high school students, is the short story “A Summer Tragedy,”

in which two elderly-people who no longer have any means of .

support lovingly rommit suicide together. This and other stories
are available in Bontemps' collection The Old South: A Summer
Tragedy and Other Stories of the Thirties (Dodd, 1973).

In Chariot in the Sky: A Story of the Jubilee Singers ((1951]
HR&W, 1971), Bontempa retells for young people the story of the
group of black musicians who brought Negro spirituals to a wider
audience after the Civi} War. His narrative centers on one of the
founding members of the Fisk Jubilee Singers, a young slave
named Caleb. It follows Caleb as he attempts to escape, is appren-
ticed to a tailor, sold away from his family, and finally freed by the
Civil War. Inthe frightening, dangerous years after the war, Caleb
teaches school, replacing a friend who is shot by white-robed
Klansmen, and struggles to keep up with classes at Fisk.

When the financially destitute school appears ready to close,
Caleb and a few other singers go North with the school treasurer to
try to raise money through concerts. At first, they are barely able

¢ to pay expenses, but when they begm to sing spirituals, they

become tremendously successful, raising, more than twenty thou-
sand dollars to save the school.

“While generally optimistic and hopeful, Chariot in the Sky also
portrays the tragedies of slavery. the attempts to continue a
slavery-like system after the Civil War, and the courage and
strength of both blacks and whites who struggled for a new life.
The fictionalized account is both well written and easy to read.,

Bontemps is also the author of two excellent children’s books,
Sad-Faced Boy (HM, 1937) and Lonesome Boy (HM, 1955), and
several biographies. Also of interest to students are his historical
works: The Story of the Negre(Knopf, 1958) and One Hundred Years
of Negro Freudom (Dodd, cloth & pap., 1961), as well as his
anthologies: Great Slave Narratives {Beacon Pr, 1959), Hold Fast
to Dreams (Follett, 1969), Golden Stippers: An Anthology of Neyro
Poetry (Har-Row, 1941}, and American Negro Poetry (rev. ed., Rill
& Wang, cloth & pap., 1974).

Langston Hughes (1902-1967) had
*Hughes, perhaps more than any other author, knows and loves the
Negro masses,” wrote RobertBone in The Negro Novel in America
(Yale U Pr, 1965, p. 75). That is why Hughes appeals to the masses
of high schoel students. Both verse and stories are easy to under-

12

]




- The Harlem Renaissance- ) ‘ 35

stand and written with skill. Hughes did not write about the :
cultured, intellectual elite, who are unpopular with students, nor
did he glory in gory lynchings and sex perversions, which are
uhpopular with school boards. He wrote about poor, qrdinary
people with a strong sense of humor. When asked what black
writers they like, students and teachers invariably list Hughes.
Hughes, who grew up in Cleveland, Ohio, once said he began
writing poetry after being elected class poet in grammar school.
He tells of his youth in The Big Sea, discussed below. Hughes spent
much of his life in Harlem, and after becoming known as a poet,
toured the country giving readings. He roamed Europe, and in
1933, wrote a film scenario in the Soviet Union. His works have
been translated nto a number of European and Oriental lan-

guages.

Langston Hughes is difficult to classify as a writer. He was
among the leaders of the Harlem Renaissance, but he continued to
write later than most others of this period. He wrote poetry, short
stories, novels, essays, and edited many collections of black litera-
ture.

Hughes’ short stories are collected in Laughing to Keep from
Crying (Henry. Holt, 1952), Something in Common and Other
Stories (Hill & Wang, pap., 1963), and The Ways of White Folks
(Knopf, 1934; pap., Random, 1971). Most of them are humorous,
but one always knows that much of the laughmg is a defense
against bltterness Topics vary from white tourists in Harlem to
brothels in Cuba to standard problems of getting a job and family
spats. Although many of the stories deal with prostitutes, drink-
ing: and the seamy side of.life. Hughes rarely uses four*letter
words or explicit deseriptions of sex.

Among the best of Hughes’ stories for high school students is
“Thank You, M'am,” the tale of a young boy who tries to snatch a
purse from a strong, motherly woman, who takes him home and
feegs him {in Something in Common). “On the Road” is a powerful,
symbollc story of a black whe tries to tear off the door of a church
that ‘would not help him when he was freezing and starving. “The
Big Meeting” tells of two black boys who come to a revival to laugh
but are offended when whites make fun of their mothers. Both the
whites and the boys are finally deeply affected by the sermon (both
stories aré in Laughing to Keep from Crying).

The Simple stories form another large body of Hughes’ writing.
They are collected in Simple Speaks His Mind (S&S. 1350), Simple
Takes 0 Wife {S8&S, 1953), Simple Stakes a Clatm (Rinehart, 1957),
The Best of Simple (Hill & Wang, pap.. 1961), and Simple’s Uncle

R
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Sam (Hill & Wang, pap., 1965). All these collections give vignettés
~of Simple, an average, Alabama-born Harlem man whocomments
on current gituations from & bar stool to his college-educated pal.
Discussions range from the space race to Mississippi to Cousin
Minnie, but always bring up the race problem in some way. The
humor and inwerest in the Simple stories come from the variety of
well developed characters 1ncludmg the wife, Joyce, who wants to
move to the suburbs and enjoy culture; ugly Cousin Minnie, whom
Simple had never heard of before Sile appears asking him for
money; and Simple himself, one of the most original philosophers
of qur times. His discussions on race are presented with delightful
humor that does not guite mask their depth of bittermess and
injury.

Not Without Laughter ((1930] pap., Macmillan, 1969), Hughes'
first novel, was written while he was still in college and still
strongly infiuenced by the Harlem Renaissance. Though some-
what defective as a work of art, Not Without Laughter has
possibilities for use with high school students. Not exactly autobio-
graphical but based or Hughes' experlences as a child, the book
tells of the problems of a peor boy growing up in Kansas. Poverty is
the villain that separates his parents, sends his aunt into prosti-
tution, ¢avses his grandmother to die fr. m gverwork, and forces
his success:ul aunt to cut all ties with her poor family. Sandy is
gent around from one member of the family to another but, with a

_strong will and encouragement from all, manages to keep out of
trouble. ’ _

There is nat much excitement, and the plot is rather formless.
The main interest of the book is in the characters, who are
realistic, alive, and humorous: Jimboy, the fun-loving, roving
father; Angee, the dreamless, stay-at-home wife; adventurous
Harriett, who finally makes good on the stage; and Hagar, the
long suffering grandmother. Not Withowt Laughter deals very
real:stically with all the problems faced by a child growing upin
poverty and finding the strength necessary to overcome it.

" Hughes' second novel, Tambourines to Glory (1958] Hill &
Wang, 1970), is about Essie Belle Johnson, a deeply religious but
not very intelligent woman who pairs up with Laura, a very clever
but quite irreligious opportunist, to form a church. Starting as
sidewalk preachers, they eventually work up to the higgest church
in Harlem. Essie’s main interest is in getting hef lovely young
daughter Maiietta to come to New York, and Laura’s main
intecest is her handsome hustler, Buddy. When Buddy proves

-
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unfalthful, Laura plots to get rid of both Buddy and Essie by

;  Killing Buddy and blaming it on Essie. But the scheme backfires,
and it is Essie who eventually becomes the leader of the church.

The plot is contrived and not meant to be taken seriously. The

~characters, though verging on stereotypes, are quite well deline-
ated and human. The scheming, unprincipled Laura is espeeially
lively. The style is fairly humorous. Some students might find the
book offensive use of the way it makes fun of both blacks and

W improperly it could contribute to an unfavorable

The Big Sea ([1940] Hill & Wang, cloth & pap., 1968) is Hughes’
autobiography; and his life provides a fascinating subject. Shunted
around from relative to relative, he seemed to learn something
from each one. Pride from his gtandmother. religion from Auntie
Reed, and courage from his mother were his heritage. At seven-
teen, he went to Mexico to visit his father, whom he began to-
dislike, for his father was interested only in making money and
;vas contemptuous of the poor, common people whom Langston
oved.

N After a year at Columbia University, Hughes began work as a
sailor, and the next section of the book relates his adventures in
Africa and Europe, where he was often stranded without money or
food. By the time he returned to America, the traits that so enliven
his writing were well established: a love of the common people, and
2 sense of humor-that can laugh at the most serious problems. The
Big Sca is an exciting. book. It is likely to be interesting to

-adolescents because it deals with problems of becoming an adult
and finding one’s place in the world, Also, its anti-middle class
values should give them something to think about. '

Five Plays by Langston Hughes, edited by Webster Smalley
{(Ind U Pr, cloth & pap., 1963), has several selections appropriate
for high school classes. Simply Heavenly, a play made from
the Simple stories, might be the. most entertaining. It is a comedy

" centering on Simple's attempts to marry Joyce and escape the

. clutches of his former wife, Isabel, and his former girlfriend,
Zarita, Comedy develops around Simple’s bar companions and
Zarita’s schemes to steal him from Joyce.

Little Ham is 2 funny play about numbers racketeers and fights
over girlfriends, Tambourines to Glory is baged on the novel of the
same name. More serious is Mulatto, a bloody play about the

«  mulatte son of a planter, who refuges to be a slave and eventually
kills his father. Sou! Gone Home is an ironic play about a mother

a;:’-; " . L]




38 o B A Historical Survey

er hypocrisy. Only four pages long and requmng only two
aracters, this play could easily be presented in the classroom.
The Selected Poems of Langston Hughes (Knopf, 1959) is a
treasure-find for English teachers. Hughes' poems are about .
things teenagers are concerned with, such as romance, dances,
dreams, and jobs. And they are writtén the way teenagers talk,
_.with modern jazz rhythms, everyday words, sometimes even slang.
Furthermore, they are easy to understand—at least the surface
meaning is simple. From the beacher’s standpoint, they are perfect
for illustrating the basic principles of poetry—compr&ssion and
the connection between metrits and meaning. )
Hughes, has a number of very short poetic sketches which,
halku‘hke, capture a mood in a three- or four-line image. Ainong
{ the poems of this type are “One,” “Garden,” “Troubled Woman,”
3 “Sea Calm,” “Luck,” “Ennui,” “My People,” and “Suicide’s Note.”
" In Montage of @ Dream Deferred, a book-length poem (1951. In
i Selected Poems), Hughes experiments with sketches of Harlem life
. in bop rhythm. Teachers can make use of the entire poem or short
* ‘gelections from it, notably “Freedom Train,” “Boogié: 1 A M.”
_"“Deferred,” and “Harlem
“  The Dream Keeper and Other Poems (Knopf, 1932) i is another
short collection, an atiractive book jllustrated by Helen Sewell.
Again, all of the poems are easily understood hy high school
students and deal with appropriate themes. Among the most
effective are “The Dream Keeper” and “Dreams.”

Lost dreams form a major theme of Hughes' writing. Unful-
filled promises and the ruined life are pictured in a number of
poems which capture the tragedy of the black experience in
America, “As-I Grow Older” is a long poem which shows how a
dream flees from color. “Dream Variations” expresses the poet’s
longing to express and enjoy his racial heritage. “Litany” is a
haunting poem that accuses even Heaven of having no love.
“Vagabonds,” “Delinquent,” and “Troubled Woman” depict people
who have finally been destroyed. “To Be Somebody™again pictures
the almost hopeless dream. )

Hughes also wrote several | poems about the American Dream:
“Freedom’s Plow,” “I, Too, Sing America,” and “Let America Be
America Again.” One of his nfost beautiful and moving poems,
“The Negro Speaks of Rivers,” tells the history of the black race in
terms of the rivers it has lived near.

The Panther and the Lash (Knopf, 1967) is Hughes'last collectlon

- E:w fakes sorrow for her dead son, whocomes back to life to berate
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of poetry Many of the poems deal with events in the civil rights
" struggle of the 1960s, both in the U.S. and around the world. Like
all of his works, they assert the rights of black people to'be
themselves and to be proud of themselves, and they point out the
_absurdity, the foolishness and the cruelty of oppression and of the
attitudes of oppressors. In “The Backlash Blues,” he warns that
- there is a “Great big world, Mister Backlash,/ Big and bright and
~ round—/ And it’s full of folks like me who are/ Black, Yellow,
Beige, and EfoWn,” and that “I'm gonna leave you, Mistr Back-
%:llh,/ Smg)mg your mesF old backlash blues” (The Panther and the
P

Countee Cullen (1903—19.’;6)

) Countee Cullen (pronounced Coun-tay’) was one of the most signifi-
cant writers of the Harlem Renalssance He grew up in New York
City, began writing in his teens and, in 1926, a year after gradu-
ating from New York Umvers;ty, became assistant editor of
Opportunity magazine. After earning an M. A, from Harvard and
studying in Paris on a Guggenheim Scholarship, he taught in the
New York City Public Schools while continuing to write.

More middle class than McKay, Cullen wrote with pathos and
understatement instead of violenze and’passion. On These I Starfd
- (Har-Row, 1947) is his own selection of his best poems. The poems
from Color (Reprint of 1925 edition, Arno, 1970) deal with the
black’s search for identity and the meaning of race. “Yet Do I
+ Marvel,” one of Cullen’s most famousg poems, asks how God dould

make a poet black and bid him smg “The Shroud of Color” is a-
’ long poem that explores the meaning of color in a kind of mystical
. vision. “Heritage” contemplates blacks’ relationship to their Afri-
can heritage. Two other poems with milder racial undertones
.which should be useful with high school students are “Saturday’s
Child,” about a child born into poverty, and “Tableau,” about a
white boy and a black walking together.

Cullen’s “Epitaphs” are short, but convey much meaning-in a
few words. Among the most interesting are “For My Grand-
mother” and “For a Mouthy Woman.” In a group.of poems titled
_ “Varia,” “She of the Dancing Feet” and “The Wige” stand out.

“The Black Christ” (1929), a very long poem, is quite difficult. In
it, Christ returns to substitute for a black boy who is to be lynched

(The Black Christ and Other Poems. [Harpér; 1929). ~ =

"~ Along with original poetry, Cullen comp&sed a new version of

Euripides* Medea in“simple prose (The Medez and Some Poems
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{Harper, 1935)). He also wrote a novel, One Way to Heaven (Reprint
of 1932 edition, AMS Pr, n.d.). The story starts with Sam Lucas, a
fake penitent, who puts on a demonstration for a Harlem congre-
gation and converts Mattie Johnson, who falls in jove with him.
After the unregenerate old sinner marries Mattie, the scene
switches to Mrs. Brandon, the head of the new black elite for whom
Mattie works. Mrs. Brandon starts her social season by giving
Mattie, her former maid, a fabulous wedding that ends with a
speech by a rabid Southern segregationist. Among Mrs. Brandon’s
unusual guests are a number of writers and duchesses of the back-
to-Africa campaign, The story finally returns to Sam, who has
1g.'%mam tired of Mattie but dies faking a deathbed conversion for

T

Cutlen’s style, humor, and excellent descnptlon make this book
of higher quality than most black writing of the period. Charac-
tenzatlon, though humorous, is excellent, and the portrayal of
society is reminiscent of Henry James. While some students might
resent Cullen’s poking fun at blacks and his use of the stereotype of
the religious fake, his humor is sympathetic enough that readers
are unlikely to be seriously offended.

Past Becomes Present (1930-1950)
The Great Depression of the 1930s ended the Harlem Renaissance

and caused a change in the focus of black writing, The economic_

problems of the Depression hit black people hardest, and writers
became concerned simply with the problems of survival rather
than with cultural expression. Instead of flocking to New Yori,
writers lived and found their subject matter in the cities of the
Midwest and the rural areas of the South, and they told more
openly and more graphically about the suffering and frustration of
_poor black people eonfronted by vicious racism and overwhelming
poverty. The poor in the writings of Richard Wright and William
Attaway are not cute, quaint or exotic, as they were often por-
trayed in earlier writing. Like the poor in the writings of white
naturalistic writers of the early part of the century, they are

portrayed as helpless, almost mindless, victims of a v1olent, sordld _ ‘

environment,

Richard Wright easily dominates the two decades from 1930 to
1950. In fact, in the shadow of Native Son and Black Boy little elge
is visible. These two books brought Wright recognition as a major
American writer and began a new direction in black American
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fiction. Wright's novels are tough and relentless. He said about
Native Son that he wanted to create a novel which “would be so
hard and deep that they [the white readers] would have to face it.
without the consolation of tears.” Wright stripped away the
“Laughing to Keep from Crying” facade adopted by somany of the
_ post-Civil War and Harlem Renaissance writers to expose the
brutal racism of American society and the hopeless agony suffered
by America’s blacks. Inspired by Wright's success with 2 natural-
istic, vivid porirayal of evil, most black writers since Wright have
been much less squeamash about descrnbmg the sordid detalls of
their own experiences. :

Despite the acelaim given to Rlchard Wright, little note was
taken of other black writers during the period. Indeed it was 2 less
productive period than those which preceded and followed it. Many
of the authors of the Harlem Renaissance, particularly Langston
Hughes, contifined to write and produce important works, but few
new writers achieved acclaim during the 1980s. During the 1940s
four interesting new writers appeared: Ann Petry, Chester Himes,
Frank Yerby and Willard Motley—interesting because all four
departed in some way from black literary traditions. Petry, Yerhy -
. and Motley all chose white characters and settings for at leastone
of their major works, and Yerby and Himes both gained their
greatest fame with popular fiction—Yerby with a steady stream of
very popular historical romances and Himes with his Harlem
detective novels. Versatile writers, all four produced suceessful
works of sevéral types, and Petry, Yerby and Himes are still
writing today. Motley, who used naturalistic technigues similar to
those of Richard Wright in his best known novel; Knock on Any
Door (Appleton-Century-Crofts, 1947), died in 1365.

Three important poets began their careers during the 1940s:
Gwendolyn Brooks, Margaret Walker, and Robert Hayden. All
continué to write today, and Brooks and Hayden could well be
classed with the most contemporary of writers.

-

William Altaway (1912- )

The son of a Mississippi physician who moved his family to
Chicago, Attaway later used the theme of the disintegration of
Southern black folk culture in the industrial North in his writing.
His first novel, Let Me Breathe Thunder (Reprint of 1939 edition,
Chatham Bkseller, 1969), published when he was twenty-five,
dealt with two white migrant farm workers whose éncounter with
Hi Boy. a ten-year-old Mexican, gives their lives new meaning.
-

-
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Blood on the Forge (Reprint of 1941 edition, Chatham Bkseller,
1969) the better of the two novels, was somewhat eclipsed by the
sensation caused by Richard erght’s Native Son. It is the story of
three brothers who flee the oppression of the South to an Allegheny
Valley steel town and gradually disintegrate there. It depicts
inuch sex and violence, but unlike most naturalistic novels, it has a
profound theme and can be used with students who are mature
enough to look for ideas and not just sensationalism. . :
““Not much is known of him, although part of Attaway's anc-
nymlty is undoubtedly of his own doing,” Edward Margolies wrote
in his introduction to a 1976 edition of Blood on the Forge (Collier.
: Macmillan). Attaway attended public schools in Chicago, and
. interrupted his college years at the University of Illinois for an
interlude as a hobo, laborer, seaman, and actor. He subsequently
wrote for radio and TV, developing the script for an hour-long -
special on black humor, screened in the late sixties. Recently, he
has lived on the island of Barbados in the Caribbean with his wife
and children.

Gwendolyn Brooks (1917-- )

Gwendolyn Brooks is the only black poet to wir: the Pulitzer Prize,
and a contemporary poet who has definitely won a lasting place in
American literature. She was born in Topeka, Kansas, and has
lived most of her life in Chicago, where she attended junior college.
Since she became established as a wrlter. she has lectured at
colleges and universities. - Y

Brooks' imagery is strong, multisensory. In a few lines, she can
recreate a life and a scene, complete with smells and feelings. Her
poems are powerful, but unfortunately are rather ditficult for
unsophisticated readers.

Her earliest collection, A Street in Bronzeviile (Harper, 1945),
ineludes some of her most memorable visions, such as “Kitchenette,
Building,” in which the smells of onion fumes and garbage choke
dreams; also, “A Song in the Front Yard,” about the “good little
girl’s” envy of the “bad children”; and “The Preachér Ruminates
Behind the Sermon” feeling sorry for God who has no one to slap
Him on_the shoulder or buy Him a Leer.

Annie Allen (Reprint of 1949 edition, Greenwood, 1972) contains
a collection of poems about womanhood. Particularly powerful,
though fairly difficult for high school students, are the series of
sonnets called “The Children of the Poor.”

The Bean Eaters (Harper, _1960) encompasses 3 wider variety of — |

ke it
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subjects than the earlier collections. Some of the most appropriate

poems are the following: “The Explorer,” which tells of a youth

searching for peace while confronted by all the choices he must

make; “My Little '‘Bout Town Girl,” a sensitive poem about a cheap,

painted girl; and “We Real Cool,” a clever, “hip” poem about
dropouts that would be appropriate for any reading level.

Several of the poems expiore the feelings of white people which

G led to anti-black behavior. In “The Chicago Defender Scnds 2 Man

,‘.1 to Little Rock,” the puzzled reporter cannot reconcile his , reep-

! tion that “they are like ‘people everywhere” with images of these

» same people “hurling spittle, rock, garbage and fruit...” “The

N Lovers of the Poor” with their contradictory innocence and cruelty

«are shown in their fat offensiveness through the eyes of the “not-so-

. worthy-poor.” “The Ballad of Rudolph Reed” is the story of aman

. Whose family moves into a white neighborhood where they are so

rmented that he attacks white people with a butcher kaife until

h is killed. The collection ends with “In Emanuel’s Nightmare:

nother Coming of Christ,” whlch shows Christ coming “t¢ clean

the rth of the dirtiness of war,” and returning in tears because

“He found how much the people wanted war.”

In the Mecca (Har-Row, 1968) is a long poem showing the
reactions of the people in an apartment house to the search for a
lost gnrl—anydR:hereby showing the lives and attitudes of a black

1

[

community. The book also contains several short poems, mcludmg
“a memorable desecription: of Maleolm X.

Gwendolyn Brooks’ novel is Maud Martha (Reprint of 1953
edition, AMS Pr, n.d.), the sort of sensitive, subtle piece of prose
onemight expect from apoet. Mawd Martha is a seriesof episodesin
thelife of a black girl. Maud is not a pretty girl like her sister, and
she worries about being unable to keep her handsome husband.
Students may at first have trouble with the somewhat fragmented
style; the episodes at first appear unrelated. However, the reader
soon becomes accustomed to the technique. Maud Martha has
little plot and little action’ except the birth of the baby, which is
deseribed in some detail. However, the characters are developed
with great insight, and the vignettes are very human and ocea-
sionally humorous. Maud Martha would probably not be a popular
bootli{ for young people but could be enjoyed by the more sensitive
readers.

Gwendolyn Brooks is to some extent a forerunner of the modern
black poets. The contemporary themes were all there ten or twenty *

— years before—the vurrent poets bBegan writing—the pride and

-




' foo much a poet trying to be a novelist.

appreciation for the ghetto black, the disillusionment and rejection
of white culture, the honest vision of both good and evil. Gwendolyn
Brooks, both as a poet and as a person. has been a major influence
on contemporary poetry.

" A Street in Bronzeville, Annie Allen, Maud Martha, The Bean
Eaters, In the Mecca are all collected in The World of Gwendolyn
Brooks (Har-Row, 1971). .

. Owen Dolson (1914- ]

*After taking a master’s degree in drama at Yale, Brooklyn-born
Owen Dodson had a career in college theater which mcluded
heading the drama departments at Howard University and
Atlanta University, directing summer theater and reading his

> peetry on various campuses. He has also written two operas, butis

primarily known as a poet. His collection Powerful Long Ladder
is difficult but good ([1946] FS&G, cloth & pap., 1970). His poetry
can be found in most anthologies of black literature.

Dodson’s novel Boy at the Window (Reprint of 1951 edition,
Chatham Bkseller, 1972) tells with sensitivity the story of a young

" boy growing up in a poverty-stricken home, His mother, paralyzed

from a stroke, eats cheap, inadequate food so her children ca1i have
something more substantial. The father struggles to provide
enough money at his low-paying job, but loses his pride as he fails.
The older brother gets into troyble, and the older sister is made to
sacrifice marriage to help herlifamlly The main events in Coin’s
life are his religious conversion, the death of his mother, and his
trip to Washington tp stay with his blind beggar uncle.

Boy at the Windoul though written from a child’s point of view,
is an adult book. Its interest and effect come through the develop-
ment of -ideas with Coin’s impressions. The character portraits,
especially of people in the neighborhood and the church, are
excellent. However, there is little action and not really much plot,
so probably only the: more sensitive and mature students will
respond tc this novel. It is a well-written book -that could be
valuable for adolescents, but.one has the impression that Dodson is

T

_ Robert Hoyden (1913~ ) "
Robert Hayden was born in Detroit and has'drawn on the experi-
ences of his youth in the city’s slums for subjects for his poetry. He
attenged Wayne State University and the University of Michigan

4 . : A Historical Survey
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and taught English for over twenty yearsat FlskUmversnty Since . -

1969, he has been on the facult: of the University of Michigan.

 Among his many agards for poetry have been the Grand Prize for
_ Poetry at the First World Festival of Negro Arts in Dakar,

Senegal, 1965, and the 1§75 Fellowship ot the Academy of Ameri-
can Poets.

Hayden’s careful artistry may be too diﬂ:'icult for many adoles-
cents to sppreclate, but his poems reward close study. Two.of his

- hest poems for high school students have historical themes: “Mid-

dle Passage” vividly describes the journey of a slave ship, and

“Runagate Runagate” recaptures the frantic struggles of a run- .° '.

away slave, Another popular poem, “Thosé Winter Sundays,” is

about Hayden’s foster father. These works -can be found in Selected

Poems (2d ed., October, 1966)! '
Poetry collections hy Hayden include Heart-Shupe in t}w Dust .

.(Falcon Pr, 1940), The Lion and the Archer, with Myron O'Higgins

(Hemphill, 1948), A Ballad of Remembrance (Breman; 1962),
Night-Blooming -Cereus (2d ed., Broadside, 1972), and Angle of
Ascent: New and Selected Poems (Liveright, cloth & pap., 1975). He

' also edited a popular anthology: Kaleidoscope: Poems byAmeman '

Negro Poets (HarBraceJ, 1968).

Chester Himes (1909- ) .

Himes grew up in Augusta, Georgia; Pine Bluff, Arkansas, St. -
Louis, and Cleveland, and attended Ohio State University. He
began publishing stories in magazines in the 1930s snd novels in

" the late forties. =

‘The Third Generation (Reprint of 1954 edition, Chstham
Bkseller, 1973) probes the psychological problems of a middle-
class black family. The mother is very light skinned and yesents
the fact thiat she mu_¢ live with blacks, The father is verydark and,
though he is a college professor, is never able to gain the respect of
his wife, Tragedy seems to plague the family as one son, Wjltiam, is
blmlc(led in an accident and the younger son, Charles, 1sng.iured st
wor :

A very well-written, cohesive novel, Tise Third Genemtwn shows

‘the deterioration of the family and Qharles attempt to build a new
life, Like John A. Williams’ Sissie, it develops the theme that the

children must overcome tlie effects of their parents’ problems on
their lives, |
Chester Himes iz best known to many readers for his detective

" fiction, particularly Cofton Comes to Harlem (Reprint of 1965

A £
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edition, Chatham Bkseller, 1975), which will interest the large
number of students who enjoy mysteries. Other works by Himes

-elude If He Hollers Let Hin Go (Reprint of 1945 edition,
Chatham Bkseller, 1973; pap., NAL, 1971), Lonely Crusade (Re-

«syFint of 1947 edition, Chatham Bkseller, 1973), and Cast the First
Stone (Reprint of 1952 edition, Chatham Bkseller, 1973; pap.,
NAL, 1972).

-

* Zore Neale Hurston (190;?—1960) ' .

Born in a-village in central Florida, Zora Neale Hurston began to
write while put;gng herself through school by working as a maijd
"-and & manicurist.. She graduated from Barnard College on a
seholarship and served as secretary to novelist Fannje Hurst while
submitting her own work to magazines, Aithough her major works
were published later, she was a key-figure in the literary circles of
the Harlem Renaissance. On private grants, she studied folklore

and anthropology and did folklore research in the West Indies. Her -

later career included producing black folklore programs and writ-
ing for films,

- Hurston is & writer whom many contemporary critics, partlcw
larly feminists, feel has not received adequate recognition for th:

quality of her work. Mary Helen Washington claims that Their

Eyes Were Watching God (Reprint of 1937 edition, Negro U Pr,
nd.; pap., Uef Il Pr, 1978) is “probably the most beautiful love
) story of a black man and woman in literature.” Whether or not that
- claim is true, the novel is very well written. It has a sensitivity of
language that at times becomes poetic. Theme and character are
developed well. From tender adolescent dreams, Janie is forced
“into a {espectable but loveless marriage. She spon runs 3+ 4y with
another man in a spirit of romance, but this relationship too

becomes respectable, and ‘she finds herself the mayor's wife, -

though sti}l not in love. Finally, as a forty-year-old widow with &
fortune, she throwe over her respectable position for a young
gambier who offers nothing but love. Althdugh her two years

with Tea Cake bring terrible suffermg, Jame feels she has found

. fulfillment.

The novel is not only enjoyable re’admg, but also an excelleht tool

LR

for the study of dialect, use of symbolic langnage, and ithagery. -

Since. Hurston symbolically recreates the Creation, the Fall, aitd
the Flood, the book could also be used to study the influence of the
Bible on literature.

Hurston s Mules and Men (Reprint of 1935 edltlon, Negro U Pr,

o
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nd.),.a collection of folklore, tales, music, and hoddoo rituals
recorded within a framework of Southern black speech and social
life, is the product of-a year of research in rural Florida, New
Orleans, and other parts of the South. Anthropologist Franz ‘Boas,
in his foreword to the book, says, “... it throws into relief also the
peculiar amalgamation of African and European tradition which
is so important for' understanding historically the character of

o

-t

increased since the publication of her novel The Streel in 1946,
Afte, studying at the University of Connecticut, she worked as a
pharmagist, advertising salesperson, reporter, woman’s page edi-
tor, and teacher while vstablishing herself as a writer of fiction.

The Street (P¥ramid Pubns, pap., 1969) portrays a black coun-
terpart of Sister Carrie or Jennie Gerhardt. Like Jennie and
Carrie, Lutie Johnson is trapped in an environment from which
escape is impossible, and Lutie also has a young son whom she

_- wants to see-grow up right. Unlike Jennie and Carrie, she refuses

to yield to the men who offer her escape. But for Lutie, virtue is not

. rewarded, as one of her spurned suitors vengefully tricks her son
- into crime. Finally she kills one of ilie men who have been

molesting her.

The Street is strong reading for high school students, but
students who consider poverty to be’a result of personal weakness
need to read such-a book te give them a more balanced view.

Petry’s next two novels, Country Place (Reprint of 1947 edition,
Chatham Bkseller, 1971) and The Narrows (Reprint of 1953 edition,
Chatham Bkseller, 1973), are both set in small New England
towns, and both examine complex social relationships. Country
Place shows the effects of World War II on the town, and The
Narrows examines relationships within the black ghetto and

. between members of that community and the white community. In

The Narrows, everyone is that mixture of the heroic and the
ludicrous that we humans:'like to pretend we are not. Abbie
Crump, the virtuous and r*spectable widow, honors the memory of
her dead hisband, but comslete'y forgets her adopted son for
several months. Mr. Powther, the polished butler, so loves his wife
that he ignores her many lovers. Bill Hod, who appears to run all of

" the illegal and sinful escablishments in the area, takes care of the

forgotten eight-year-old. The action which affects all of these

. sdnn Petry (1911~ ) . L
" "Ann Petry is“a sensitive writer whose seputation has steadily
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people concerns Link Williams, Abbie’s adopted son, who falls in
love with a white girl, not knowing that she is a wealthy heiress
and married. Refusing to play the role of the rich girl’s toy, Link
breaks off the relationship, but as a result of the girl’s revenge and
several other slightly contrived circumstances, he is killed. The
Narrows is an adult book, but one which will appeal to many
- adolescents. :
Ann Petry is a skilled writer. David Littlejohn writes of her:

_ There i, first, more intelligenee in her novels, paragraph for-
paragraph, than in those of any other writer I have mentioned:
solid, earned, tested intelligence. This woman is sharp. Her
wisdom is more useful, even, more durable than the brilliait,
diamond-edged acuteness of Gwendolyn Brooks.

This wisdom, secondly, reveals itself in-a prose that is rich
and crisp, and suavely shot with the metallic threads of irony.

- It is a style of constant surprise and delight, alive and alight on
the page. ... And out of the female wisdom, the chewy style,
grow characters of shape and diniension, people made out of
love, with whole histories evoked in a page. There is not one
writer in a thousand who owns so genuine and generous and
undiscriminating a creative sympathy (David Littlejohn,
Black on White [Penguin, pap., 1969), p, 155). >

Tn addition to her novels, a number of Petry’s short stories such as.
“The Winding Sheet” are useful with high school students.

J. Saunders Redding (1906- )

Born in Wilmington, Drlaware, and educated at Brown
University, Redding has taught on college campuses for most of his
life and is curreutly Ernest I. White Professor of American
Studies and Humane Letters at Cornell University. His Stranger
and Alone (Harcourt Brace, 1950} is a tragic novel. It deals with
the empty world of the “white man’s nigger.” The hero, or anti-
hero, Shelton Howden, the son of a black woman and a white man,
is born in isolation. Raised in an orphanage, Howden works his
way through college up to a position as a professor, But because he
was raised without love, he never develops the capacity to feel for
other people, Instead, he learns the techniques of getting ahead in
a white man’s world—of playing dumb when asked to play dumb.
Eventually he gells out his pec&ple, with almost no sympathy.
Stranger and Alone shows ‘the destructive effects of racial

discrimination from an unusual angle—from the vicwpoint of the
black who does manage to get ahgad. It would make an interesting
another book which shows the

comparison with Black Boy or
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struggle from the bottom.

Stranger and Alone is not an outstanding novel. The characters
tend toward caricature—they are exaggerated and seem to lack
basic human feelings—though it might be argued that this is the
point the book makes. Still, a person who ean walk out of the room
while his roommate is dying w:‘ho can marry one girl with no
vegrets while he is sexually mvo]ved with another, is less than
believable. Dr. Posey, the sarcastic racist preacher; resident
Wimbush, controller of all the blacks in the state, and his sex-
crazed dauyhter also seem two-dimensional. Character develop-
~ ment of Howden, however, is excellent. The progressive stages of
his betrayal are very well handled.

Melvin B, Tolsor. {1900-1966)

A professor of English and speech who was educated at Fisk,
Lincoln, and Columbia Universities, Tolson spent much of his
teaching career at Wiley College and Langston University. He was
for four terms mayor of Langston, Oklahoma, directed the Dust
Bowl Theatre, and organized South Texas sharecroppers. Though
his work was acclaimed by such writers as Karl Shapiro and
Robert Frost, he received little attention from critics during his
career.

His collection Rendezvous with America (Dodd, 1944) tells about
the American dream of freedom and democracy through the
history of the mation. The second group of poems, “Woodcuts for
Americana,” gives short sketches of various people around
America, for example, an old farmer, Michael, who is trying to
root the tares out of his field.

“Dark Symphony” uses a symphomc form to tell of the
contribution of blacks to American history. It is a fairly difficult
poem and would probably require explanation by the teacher, but
it is significant and incorporates much black history. The other
selections in the book: “Song for Myself,” “Of Men and Cities,” “The
Idols of the Tribe,” and “Tapestries of Time.” could be used with
high school students but are less interesting.

Libretto for the Republic of Liberia ({1953) Twayne, 1971; pap.,
Macmillan, 1970) is a lengthy, very difficult modernist poem
which in jazzy, energy-charged rhythms celebrates black history
and culture.

Harlem Gallery, Book I The Curator ((1968] Twayne, 1971; pap.,
Macmillan, 1969) has received high praise from crities. Unfor-
tunately, it is far too difficult for most high school students.
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Margaret Walker (1915- )

Margaret Walker, who grew up in Alabama, the daughter of a
minister and a teacher of music, began planning a novel about her
great-grandmother while studying at Northwestern University,
but it was her poetr~ which first atiracted national attention.
After college, she worked in Chicago as a typist, reporter, and
editor. Her poetry collection, For My People (Repfint. of 1942
edition, Arno, 1969), was published in 1942 as a winnér of the Yale
Award for Younger Poets. Walker was then teaching at
Livingstone College in North Carolina, It includes a number of
poems of interest to high school students, among them “Molly
Means,” an eerie narrative about a conjure woman, and ¥ For My
Penple,” a free-verse poem in which Walker prays for a new earth.
A longer work, “Harriet Tubman,” about the econductor of the
Underground Railroad, is written in folk rhytbm and makes an
effective choral reading.

Walker hastaught on several campuses, currently Jackson State
College, Mississippi. She completed her long-planned novel,
Jubilee, on a fellowship at the Creative Writers' Workshop at the
University of Iowa. Jubilee (HM, 1966; pap., Bantam, 1975) re-
counts with pride the lives of Walker’s ancestors under slavery. It
is primarily the story of Vyry, a young woman with a strong and
optimistic spirit, of her life on her master’s plantation, and her
attempts t¢ build a home for her family after the slaves are
emancipated by the Civil War. Though its length (nearly 500
pages) may discourage some students, Jubtlge is fast moving aund
well written in a very readable style. Walker's account, How [
Wrote Jubilee (Third World, pap., 1972) would be of interest to
students who like literature and are mterested in the “Roots”
phenomenon.

Richard Wright (1908-1960}

Richard Wright is the first bla®¥to be recognized as an outstand-
ing American novelist. The themes for his fiction center on the
ag'omes of the black experience as he knew it during a painful
youth in Mississippi. (See the discussion of Black Boy, pelow.)
Wright's formal education ended with the ninth grade. After a

series of unskilled jobs in Jackson, Memphis, and Chicago, he ..

became a postal clerk and a publicity agent for the Federa} Negro
Theatre. During the thirties, Wright worked with the Federal
Writers Project. The stage version of Native Son, on which he
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collaborated with Paul Greer,, was a success in New York in 1941.
For the last fourteen years of his life, Wright lived abread, writing
and lecturing. ' _

Native Son (Reprint of 1940 edition, Har-Row, 1969; pap..n.d.})is
without doubt one of the important American novels of the period.
It is also without guestion a book which teenagers can easily
become involved with. However, it is also a very viclent book which
does not attempt to hide sex, reugh language, or hate. Inmature
students might find it disturbing, but mature students with good
guidance can profit from studying it. A classic of American
naturalism, Native Son provides a thorough study of society’s
stranglehold on an individual. The bogk hoids society responsible
for Bigger Thomas' destruction just as clearly as society hoids
Bigger responsible for Mary’s death. The communist characters
provide excellent mouthpieces for Wright's denunciation of soci-
ety, and the mobs demonstrate society’s e¢c ‘ruptness.

Native Son deals with the problems a black has attaining
manhood in a society that conspires against him. The story begins
by showing the difficulty of achieving normal human relations in
the squalor of a Chicago slum. Bigger Thomas has what appearsto
be amazing luck when he gets a job as a chauffeur with a wealthy
family. However, in fear and confusion, he accidentally kills the
daughter. He tries to escape, but is caught and tried for murder.
The events seem to be a long nightmare over which Bigger himself
has little, if any. control. _

Uncle Tom’s Children (Reprint of 1936 edition, Har-Row, 1969;
pap., 1965) consists of four horror stories about the plight of blacks
in the South. “Fire and Cloud,” which has possibilities for class-
room use, is the story of a preacher who leads his People in a
communist-inspired march. Although the situation involves vio-
lence, the story has good character development. The blacks in
these stories, pressed by circumstances into crime, are punished by
whites, who appear to be looking for blacks to torture. Of the eight
major black characters, one is burned alive, four are shot. one is
raped, and one is severely beaten.

Eight Men ([1961] pap., Pyramid Pubns, 1969) includes stories
and novelettes, shorter than some of the stories in other collections
anid less emphasis on violence. “The Man Who Lived Under-
ground” is a nightmarish story, strikingly similar in both mood
and symbolism to Invisible Man. “The Man Who Saw the Flood”
shows nature and whites censpiring o destroy the blacks’ chances.
“Man of All Work” is an exciting story about a man sho is so

Wy ]




52 ‘ ) J A Historical Survey

desp'erate for work he dresses in women's clothes. The other stories
in the collection are powerful literature, full of-symbolism and
imagination, but too harsh for many high school students.

Black Boy: A Record of Childhood and Youth (Reprint of 1945
edition, Har-Row, 1969; pap., n.d.) is one of the bleakest accounts in
literature of the effects of poverty and prejudice on a child,
Wright's vivid memories include burning the house down at the
age of four, being beaten almost to the point of death by his
parents, being a drunkard at the age of six, and always being
hungry. From these revelations, it is easy to see how Wright
developed his philosophy of suffering and fate. Everything in his
environment conspired to keep him from his manhood. Not only
did white people force him to be obsequious, but his own people,
out of fear, begged him to endure insuit and even kept him down
themselves. Yet he maintained a remarkable integrity, refusing to
compromise his own worth. This integrity and courage make
Black Boy an outstanding challenge for_teenagers. _

Black Boy is one of the best books of any kind for use with high
school students. It is so absorbing that even reluctant readers find
it hard to put down. In terms of literary quality, both Black Boy
and Native Son are among the best works by American authors.
Wright's strengths as a writer, his vivid description of action, his
effective creation of mood, and his memorabie characters are
qualities that high school readers appreciate as much as mature
critics’ do. For the teacher concerned about teaching human
relations, Black Boy is one of the most effective books possible for
helping students understand and respect black anger, and for
showing the value of literature as a means of hberatmg a person
from psychologlcal oppression. .

Frank Yerby (1916~ )

While most black writers have probed their racial heritage for
their subject matter, Frank Yerby has made his reputation and his
fortune with white, European historical romances. He has written
over twenty novels including The Foxes of Harrow (1946), The
Vizens (1947), The Golden Hawk (1948), A Woman Called Fancy
(1951), Floodtide (1967) and Pride’s Castle ([1968] Reprints of all
titles, Dell). Sales of Yerby's novels have totaled more than 21
million copies.

In The Dahomean (1971] pap., Dell, 1972) Yerby finds that the
African heritage also provides opportunity for romance and ad-
venture. Nyasanu, the son of a chieftain, grows to adulthood,
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- falling in love, enduring initiation rites and marrying his child-
hood sweetheart, Gonscrlpted to fight in an unjust war, he becomes
a hero, but begins to recognize and resent the despotic monarchy

F« - - that rules Dahomey As a result of his bravery and honor, Nyasanu

rises high in the government and marries a-princess, but even-

tually intrigue overthrows him and he is sold as a slave to Ameriea.

-In the introduction, Yerby points out that the customs described
in the book .ire based on anthropologieal research and portray both
the posrtive and negative qualities of Afrijcan society. “... truth,”
he says, “is an uncomfortable quality;...neither the raclst, the
liberal, nor the advocates of Black Power and/or prlde will find
much support for their dearly held...myths herein.” While his

typing of homosexuals is a regrettable flaw.

The Dahomean is by no means a great work of literature, but it is

4an enjoyable and exciting book which is likely to appeal to the kind
- of student who finds Alex Haley’s Roots too-long and Chinua
Achebe’s Things Fall Apart teo difficult. .

Before his success on the best seller lists, Yerby pubhshed
several short stories in the natvralistic tradition. One of the best,
“The Homecoming,” is in several anthologies, including John
Henrik Clarke’s American Negro Short Stories (Hill & Wang, cloth

~ & nap., 1966). A Georgian, Yerby taught English and worked in
industry until he became established as a writer. He has lived in
. Burope since the 1950s.

Contemporary Black Writers (1950-1965)

The period from 1950 to 1965 saw some of the most sngmficant
achievements by black American novelists. Although it is a period
without a name and is often ignored in favor of the Harlem
Renaissance or the new black poets, the 1950s and early 1960s saw
a steady.increase in significant works by blacks. Some of thege are
now recognized as modern classics,

Ralph Ellison’s Invisible Man, judged in a 1965 Book Week poll
of critics, authors, and editors as the “most distinguished single
 work” published in America between 1945 and 1965, has taken its

place with suech works as Moby Dick, Huckleberry Finn, and The

Great Gatsby as one of the masterpieces of A.D‘ui:'ican literature.

Invisible Man was followed the next year by the first novel of
i another of the major black novelists, James Baldwin’s Go Tell It on
the Mountain. While none of hig individual works have been qujte

” 61.

-

}
0

portrayal of African society may be objective, the extreme stereo~ .




54 , A Historical Survéy

g0 highly praised as Invisible Man, Baldwin proved to be a more
prolific writer, averaging a book every two years for the next

. decade, and he quickly dominated the field.

Ellison and Baldwin were highly visible, noted, acelaimed and
discussed by the established white erities, causing other black
writers whose works were largely ignored to complain that the
press had room for only one black writer-at a time. The complaint
perhaps had some validity, for books that were ignored and even
went out of print in the 1950s uickly became popular in the late
1960s, when black literature again hecame the vogue. So while
their works did not become popular until the time of the new black
poets, deseribed in the next section, most of our contemporary
novelists had already produced some significant work before that
movement began. In addition to Ellison and Baldwin, the period
from 1950 to 1965 introduced: William Demby, Ernest Gaines,
Kristin Hunter, William Melvin Kelley, Julian Mayfield, Paule
Marshall, Herbert Simmons, and Margaret Walker, the latter
already known for her poetry. Writers from earlier periods also
produced significant novels during this time. W.E.B. Du Boi¢’
trilogy The Black Flame was published from 1957 to 1961. Richard
Wright published The Outsider, The Long Dream, and Lawd
Today. Ann Petry, Chester Himes, and of course Frank Yerby
continued to write.

While an extraordinary number of novels were published, there
was no distinet literary movement in the 1950s and 1960s com-
parable to the Harlem Renaigsance or the new black poets. The
writers were individuals rather .than a community, and while
some, such as Williain Demby, experimented with new forms of
the novel, there was no new aesthetic. Rather it seemed as if the
writers were responding to their new freedom to openly explore
violence and repression, as did Richard Wright, and to techniques
for analyzin% the subtle subconscious effects of racism, as demon-
strated by Ellison. Freed from previous constraints on black
writing, the younger writers explored a vanety of themes and
styles.

Although mest of the imporiant writing of the fifties and sixties
was in the form of novels, one significant dramatist should be
mentioned. Lorraine Hansberry's A Raisin in the Sun became a
highly successful play and movie, achieving the longest run on
Broadway of any play by a black playwright and winning the .
Critics’ Circle Award. In theme, style, and content, it is not closely
related to the new black theater, which followed it, but by
demonstrating that a serious black drama could be a box office
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success, and by advertising the talents of a number of black actors,
it helped to make this later movement suecessful.

Few new poets appeared during this era, but a number of
n'nportant poetic works were published by the poets who began
their- careers during the 1940s. Melvin B. Tolson and Robert
Hayden brought out new poetry collections, and Gwendolyn Brooks
publishéd a number of new works. Owen Dodson wrote botk fiction
,and poetry, and the poems of Dudley Randall and James Emanuel
"began to appear in magazines. LeRoi Jones’ Preface to a Twenty
Volume Swicide Note appeared in 1961, but hisworks are discussed
in the next section because of his important role in the movement
which began-in the late 1960s,

Jomes Baldwin (1924~ ) = .

James Baldwin is withotit doubt one of the mos¢ significant
modern American novelists and has few challengers as the leading
contemporary biack novelist. Unfortunately, his writings possess
several qualities which make them legs than ideal for the average
high school reader. First, most of his works, except If Beale Street
Could Talk and The Amen Corner, are rather difficult. The
beautifplly constructed sentences and the deep psychological in-
sights which delight the mature reader tend to confuse and bore
the unskilled reader. Also his delightfully vivid descriptions of
gexual acts and his blunt handling of controversial themes disturb
. some parents and school boards, However, for those students who

are mature readers, Baldwin's works are highly rewarding. His |

works have a remarkable honesty and integrity. His power lies in
his ability and willingness to penetrate the masks of hypocrisy
which all people wear and which keep them from faclng them-
selves, Baldwin's characters experience pamful progressive self-

- revelation, and his writing is so powerful that it forces readersto

identify with these characters arid recognize hidden and some-
times taboo emotions as their own.

James Baldwin has said, “I began plotting novels at about the
time I learned to read” (“Autobiographical Notes,” Notes of a
Native Som, [1955) pap., Bantam, 1971), As a boy in Harlem, he
helped look after numerous brothers and sisters while reading
widely, After preaching several years during his teens at his

father’s urging, he turned to various jobs, including waiting tables

in Greenwich Village and writing book reviews, Early novels
yielded fellowships but did not attract publishers. Finally, Bald-
win went to France, where he completed Go Tell It on the Moun-
tain. He lived in Europe for a number of years.

*
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Of all Baldwin's works, the most suitable for high school
students is If Beale Street Could Talk (Dial, 1974; pap., NAL, 1975).
A beautiful love story about two teenagers, the novel is narrated hy
the girl and is shorter and simpler in style than his other works.
Tish and Fonny grow up together and gradually fall deeply in love.
They plan to be married and are looking for an apartment in the

" Village where Fonny will have room to work on his sctlpture. But
*  then, Fonny is arrested and falsely accused of raping a Puerto -
.. Rican woman. Although both Tish- and another friend wére with
" him at the time of the crime and the rest of the evidence is very -

‘weak, he is jailed. And Tish discovers that she is pregnant. Tish
and her. family work hard and sacrifice to try to get Fonny -
released and to provide a home for the unborn child, but the system’
seems determined to crush young, spirited, black males. And
although at the end it appears that Fonny will be released, it is
apparent that he will never be allowed to be completely free.
If Beale Street Could Talk is a beautiful and powerful book about
proud and determined people who refuse to give in to destructive
forces. This is an exceilent novel for high school students.

°  Asecond Baldwin work appropriate for younger readers is The

Amen Corner (Dial, 1968), Baldwin's first play, and the simple,
moving story of Margaret, the dedicated pastor of a holiness
church; Luke, her jazz trombonist ex-husband; and her son David,
who is torn between the church and the world. The conflict
between Luke, David, and Margaret is compounded hy the argu-
ments of the not-always-so-holy church members, who depose
Margaret as she finally realizes that loving others, no matter what

the cost, is what faith is really all about.

Several of Baldwin’s hooks are suitable ,in content for high
school use, though in style they are so difficult that only fairly
advanced students will be able to read them without difficulty.

Go Tell It on the Mountain (Dial, 1953; pap., Dell, 1965) is
Baldwijn’s first novel. In this story, John, an adolescent boy, is torn
between his desire to be saved and hlS desire to be a regular
teenager. Compounding his problem are his resentment against
his self-righteous father and his dislike of his obviously favored
brother. His inner struggles are further dramatized by ilash-
backs into the lives of his aunt, Florence; his father, Gabriel; and
his mother, Elizabeth. As their soul-searchings go on, the reader
gains insight into John, who is not actually Gabriel’s son, but the
son of Richard, who died before he could marry Elizabeth, Gabriel

. also falls from his holiness and fathers an illegitimate child, who
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later dies., John finally leaves the church, hoping to lead a life of
holiness but aware of the suffermg that must be borne by the black
person.

The character deveIOpment is excellent. The technique of using
flashbacks to show each character’s history and thoughts during
the emotlon-packed church service is very successful. The interest
level is high, for there is continual action and a good build-up of
suspense. However, poor readers may have trouble following the
story ‘and keeping the characters straight: The content is very
worthwhile for teenagers, showing an adolescent’s struggle toﬁnd
himself and deal with family, religion, and society. -

' Nobody ‘Knows My Name (Dial, 1961; pap., Dell, nd.) is a

" collection of essays on toples including the thoughts of an Ameri-
can Negro expatriate, life in the Harlem ghetto, and segregation in
North and South. There are also essays on William Faulkner,
Ingmar Bergman, Richard Wright, and Norman Mailer.

The style is sensitive and vivid. Baldwin's honesty about himself
brings us a penetrating understanding of people. Baldwin lays
bare the human psyche in all of its contradictions. At the heart of

~ the essays is every person 's search for identity—a search which

mature students can -identify with. The essays fall into several
groups: “The Discovery of What It Means to Be an American”and
“Princes and Powers” are both on a high intellectual level, “Fifth
Avenue Uptown,” “East River Downtown,” “A Fly in the Butter-,
wilk,” “Notes for a Hypothetical Novel,” and “Nobody Knows My
Name” are more readable narrative essays about segregation.

A second nonfiction work, The Fire Next Time (Dial, 1963;
pap., Dell, 1970), contains a letter on the one-hundredth anni-
versary of Emancipation and a long, somewhat autobiographical
piece concerned primarily with Baldwin’s experiences with and
thoughts on Christianity and the Nation of Islam. Baldwin power-
- fully indicts white American racism and warns that the Black
Muslims may be correct in predlctlng the fulfillment of ‘the
biblical prophecy as expressed in a spiritual: “God gave Nogh the
rainbow sign,/ No more water, the fire next time.” In addition to
being worthwhile reading in its own right, the essay could provide
. interesting-material for-an analysis of the way an author weaves
his own experiences and ideas into a novel. The Amen Corner, Go
Tell It on the Mouniain and Another Cou~!ry are closely related to
the themes from this essay.

An additional essay collection, Noiws of @ Native Son ({1957} .
pap Bantam 197)), and a short story collect:on, Going to Meet the
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Mun (Dial, 1965), might be useful with some students.
Baidwin’s other works have little place in high school curricula.

Tell Me How Long the Train’s Been Gone (Dial, 1968; pap., Dell,
1975), a novel about an actor’s search for identity, would probably
be more mesningful to middle-aged people than to adolescents.
Blues for Mister Charlie (Dial, 1964; pap., Dell, 1964). a play about
.8 lynching, and Giovanni’s Room (Dial, 1956), a novel about 2
' homosexual love affair, are better appreciated by mature readers.
Amnother Country (Dial, 1962; pap., Dell, 1570) would probably be
too disturbing for many adolescents.

‘ Eldridge Cleaver (1935~ ’)

The Arkansas-born son of Jaboring parents, Cleaver continued his
education in California prisons while serving time. His writing
career began at Folsom, where he was imprisoned for assault with

intent to commit murder - and assault with a deadly weapon.. - -

Parvled in 1966, he became senior editor and a contributing writer
for Ramparts magazine, which had campaigned for his release, -
His involvement with the Black Panther Party for Seif-Defense jn
QOakland, Califorma, ledt 'to further confrontations with the law.
Due to enter prison in 1968 as a result’of a gun battle, he fled the
country and lived in Cuba and Algiers befére returning in 1976 to
await trial. - ,
Cleaver's Soul on Jce (MeGraw, 1968 pap., Dell, 1970) is one of
the most popular, but also one of the most controversial, books by a
black author currently used in high schools. A collection of essays
written while Cleaver was in prison, Soul on Jee analyzes the
mental and emotional colonization of the minds of black people by
white society—a theme that was startlingly new to most readersin
thelate 1960s, but which is almost commonplace today. Although a
few of Gleaver’s themes have gained wide acceptance, and despite
the fact that Cleaver and society have changed a lot in the last ten
years, the book is still a powerful, honest tribute to human
potential for growth, even in the most unlikely sxtuations While
critics often revile it as full of hdte, its message is really one of
personal growth and love in spite of a hate-filled world. Cleaver
himself sums up his philosophy: “The price of hating other human
beings is loving oneself less” (Soul on Ice, P 28). )

William Demby (1922- 3 _
Demby, who was born in Pittsburgh, wrote for Stars and Stripes

£y
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during his Army service in Europe in World War II. He studied at
West Virginia State College, Fisk Unlvers!ty, and the University
of Rome. Besides performing as a jazz musician, he has been a |
screen writer for Roberto Rossellini in Rome, has taught, and has *
worked in advertising. A
His novel Beetlecreek ([1950] pap., Avon, 1967) s otie of the best
books by a black-author for mature high school students. The story
- revolves around three characters. Johnny is a young boy from
Pittsburgh who struggles with conflicting desires—to be a part-of
the gang and to do right. Johnny’s uncle, Diggs, feels trapped in
Beetlecreek and wants to escaPe to the North, Bill Trapp, an old
white man who has been a hermit for fifteen years, finally decides
“he wants human companioriship. When Bill, attempting to become
part of the community, invites some little girls of both races to his
house for a picnie, he is accused of molesting them. But neither
- Johnny for Diggs, who baye been ‘hig friends, stand up for him.
P Johnny gives in to hig desire tobe a “part of the gang and burns the
* old man’s house. Diggs deserts the village for Detroit and-leaves
his wife for an old college sweetheart.
g Beetlecreek is a unified bpok. Characters, action, style, and
. symbeol all develop the ira; of men who lack the courage to be.
Like Baldwin, Demby’ forces his readers to'face hokestly the
v~ weakness within themselves, ¢
_  The Catacombs (Pantheon, 1965) is £ sigmficant expenmental
novel, but because of its extrémely difficult style, it is not suitable -
for most high school students. Set in Italy, it is an unusual mixture
of fantasy, newspaper reports, and true experience mixed in what
the author calls cubistic time. Reading it is almost a psychedelic
experience. -,

. Ealph Ellison (1914~ )

The author of Invisible Man, one of the greatest novels by a black
-author, was boin in Oklahoma, studied music at Tuskegee Insti-
tute, worked in the thirties with the New York City Federal
Writers Project, and served in the Merchant Marine during World
—-  War II. Since the publication of In#isible Man (Random, 1951;
pap., 1972), he has taught literature and writing on campuses
including Bard Coliege and Rutgers University and has published

o literary eriticisin,

Invisible Man, \ike Moby Dick, is a nightmarish novel of aman
t.rylng to comprehend the confuslon of myth, experience, and inner
‘reactions that control his life. The symbols of appression-—
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invisibleness, the forbidden white woman, the leering note that
says “keep that Nigger-boy running,” and logs of manhood—
appear and reappear as - 1 nightmare. The bizarre plot of this
novel, which’seems half r. . half dream, creates a deep sense of
disillusionment.

Invigtble Man unmasks the various kinds of escape the black
might seek, to keep from dealing hone$tly with his heritage.
Escape into the mjddle class proves to be fraudulent in the
protagonist’s experiences at the Negro college. Later in the book,
sscape into communism proves just as hopeless. Throughout the
baok there is a groping for meaning, for a way of becoming visible:
— Despite its importance as literature, fnvisible Man is not appro-
priate for most high school students. The language is earthy, and
several scenes are very raw, especially a rape stene and the
castration dream at the end. An even more serious drawback for
the high school student is that the book i3 very difficult. fnvisible
Man calls for the same ability to comprehend symbolism and myth
that Faulk- or T. S. Eliot requires, and not all high schoo!

. students have this ability. However, the few outstanding students

who can read it will find it an extremely valuable book, both for its
literary qualities ang for its sociological and psychological in-
sights. This is probably one of the four or five greatest works of -
American literature, but like Moby-Dick, it should be gollege
reading for most students. '

- Ellison’s other major work is a collection of critical essays,

. interviews, and book reviews®entitled Shadow and Act ({1964] pap.,

Random, 1972). He has also published a number of short stories,
available_in many anthologies. The best of these are “Flying
Home” and “King of the Bingo Game.” .

~

¢ . EmestJ. Gaines (1953 ) N
Rural Louisiana, which figures in his fiction, was Ernest Gaines’
birthace. He studied at San Francisco State College; did gradu-
ate work at Stanford, and now lives and writes in San Franeisco.
Qne of the most artistically skillful of contemporary black writers,
Gaines has written works that both delight the literary critic and
intbrest the adolescent reader. Most of his fiction is sot in the rural
South and combines a deep sensitivity to the culture of the people
with the theme.of desire to maintain one’s humanity.

The Autobiography of Miss Janeé Pittman (Dial, 1971; pap.,
Bantam, 1972) has become justifiably popular, with interest en-
couraged by a very fine television special based on it. Supposedly

-
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the recollections of 2 black woman whose life spanned the century
- from the Civil War to the civil Tights campaign of the 1960s, the
novel tells the story of an ordinary woman who endures tragedy
and oppression throughout her century-long llfe, but who remains

B indomitable ~nd full of spirit.

. Born in siavery on a Louisiana’ plantatlon, Jane is freed at the
. end of the Civil War. From the first chapter, when she offers.a
drink of wate: to a Yankee soldier, until the end, when she goes to
demonstrate for the right to drink fium the water fountain in the

- courthouse, Jane retains her dignity. With candor, compassion, .

wisdom, and a sense of humor, Miss Jane tell3 her story and the
storiés of slave masters, hevoes, cowards, lovers, murderers, mar-
{18, ordinary men and women, blacks and whites who have
touched her life. She has seen it all, and her recollections provide
* the reader with a deeper insight not only into the history of black

.. people but into the history of Amerira. In addition to Miss Jane's

pride and dignity, the reader will remember the white chauvinism
of the plantation owner Mr, Bone, the determination of Ned, who
wants to build a school for blacks though he knows it will mean his |
own death, the death of Joe Pittman and his love for Jane, the cold-
-bloodedness of the murderer Albert Cluveau, and the youthfu,
freedom-fighting militancy of Jimmy, whom Jane knows is the
Ore. .
In Miss Jane, young readers will find a character deeply human
and believable. The authenticity that Gaines brings to this work
may make separating fiction from nonfiction difficult. The genre
of autobiographical novel may confuse some young readers and
shauld be explained by the teaches.®

For voung people, one of the great values of Games works,

particularly The Autobiography, is the sense of, perspective they

ofier. The book could have been four short stories about men who
worked for change and died tragically in the attempt, apparently
in vain. But through Miss Jane's ¢/es, we see that their work was
continued by the unheroic and the uneducated who, like Miss Jane,
appear not to resist or even oppose charnge but, in the end, are the
inexorable force that eventually brings it about. -
» Blordline ([1963) pap., Norton, 1976) is a collection of five lory
short, stories set in the rural South. The first two stories, “A Long
Day in November” and “The Sky Is Gray,” frequently antholo-
gized, are narrated by young boys seeking to survive, understand,
.and grow into strong raen in a troublmg, confusing world. The
theme of the search for manhood in a world that encourages
subservience from black males is strongest in the next two staries:

6O
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“Three Men,” in which a young man in prison tries to decide
whether to ask a white man to help him get out or to take whatever
punishmient is meted out tp the ungrateful; and “Bloodline,” in
which the black nephew of the last member of a wealthy white
family returns to demand his birthright. The final story, “Just
Like a Tree,” deseribes an old black woman who refuses to leave
her home, She is seen through the eyes of all of the penple attending
her going-away party, which turns out to be a funeral. The
skillfully and subtly developed' characters, the imaginative use of
point of view and the carefilly revealed themes will delight
sophisticated readers but may go unnoticed by 'the less mature,

. who may find that only “Bloodline” has enough plot and suspense

to hold their interest. ;
In hiterviéws with Black Writers, Gaines describes the theme of
his works: |

You must understand that §n this country the black man {13.3
been pushed into the position where he is not supposea to be a
man....As Joe Pittman says in Miss Jane Pittman, a fnan
must do something, no matter what it is, he must do something
and he must do that something well. My heroes just try to be
men; but because the white man has tried everything from the
time of slavery to deny the black this chance, his attempts to be
a man will lead toward danger. ... In the case of Tee Bob and
Jackson {in Gaines’ novel Catherine Carmier), they were vie-
tims of the past. They tried their best to escape the inflence of
the past, and I think thein attempt to do this can [Tead to
someone else picking up where they left off. This is the kind of
thing I am doing in all of my work. ., . to break away from the
past, from. one philosophy to another, is a burden that-one
person cannot endure alone. Somecne elze must pick fap from
there and go on (John O'Brien, ed., Mnterviews with Black
Writers [Liveright, 1973], pp. 85, 54).

, |

Gaines’ two other novels may also be of interest to some readers.
Catherine Carmier (Reprint of 1964 edition, Chatham Bkseller,
1972) is the story of a young man who returns South after studying
in the North and finds he cannot readjust. In Of and Dust
(Dial, I967) 2 young man revolts against the plantation'system and

1

is killed.

Alex Haley (1921- )}

Haley, who, was born in Ithaca, New York, and studied at Eliza-
beth City Teachers College, North Carolina, began his edreer in
journalisin in the U.S. Coast Guard, in which he served 1939-49.

\
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His national reputation began with the publication of The Auto-
biography of Malcolm X (%ove, pap., 1965), written jointly with
Malecolm X.

Haley’s name became a hoasehold word with the 1977 screening
on television of Roots: The Saga of an American Family, a twelve-
hour film based on his book about his search for his ancestors. The
TV special was viewed by the largest audience in the history of
television and changed many people’s consciousness of American
history.

The story of the writing of Roots, which the author expects to
publish in the near future, is perhaps even more exciting than the

book itself. For in a twelve-year search, Alex Haley managed to .

piece together his family history and the oral histories of an
African village, tracing his ancestry not only back to Africa but for
many generations further.

Roots (Doubleday, 1976; pap., Dell, 1977) begins in 1750 in the
village of Juffure in The Gambia, with the birth of Kunta Kinte,

“son of Omoro, son of Kairaba Kurta Kinte, a holy man from
Mauritania. Kunta's boyhood in Africa is described in loving
detail: his education in the work and ritual of his people and his
own passing on of this knowledge to his little brother, his travels to
surrounding areas, his initiation into manhood, and finally, his
capture by slavers.

The gruesome Middle Passage and the arrival in America are
described through the eyes of the proud, devout Muslim. We see
the relentless efforts to deprive him of his culture; he is forbidden
to use his language, to play drums, or to practice his religion
except in secret. Even his name is taken from him. Although
disoriented, unfamiliar with the terrain, and kept 1n ignorance,
Kunta continually tries to run away. But with dogs, patrollers,
horses, and guns, he is caught each time. Each time he is beaten
almost to death, and the last lime his foot is cut off.

The story continues as Kunta, now known as Toby, unwillingly
adjusts to plantation life, marries, and desperately tries to pass on
to his daughter, Kizzy, something of his history and culture. When
Kizzy is sold away and raped by her white master, she maintains
her own dignity by telling her son the story of his ancestors. Kizzy
is a field hand; her son Chicken George makes his master’s fortune
through his skill as a cockfighter. But when his master (and

. father) loses a huge bet, he gives George to the winner and sells h.x

wife and children. Eventually, Emancipation comes and George
goes West with his grown child ., who find that the end of slavery

b
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has not necessarily’ brought freedom. From there the story is
quickly summarized through the three generatlons until the author
traces the story back to Africa.

jO

Roots is a powerful story. Like no other book, it documents the *

history of black Americans. It is 3 monumental work. Many
students may find its 587 pages much too long, especially since the
first one hundred pages, which describe Kunta Kinte’s life in
Africa, are fascinating descriptions of a culture, but rather un-
eventful. I would not hesitate -to direct less able readers to the
condensed version published in Reader's Digest, or the serialized
version which appeared in many newspapers. Students should not,
however, assume that if they saw the television version, they do not
need to read the book. The television version did not follow the book
closely. The book presents a much more detailed and more accurate
version of American history.

Roots deserves the ».dience it has reached, and is an excellent
book for both English f{eachers and social studies teachers to
recommend. Judged by purely literary standards, it is of uneven
quality and not quite so well written as Jubilee or The Auto-
biography of Miss Jane Pittman, but Roots contains far more
history and human experience than either.

Lorraine Hansberry (1930-1965)

A Chicagoan, Lorraine Hansberry was the daughter of a real
estate broker who challenged a white neighborhood’s right to bar
him because of race in a case that was eventually won in the U.S.
Supreme Court. She studied painting at the Art Institute of
Chicago and in Mexico. After further work at the University of
Wisconsin and the New School for Social Research, she lived in
New York City and supported herself with various jobs while
writing plays and short stories. A Raisin in the Sun, which won the
New York Drama Critics’ Circle Award for 1958-59, was the first
Broadway play to be written by a black woman and marked the
first time a black direcior had worked on Broadway since 1907.

In two years, my students wore out at least fifteen copies of 4
Ratsin in the Sun (Random, 1869; pap., NAL, 1961).1 have used it
to entice reluctant readers and have not found one whodid not like
it. Memuries of the movie often kindle their interest, but students
are soon enthralled by what for many is their first encounter with
literature about modern urban blacks.

Here are chafacters that black students can identify with, and
all of them are magnificently strong and alive. Walter, the hus-
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band and son, is fighting for his manhood against 2 mother who
still treats him' as a child, 2 wife who does not believe in him,_ a
community that still calls him a boy, and black friends who are
ready to hustle him out of his money. Mama is a strong, proud
pioneer woman who has held the family together, but sees it
crumbling around her. Ruth, Walter’s wife, is just 2 woman who
wants to raise her children right, and Beneatha, Walter’s sister, is
a young intellectual who wants to escape by becoming 2 doctor or
marrying an African. '

A Raisin in the Sun is one of the better modern Broadway plays
and probably the best work about blacks available for high school
students. Both white and black students should find it an en-
lightening experience. Few books for adolescents are so full of life,

Another of Lorraine Hansberry's works, To Be Young Gifted
and Black: Lorraine Hansberry in Her Own Words, edited by
Robert Nemiroff (P-H, 1969; pap., NAL, 1970), also has a strong
impact on adolescent readers, A collage of her public and private
writing put together and produced for the stage after her untimely
death, this autobiographical work conveys a portrait of a proud, .
courageous human being. Hansberry’s second full-length play, The
Sign in Sidney Brustein’s Window ([1965) pap., NAL, n.d.) deals
primarily with white characters and with themes more distant

- from the concerns of most adolescents {anthologized in John

Gassner and Clive Barnes, eds., Best American Plays. 6th Series
[Crown, 1971}).

Kristin Hunter (1931- )}

A successful writer of both adult and adolescent fiction, Kristin
Hunter, a Philadelphian, also teaches at the University of Pennsyl-
vania. Her novel God Bless the Child (Scribner, 1964) deserves to
be better known than it is. I found it to be one of the most successful
books I ever taught to high school students. It has most of the
elements which have made Hunter’s adolescent novel The Soul
Brothers and Sister Lou so popular: a lively plot and vibrant char-
acters that the reader can love and worry about. God Bless the
Child is an aduit book, much better written, though not quite so
easy to read. '

The title comes from 2 blues song with lines like “Money, You've
got lots of friends,” and “God bless the child that got his own,”and ..,
it tells, perhaps as convincingly as any book, the hopelessness of the .
black ghetto. Rosie is 2 girl with a dream, strong and tough, o
willing to work, fight, and risk to get the wealth her grandmother

-~
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describes in the white home she works for, only to find that by the
time she can afford such a home, termites and roaches have beaten
her to the neighborhood. In the end, she and her friends discover
that neither education, nor hard work, nor even the underworld
provide the ticket to the dream, which itself turns out to be empty
and unreal.

_ While God Bless the Child is a tragedy, The Landlord ({1966}
pap., Avon, 1970) is a comedy, the humorous story of a rich white
boy who bilys an apartment building for fun and ends up finding
himself and rebuilding the whole neighborhood. It is an enjoyable
book, though the fairy-tale ending still shows the white man as the
savior of blacks. On another level, however, beneath the comedy
and stereotypes, it shows a number of confused human beings es-
caping from the masks and roles they have assumed and finding
themselves.

William Melvin Kelley (1937- )

Kelley, the author of five novels and a number of magazine pieces,
was born in New York City and educated at Harvard. He has
taught at the New School for Social Research and, at this writing,
is author in residence-at the State University of New York at
Geneseo.

A Drop of Patience (Reprint of 1965 edition, Chatham Bkseller,
1973) is a portraitof a bIknd musician. The novel begins when the
_ boy is six years old and continues into his adulthood, showing his
search for identity in his musie, his marriage, and his iove affairs;
the story concludes with a nervous breakdown. Kelley effectively
conveys the experience of blindness through brilliant aural and
tactile imagery.

Dancers on the Shore (Reprint of 1964 edition, Chatham Bkseller,
1973) is a collection of short stories that cluster around a middle-
class doctor’s family. The book can be studied as one loosely
connected narrative, or the stories can be taken individually. The
following are the most significant for high school students:
“Enemy Territory”—a small boy learns to stand up for himself
after he hears a story about his grandfather; “A Visit to Grand-
mother”—the little boy observes his father returmng to the home
of his grandmother, whom he has neglected since he became well-
to-do; “Connie”—a pregnant daughtor struggles with her con-
science and her family's pride; “Brother Carlyle”—a lower-class
family’s sibling rivalries are acted out, in this case by trying to
burr. the younger child alive: and “The Life You Save’—Peter,

;1
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" from the middle-class family, tries to help Mance, from the lowt;r

class family, but is successful only when he gives up his middle-
class values.

A Different Drummer ((1962] pap.. Doubleday, 1969} tells how
one day all of the black people in a mythical Southern state
repudiate their society and leave. Tucker Caliban, descendant of
an African who broke away from slavery, starts the exodus by
quietly putting salt on his land, burning his house, and leaving.
Behind him is a village of confused white people, many of whom
think they are his friends. To six of them, and to one Northern
black, Tucker’s leaving is especially significant; the book explores
their struggle to find meaning inhis action and thus to understand
more of themselves. Ultimately, Tucker's courage frees them to be
human beings. However, another group. unable to understand,
lynches the only black person remaining in the city.

A Different Drummer is a remarkable, thought-provoking noyel.
The writing is of very high quality, and character development.is
particularly outstanding. Unfortunately. many high school stu-
dents find the shifting point of view confusing. so it is most
effective with good readers.

dem {Doubleday, 1967) explores the disintegrating relationship
of a white suburban couple and the effect on them of the birth of
twins, one white and one black, the result of the wife’s affair with a
black man immediately after relations with her husband. The book
raises significant and disturbing questions about the weaknesses
of white middle-class culture, but the problems explored are those
of middle-adulthood. Kelley’s other three books are much more
likely to be of interest and value to high school students.

John Oliver Killens (1916- )

Killens, a Georgian, attended law school and studied at Columbia
and New York Universities. He has worked with the National
Labor Relations Board in Washington and directed the Harlem
Writars’ Workshop. His novels combine featurcs of the earlier
naturalistic novels with contemporary militant writing. His books
nortray in relentless detail the traps in which black people are heid
by white America.

Youngblood ((1954] Trident, n.d.) is his best work It is the story
of two generations of the Youngblood family from Crossroads,
Georgia, and deseribes both the small and large humiliations and
crueltics that deprive the members of the family of their dreams.
The characters, with their strivings and disappointments and

Ll
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their love, are real and sympathetically drawn. Many of the
chapters are self-contained episodes that could be used indi-
vidually. The Youngblood family shows people coping the best way
possible with destructive pressures. Sometimes they give in; Laura
is forced to beat her son to save him from a reformatory. But at
ot! er times they are able tostand up for their rights; when Rob is
accused of raping a white girl, Laura refuses to accept the
“compromise” she is offered. They are leaders in the struggle to
form a union and 2 chapter of the NAACP. Even when Joe
Youngblood is killed for standing up for his rights, the family
continues the struggle.

Youngblood is an excellent book for high school students. It is
long but not difficult, with a lot of action and very well developed
characters.

And Then We Heard the Tt‘mnder (Kmpf, 1963) tells the story of
a black man who becomes progressively disillusioned with white
society. Saunders begins as a young man who plans toget ahead by
entering the Army during World War I1. However, he soon finds
that the price for success was t00 much sacrifice of his manhood
and self- ‘respect and begins to assert himself more and more. The
plot is exeiting, with war, fights, and love affairs, but it is also
violent and bitter. :

Paule Marshall (1929- )

Brooklyn-born Paule Marshall became a magazine staff writer
after studying at Brooklyn and Hunter Colleges. She has contrib-
uted articles to magazines and has lectured on black literature in
the United States, England and France.

In Brown Girl, Brownstones (Reprint of 1959 edition, Chatham
Bkseller, 2972} Marshall shows some of the special problems of
black immigrants from Barbados. The adolescent’s search for
identity is especially difficult for Selina Boyce for many reasons.
There is 2 family conflict between her pleasure-loving father and
her business-minded- mother, as well as the normal problems of

.adolescence—development of friendships, acceptance of sex, and

finding a career.

Brown Girl, Brownstones is a well-written novel, and its charae-
ters are its strongest asset. Selina herself is a very complex young
woman, and her progress toward self-understanding, particularly
the understanding of her relationship to her mother, is sensitively
ar.d realistically pictured. But.even the minor characters—Suggie,
the voluptuous worshipper of the body; Miss Mary, the old white
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woman who refuses to move or (o die; the mother, who gains her

. property but loses the trust of her daughter; and Deighton. the
father, who dreams instead of facing reality—are lively and
exciting. Less mature students may not find the nove! appealing
because it does not have a lot of action. However, more mature and
sensitive students should find that the book deals with 2 number of
significant and relevant problems—the race situation, middle-
class vs. lower-class values, immigrant problems, development of
moral standards, and intra-family confliets.

This is an excellent book for class discussions. Detailed teaching
suggestions for this book are available in Theory and Practice in
the Teaching of Literature by Afro-Americans by Darwin T. Turner

.and Barbara Dodds Stanford (NCTE, pap., 1971).

Paule Marshall’s collection of short stories, Soul Clap Hands
and Sing (Reprint of 1961 editiotf Chatham Bkseller, 1971) might
appeal to older, more sensitivé and sophisticated students. One of
the stories, “Reena,” tells of disappointment in love and is fre-
quently anthologized. All of these stories are rather subtle.

Marshall's novel The Chosen Place, the Timeless People ([1969]
pap., Avon, 1976) is a monumenial study of the relationships
between white Americans, a folk black people, and wésternized
black people on an imaginary Caribbean island. However, the
psychological insights are likely to be too complex for most
adolescents, and the conflicts of the middle-aged characters are
likely to have less interest for them than thoge in Brown Girl,
Bmgmstmws. .

Julian Mayfield (I928-J )

Julian Mayfield is not enly a successful novelist but also a political
writer, actor, producer, and founding editor of The African Re-
view, published in Ghana. He was an aide to President Kwamé
Nkrumah of Ghana in the sixties, and has recently been living in
Guyana. .
His novel The Long Night (Vanguard 1958) tells of a fong,
frightening night spent by a little boy in New York City. It reveals
the tensions loss of dreams, and fears a child must face in the
ghetto. The father, Paul, tries to {nstill pride in his sons but fails to
show strength and manliness. The mother, Mae, wants love and a
good homeand is impatient with Paul, who wants to study law. The
_ dlsmtegratlon of the family and of Paul and Mae individually is
shown in Steely’s memories as he travels around the city trying to
get back the twenty-seven dollars that has been stolen from him,
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This is a powerful portrayal of family life in the ghetto showing
both strength and tragedy. The style reflects the simplicity of 3
ten-year-old boy, but the depth of a mature artist. In The Long
Night, as in A Raisin tn the Sun, thé laboring love, the dead
dreams, and the desperate struggle of a black family signify the
universal problems ‘of all people. The characters are men and
women struggling for life and handicapped by v hite stupremacy.
The Long Night is not a great book for those who can respond to
deeper literary works, but it is an outstanding novel for most
adolescents. e

The Hit (Vanguard, 1957) is the story of a black buiiding
superintendent in Harlem who dreams of winning big at the

numbers game. But when he finally “hits,” the nimbers man -

disappears, and his dream is destroyed.

After he wrote these two novels, Mayfield's interests became
more political. The Grand Parade (Vanguard, 1961} describes how
an ambitious politician tries to bring reform to a Southern town
while still getting ahead himself. His efforts end. with his agsas-
sination and a race riot. This book would probably be of less
interest to high school students than Mayfield's other novels.

Herbert Stmmons (1930- - )

Simmons' better-known novel, Corner Boy (HM, 1957), a Houghton
Mifflin Literary . Fellowship Award winner, centers on Jake
Adams, who has become top cat on the corner. He has the faneiest
car, the sharpest clothes, and the prettiest girls in his section of
Chicago. and nobody knows that he gets his money by pushing
dope. He tries to make a successful lie, even by following -His
"girlfriend to college, but he refuses to give up the easy money of the
rackets. Eventually it seems as if everyone he touches ends in
tragedy; finally he goes to jail himself. But he knows no other way
of life and Plans to return to the corner when he is released.
Written in the language of the streets, Corner Boy is sometlmes
a little difficult for a “square” to translate, The action is rdpid and
there is plenty of excitement. Characters are fairly well developed.
The contrast between Jake the hustler and his father is wéll
drawn. There is some depth in the development of this conflict. The
plot is well constructed, as Jake gets himself deeper and deeper
into trou. le, still thinking he is'on top. The atmosphere and color of
street life are portrayed well.
Herbert Simmons is also author of Man Walking on Eqg Shells

(HM, 1962). He was born in St. Louis, studied at Lincoln and .

-
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Washington Universities, and did graduate work at the University
of JIowa. He edited Splw, a literary experiment, and produced
“Portraits in Rhythm,” a mixture of poetry, prose, and jazz, for
coffeehouses. s

< John As Williams (1925~ - )

John A, Williams is one of the most prolific contemporary black
writers, with seven no2ls, three nonfiction books, and a number
of articles to his credit. Born in Jackson, Mississippi, he was

" edueated at Syracuse University #nd has worked in broadeasting,

publishing, and repoﬂ:mg He has been European correspondent for
Ebety and Jet magazines and has covered assignmentsin Africa for
Newsweek, Most of Williams® works explore attempts by his
characters to find psychological, phxloso;)hlcal and/or political
solutions to the problem of living in a racist society. Exeept for
Captain Blackman_and The Man Who Cried I Am, Wiliiams’
works ace not difficult, but their themes make them mors suitable
for mature readers. .

Williams’ edrly novels generally explore psychological solutions
to personal dilemmas. In The¢ Angry Ones ({1960] Reprint titled
Cne for New York, Chatham Bkselle?, 1975) his protagonist seeks
suecess through traditional American goals—gettinga good joband
getting, married. I’ Sissie (Reprint of 1963 edition,,Chatham
Bkseller, 1975) the characters are already suecessful, but must
work to overtome the psycholagical damage inherited from
childhood poverty. The book opens as Sissie’s two children, Iris and
Ralph, speed toward her deathbed. Iris has become a successful
entertainer, but her private lifeis empty. She has never been given
much love, because her mother pretended that she was another
mhan’s child to spite her father. Ralph, who has become a suceessful
playwright, has gone through psychiatric treatment to try to
overcome the pain left by his parents’ violent quarrels. Both
understand themselves better as they discover the terrible
struggles which Sissie had to face in order to survive.

Sissie is of better-than-average literary quality. The character -
analysns, as Iris and Ralph explore their past to explain the present,
is quite effective. Switches of scene and ¢hianging points of view are
sometimes confusing, but they finally form a pattein, as ‘ .e
characters themselves put togethér the pieces of their backgr: 4
in preparguon for a new life. .

Williams’ later novels have characters who reJect the solution of
escaping individually from oppression and recognize the necessity

A
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of working to change the oppressive-system: The Man-Who Cried I
-Am (Little, 1967; pap., NAL, 1972} has received the most critical
attention and is generally considered his best literary effort. The )
novel takes place in Europe, where two American authors come to
the realization that they must do more than write; they must take

"~ political action. While The Man Who Cried I Am isone of Williams'
. best works, it is likely tobe one of the least popular with adolescents,

because it is quite long and rather depressing, beginning with the
ero suffering from terminal cancer. -

In Interviews with Black Writers edited by John O’Brien
(Liveright, 1973), Williams states that he is least satisfied with Sons
of‘paﬂmesS‘ "Sons of Light (Little, 1969} because it is a “straight
ahéad’ novel. Youstartat A and wind up at Z.” However, because it
is simple and straightforward, it is likely to appeal to young
readers. In this book, Williams explores what might happerifblack
people attempted a violent revolution. His hiero, Browning, hires a
Maflé. hit man {(a former Israeli commando) to assassinate a white .
policeman who had killed a black person, a move. which starts a
chain bf violent revolutionary actions. It is an excelleut book for
young ‘people who are glibly committed to either violence or
nonviolence, and is a good example of the way a hypothesis can be
tested through a novel. While it is a good book for teenagers who
need practice in thinking through the consequences of their ideas, it
isnotd g‘ood handboeok for a serious revolutionary. Williams admits
in Futerviews with Black Writers, “In that book I was dealing with
nine tunnels and bridges leading into Manhattan. Well, hell, since

'last spring when the bridge-and-tunnel workers had a strike, I

discovered that there were something like thirty-four bridge-tunnel
approa():hes ito Manhattan. A hell of a revolutionary Id make!”
(.. 242 {

In Captaw Blackman (Doubleday, 1972), Williams has created
one of the most powerful indictments of white American racismand
one of the myst effective arguments for revolution yet written.
Captain Blackman is wounded in Vietnam and while unconscious,
relives the history of the black soldier, fighting in the Revolution,
the Civil War, Indian Wars, and the World Wars, continually
sacrificing for Ris country, and continually facing humiliation and
physical hurt from the U.S. Army and Government. The book ends
with a rather surrealistic vision of Blackman preparing a world
revolution of black people. Captain Blackman is a valuable work
both for the histaric insights it provides and for the literary
techniques it uses. Immature readers, however, may need help in

&J

Fl




The New Blagk Wrilers (1965-Present) 78

"sorting out the many different Captain Blackmans, ?he modern

character and his historic counterparts in the dream.

Two other works by Williams are deseribed in Chapter 4: The
Most Native of Sons: A Biography of Richard Wright and The King
God Dzdn"t Save, 3 study of Martin Luther Klng, Jr.

L]

"The New Black Writers (1965-Prmnt) -

Suddenly in the Iabe 19603 the markets were flooded with black
literature. Books like The Street and Boy at the Window, which had
been out of print a few years earlier, appeared on drugstore
paperback racks. Publishers fought each other 1o.disgover new
black talent or to reprint books which had disappeared decades ™
ago, and black publishing houses printed posts who did not want to
try to appeal to white readers. .

The late 1960s were a time of excitement for black writers equal
to or even greater than the Harlem Renaissance, for the interest in
literature was nationwide. A writer did not have to go to Harlem to
meet other writers and critics; writers’ and dramatists’ workshops

sprang up in Watts, Newark, Chicago, East”St. Louis, and

hundreds of other communities. As riots fecused attention on the

. ghettos, writers tried to tell their new audience about the realities

of ghetto life and their ideas and programs for changing the
oppressive system that produced them.

Many exciting new works were produced in the late 1960s, but
the new black renaissance was as much a publishing phenomenon
as a genuine increase in volume. Many of the newly discovered

. writers had been writing since the 1940s and 1950s with little
- reward or encouragement. The flood of new books and redis-

covered qld books was stimulated hy the suddenly awakened
interest in black people and their ideas.

But the late 19603 were not just a time of an increased quantity
of black writing; a totally new form of writing evolved out of the
new political situation, using the language, experience, values, and
ideas that are unique to black people and are not shared by gther

Americans, After a decade of dedicated nonviolent struggle, many _
black people became disillusioned with nonviolent techniqq'es and

with their white allies. The techniques that had been succegéful
against the legal segregation of the South seemed of little use
against the far more powerful economie barriers in the North.
After ten years of marching, turning the other cheek, and sifiging
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“We Shall Overcome,” blacks in Northern ghettos found them-
selves poorer and more hopeless than ever. People like Maleolm X,
Stokely Carmichael, and Huey P. Newton seemed to make more -
sense as they called on black people to quii trying to persuade
whites to give th&ém rights for moral reasons, but to gain the power

" to take their rights, by force if necessary.

In addition to encouraging black people to use more militant
methods of fighting for their rights, the new leaders emphasized
that black people should be proud of themselves, recognize their

.own beauty, learn their owh culture, 4md contribute to their own

cgmmunity instead of trying to move to the suburbs and act like
white people. The excitement of militant activity, the number of
new he and events to celebrate, and the emphasis on “the,
beauties of black oulture stimula:ad 4 lot of peqple to pick up their

K pens and get out their typewriters. A new black poetry and a new

black drama sprang up from the streets, providing.the revolution-
aries with powerful new tools for spreading their ideas. The new
vbices sang the beauties of blackness, chided the reactionaries,
encouraged the revolutionaries, and envisioned the glories of a new
society. ) 3

In addition, the new black writers used poetry and drama to’
explore their own feelings as they searched. for a meaningful
identity in a nation they now admitted was hostile, and as they.
struggled with the conflicts their new ideas provoked. Many, like
Carolyn Rodgers, explored the conflict between members of their
generation and those of their parents’ age, who rejected their
militancy. . P

"Other writers, like Ishmael Reed, loocked back many generations
in search of a tradition antl a culture not corrupted by white
oppression. African themes, images, languages, and poetic forms
were studied.and used. Many came to agree with Elijah. Muham-
mad that black people should not bear names that originzlly
belonged to white slaveholders, and took African names instead.

With the appearance earlier of poet Gwendolyn Brooks and

. novelist Paule Marshall, a trend had begun which increased as the

women’s movement took hold in the, United States. New black
writers, among them novelist Toni Morrison and poet-nevelist’
Alice Walker, explored in their works the problerr s and strengths
of black women seeking their own identity, rather than deriving
their significance from their impact on husbands and sons.
Publishing their works themselves or tHrough new small black
publishing houses in inexpensive editions, and producing their
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plays in the black con_ uunity, often in schools, cHurches or ot-
doors, the new black writers reached a new audience, a1 audience
that had always respended to poetry in song but rarely before in
. printed form. Black teenagers who had previously found iterature
meaningless and irrelevant discovered poems that expressed in
powerful and,imemorable phrases the ideas that they themselves
had h2en thmkmg Literary forms and techniques began {0 make

. sense  black students, who heard allusions to people and places

they revognized, figures of speech with connotations that they feit,
and rhythms and patterns they were familiar with. As a result of
this.different attitude toward poetry, high schdol students were
encouraged to develop their poetic talents, and some produced very
good work. Through the motivation offered by black writers’
workshops throughout the country, many young writers, even
while still in high school, have begun to see their works in print.
You::g peaders have begitn to realize that poetry is something that
they can do, too

But the new plack writers have done more than find a new

- audience for poetry and-drama. They have developed a new

" aesthetic with new elements and new rules. Stephen Henderson in

o “Survival Motion: A Study of the Black Writer and the Black
* Revolution in America” says:

This Baptism in blackness comprises twu distinct elements
which especially animate the recent pattern of black. writing,
‘aithough they were crystallized in many wcrks of the Harlem
Renaissance. They are {1) the rejection of /hite middle-class
cultuyral values and (2) the affirmation of black selfhood, or.
depending on the intensity of the writer’s involvement. (a) the
destruction of anything that stands i1 the way of setfhood and

(b} a celebration of blackness (Mereer Cook and Stephen E.
Henderson, The Militant Black Wnter in Africa and the *
Urited States {U of Wis Pr, 1969), p. 72

The new aesthetic of modern black writers looks, then. to black
culture for its Ingpiration; the writers look to black people for their
audience. They borrow rhythms and forms from black music and
make atlusions to voodoo, African myths. :nd black American folk
heroes. In addition, the new black writers see the purposes of
literature differently from most contemporary white writcis. The
new black literature tends to be functional and didactic. It goals
include creating a new seif-imagefcr black Americans, developing
a sense of uifity in the black community, and fighting against all of
the systemg—intellectual, economie and political—that have en-
slaved and oppressed blacks. Contemporary black writers often

*
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see themselves as people with a mission, and tend to be more
interested in writing works with an immediate lmpact than in
aiming at some distant immortality.

The aesthetic of the new black poets preaches that poetry is
something useful and ordinary. Like soul music, it is something
that ar.yne can sing or listen to just about any time. This aesthetic
does. 1.0t demand that a poem survive years of criticism to be
considered valid, If afew neople learn something from it or enjoy it
or share the feelings it expresses, it has fulfilled its purpose.

) These standards clash violently with contemporary white liter-
ary standards. While in other times European and American |
literature has been political and didactic, the cuntemporar; style i is’
t1 reject these as legitimate roles for literature and to label themas
propaganda. Black Writers in turn tend to reject white critics, with
fairly good reason. White readers who are not thoroughly famitiar
with black culture are likely {0 miss a large percentage of the
litera,. devices that are used. In addition, the subject matter of
many works is quite anti-white. A white person who clainis to be
able to evaiuate the poetic qualities of “Nigger, Can You Kill?” |

g objectively is to some black writers the perfect confirmationofthe |

contemporary stereotype of whites as repressed zombies with no
' emotions,

‘Lhis is not to say th.at white teachers should not attempt to teach
contemporary black poets. Contemporary black literature has a
potential for awakening a lot of new ideas for both blacks and
whites in both art and teaching. It can stimulate the development
of new teaching methods by encouraging an integrated arts
approach rather than sterile analysis. It tan provide the opportu-

. nity for a mare honest exchange cf views than literature on which

' the teacher is clearly the expert. And it can encourage students to

“develop their own literary potential, as they recognize that poetry
is not something just done by “the immortals” and read by English
teachers, but can be an everyday way of expressing love, rage,

. and joy, '

Tn addition, this literature can teach white teachers and critics
important lessons about iheir own perspective on literature.
Whites who read this new literature are likely to find themselves
facing the same kinds of barriers that black students have faced
for 50 long, when they have been forced to read white classics,
Whites may find the language incomprehensible, the content so
remote from their experience as to be boring or frightening, and
the portrayal of whites so negative that they find it offensive. ""ns

|
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reaction is one of the strongest reasons why white teachers should
read some of this literature. The teacher who finds that he or she
can't quite get carried away by the victory of the “Brothers” over
the “Devils” in Imamu Amiri Baraka's drama Bloodrites may have
a little more sympathy for the black student who cannot enjoy Tom
Sawyer’s “harmless” pranks against Jim. And the teacher who
resents Captain Blackman's unreienting hatred of whites, even
after reading about the experiences that created that hate, may
better understand why so many black students are unable to see
the characters of 7o Kill @ Mockingbird as nice people who just
happen to be prejudiced. White people who seriously study the new
black literature are likely to realize that white American litera-
ture is not nearly so universa: as they had previously assumed.

The new black aesthetic is most obvious in poetry and drama.
The new black poets, a term used to describe people such as Sonia
Sanchez. June Jordan, Don L. Lee, Etheridge Knight, an¥ Nikki
Giovanni, among others, write for black audiences, often use black
language and revolutionary themes, and generally try to embody
the ideals of the new black aesthetic in their writing.

Dramatists, too. have turned away from aiming their work at
Broadway and white audiences, rejecting that tradition’s limi-
tations on subject matter and language. Woodie King and Ron
Milner in their introduction to Black Drama Avthology describe
the new black theater as “the « ;tualized rcflection and projection of
a unique and particular way of being, born of the unique and
particular conditioning of black people leasing time on this planet
which, is controlled by white men; it has something to do with the
breaking of that ‘leasing-syndrome.” As King and Milner point
out, the new black theater like the new black poelry is an attempt
by black people to control their ~wr art and culture, free from the
influence and criticism of whites. Writers such as Imamu Amiri
Baraka. Ed Bullins, Lonne Elder. and Deuglas Turner Ward write
with the goal of buil’ing and preserving the culture of black
people, rather than of breaking into white culture.

The new aesthetic has found expression in the short story:
examples can be found in magazines such as Black World or
Freedomuways by writers such as Sonia Sanchez and Toni Cade
Bambara, but are not so readily available asdrama and poetry. The
modern novel, however. reflects the new aesthetic less than other
genres, perhaps because it does not fit into the community values
of the newBpsthetic so well as drama and poctry, but instead sets
up interaction between two individuals, the writer and the reader.
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Few of the new writers have turned to the novel as a means of
expression, at least until this point in their careers. though
important new novels continue to come from writers who began
their careers in the 1940s, '50s and ’60s. Several of the older
writers such as Ernest Gaines, and two new writers, Toni Morrison
and Alice Walker, include elements of the rew black aesthetic as
they explore new ways of expresSing the black experience through
fiction.

Because mary of the writers who have appeared since 1965 are
still in the early stages of their careers and only a few have
produced a large volume of work that is casily accessible, antholo-
gies are very useful for teaching thei; works. Here, therefore. is a
survey of available anthologies speciclizing in the writing of the
new black poets and the current dramatists. This is followed by
discussions of a representative sampling of the better known
writers of the seventies whose works are particularly appropriate
for high school students and available in indijvidual editions.
(Anthologies of broader scope are discussed in the following
section, “Anthologies and Criticism.”)

Eee

New Poetry in Anthologies

Black Out Loud: An Anthology of Modern Poems by Black Ameri-
cans, edited by Arnold Adoff (Macmillan, 1970; pap., Dell, 1975), is
the best introduction to contemporary black poets for younger
students and those-less interested in literature. With works by Don
L. Lee (Haki R. Madhubuti), Imamu Amiri Baraka, Nikki Gio-
vanni, Ted Joans, Mari Evans, Gwendolyn Brooks, Conrad Kent
Rivers, Sonia Sanchez, and many othors, it is a representative
collection of the writers ¢ the 1960s and 1970s v*ho are not
included in the older anthoiogies. Seiected for use by young people
in Schools, the poems are chosen for their simplicity and for the
lack of obvious red flags for censors. However, they deal honestly
and vibrantly with the current themes of biackness, memories of -
leaders such as Martin Luther King and Malcelm X, reject 1 of
white American culture, childhood, love, and the role of po..ry.

This book captures one of the most exciting messages of the ..ew
black poetry. Poeiry is for everybody and it is for rea.. It is fun,
natural, and good for your health. You can use it to express love or
outrage, to hold a treasured memory or to change your images of
yourself. This is the kind of poetry that inspires more poetry. It
sounds easy—almoest like the popular songs that beat out “Come
on and dance with me!” .
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More advanced collections focusing on the new hlack poets are:

19 Necromancers from Now, Edited by Ishmael Reed. Anch.
Doubleday, 1970.

The New Black Poetry. Edited by Clarence Major. Intl Pub
Co, cloth & pap., 1969.

" Soulseript: Afro-American Poetry. Edited by June Jordan.
Doubleday, pap., 1970.
Black Pire: An Anthology of Afro-American Writing: Edited
by LeRoi Jones and Roy Neal. Morrow, pap., 1968. )
Drices or Black Bones: Black Voices of the Seventies. Edited by
Adam D. Miller. HM, pap., 1970.

There are many other collections by individual poets which
contain poems useful for high school classes. A few of these are:

De Mayor of Harlem by David Henderson. Dutton, 1970.

Dear John, Dear Coltrane by Michael S. Harper. U of Pitts-
burgh Pr, pap., 1970.

Twenty-Six Ways of Looking at ¢ Black Man by Raymond R.
Patterson. Univ Pub & .Dist, 1969.

Other important contemporary black writers whose works are .
frequently anthologized are Mari Evans, Clarence Majcr, Dudley
Randall, Conrad Kent Rivers, and James Emanuel. All began
publishing before the new black poetsbut are in some ways similar
to them. Two contemporary poets, Naomi Long Madgett and
Lucille Clifton, use more traditional poetlc forms to explore the
experiences of black women.

New Drama n Anthologies .

Contemporary Black Drama: Raisin in the Sun, Purlie Victorious,
Funnyhouse of @ Negro, Dutchman, Blues for Mister Charlie, Day
of Absence, Happy Ending, The Gentlemnan Caller, No Place to Be
Somebody, ed ted by Stephanie Sills and Clinton F. Oliver (Scrib-
ner, pap., 1971) provides a good sampling of contemporary black
theater. All of the plays in the collection would be useful for class
room study. Discussions of A Raisin in the Sun by Lorraine Hans-
berry, Dutchman by Imamu Amiri Baraka, and Blues for Mister
Charlie by James Baldwin can be found in this book under their
individual authors. Purlie Vietorious by Ossie Davis is a comedy
which satirizes every stereot;pe of Southern segregation. Two

e
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short, symbolic, avant-garde plays, Adrienne Kennedy’s Funny-
house of a Negro and Ed Bulling The Gentleman Caller, from A
Black Quartet, are included. Douglas Turner Ward’s two success-
ful comedies, Happy Ending and Day of Absence, both describe
through bitter humor the parasitical relatiorship of whites and
blacks. Charles Gordoné’s No Place to Be Somebody was the first
off- Broadway production and the first play by ablack playwright
to win a Pulitzer Prize.

Black Drama Anihology. edited by Woodie King and Ron Milner
(Columbia U Pr, 1972), provides a more in-depth study of the new
black theater. It jncludes authors such as Imamu Amiri Baraka,
Ed Bullins, Ron Milner, Lonne Elder, Douglas Turner Ward,
Langston Hughes, Elaine Jackson, and many others. The twenty-
three dramas include short one-act plays and full-fength plays,
plays in highly experimental dramatic styles and plays that follow
traditional formats. Many are very b]tter, explosive, and some are ,
homicidal.

A Black Quartet by Ed Bullins et al. (NAL pap:, 1970} offers a.-
briefer introduction to contemporary dramatists. Included are a
group of four one-act plays by Ben Caldwell, Ronald Milner, Ed
Builins, and LeRei Jones (Baraka).

Black Scenes, ‘edited by Alice Childress (Doubleday, cloth &
pap., 1971), is_a collection of scenes fro..1 black plays requiring two
to five actors and suitable for practice material or for classroom
use. ‘

Imamu Amiri Baraka (LeRoi Jones, 1934 )

Imarnu Amiri Baraka, post, politician, playwright, revolutionary,
teacher, and pérhaps novelist, is a central figure among the
younger, radical black avriters. Born in Newark, New Jersey, he
was educated at Howard Univeraity, did graduate work at the
New School for Social Research and Columbia University, and has
taught poetry and drama on various campuses. He founded the
Black Community Development and Defense Organization in
1968,

Although Baraka has had an extremely important infivence on
both contemporary poetry and contemporary drama, many of his
works are not suitable for most classrooms. Much of his writing is
quite difficult and bloodthirsty. However, as an author, he is
significant encugh that his works should be represented in any
serious study of black literature.

Baraka has published collections of poetry, including Prefece to
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" a Twenty Volume Suicide Nete (Corinth Bks, pap., 1961), The Dead
Lecturer ({1964) pap.. Grove, 1976), Black Art (Jihad, 1969), and
It's Nation Time (Third World, pap.. 1970). Among his peems mos.
likely to be appreciated by hlgh school students are “Preface to a
Twenty Volume Suicide Note,” a poem of existential despair, “A
Poem for Black Hearts,” an eloguent eulogy tc Maleolm X, “Each,
Morning,” a search for ancestry, and “Jitterbugs,” an ironic poem

.which effectively compresses into a few lines the frustration of
being imprisoned on a planet where there is no escape frorﬁ‘vhlte
domination.

Frustration in the search for the meaning of life in a world of
oppression is a major theme in Baraka’s early poetry. Later poems
explore the meanings of black consciousnes"-‘ and revolution, or just
revenge.

Baraka's most significant work has been in the theater. Dutch-
mai, winner of thé 1964 off-Broadway Obie Award, is his best-
known pla,y and is usable with mature high school students. The
setting is a sibway train. Lulu, a white woman, sits next to a
middle-class black man. She begins by trying to seduce him.
but gradually she becomes insulting and demeaning, goading
him to fury. When he responds in anger, she “defends” her-
self by stabbing him. As the subway passengers help her get
rid of the body, and as Lulu sits back down and begins the
act with a second black man who enters the car, the audience
recognizes that this subway drama symbolizes the destruction of
_black manhood by a society which s¢offs at black achievement and
murders black rebels. (Dufchman. In Sills and Oliver, eds., Cox-
temporary Black Drama, [Scribner, pap., 1971)).

Almost as important as his own writing has been Baraka’s
encouragement and inspiration of the new black dramatists. In
1965. Baraka founded the Black Arts Repertory Theater and
School in Harlem, where he produced black Dlays for black

_ audiences, He later moved to Newark, where he founded the Spirit
House Movers and Players. Baraka' vision of the theater %s a way
of inspiring revolutionary beliefs and actions has been followed by
many of the younger playwrights.

Baraka’s prose writings include The System of Dante’s Hell
((1965] pap., Grove, 1976). part autobiography. part novel, part
random ccllection of images and events. Most readers fmd |t both
confusing and brilliant.

Other important works by Baraka are his books and articles on
jazz, particularly Blues FPeople: Negro Muszc in White America
(Morrow, cloth & pap., 1963).
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Lucille Ctzfton (1936~ )

Lucllle Clifton, who lives in Baltimore, has published several
poetry collections and a number of books for children, Her short
collection of easy-to-read poems, An Ordinary Woman (Random,
pap., 1974)deals with the compleXities of love, of strength, and of
the blacle heritage. Clifton’s poems do not have the depth antt
subtlety of Gwendolgn Brooks’ works nor the violence and obscen-
ity of Ted Joans’. Most of them would be appropriate for high
schooi students, though they are not the most powerful poetry
. available.

Nikli Giovanni (1943- ) ‘

' One of the most popular ¢f the contemporary poets among young
people is Nikki Giovanni. Easy to read, honest, tactless, her poems
express the things all adolescents feel and are taught not to say.
Some are adolescent and transient, while others meet all of the
criteria for major writers. Some, such as “The True Import of
Present Dialogue, Black vs. Negro.” better known by its fi rstfines,
“Nigger/Can you kill?” are angry and homicidal, Others express
fove, loneliness. and other féelings that have no racial boundaries.

Giovanni's most recent collection, The Women and the Men
{Morrow, 1975), was one of only two collections of poetry selected
by high school students participating in the University of Iowa
Books for Young Adults Poll, 1975-1978 (English Journal, Janu-
ary 1975, 1976, 1977, 1978). Other collections, Black Feeling Black
Tatk/Black Judgement (Morrow, pap., 1870) and Re: Creation
{Broadside, pap., 1970) contain some of her best known poems.
“Nikki-Rosa” points oui that black childhood is often happy,
contrary to the images white people have. The brief poem “The
Funeral of Martin Luther King, Jr.” eloguently expresses the
attitudes o7 zontemporary.militants who seex “the construction ofa
world/Where Martin Luther King eould have lived and preached
non-violence,” “For Saundra” shows clearly why lekn Glovanm
does not write traditional poems,

Giovanni, who teaches English at Livingston College of Rutgers
University, founded a chapter of SNCC while a student at Fisk in
1964, and a publishing cooperative in 1970. Her popular auto-
kiographical work, Gemini, is described in-Chapter 4.

Ted Joans (1928- )
A painter and jazzman as well as a poet. Ted Joans was born in

an
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“'Cairo, Ilinois; and educated at Indiana Unjversity and (in‘his

words) in “the streets of Harlem/Greenwnch Village/Europe and
Africa...” His poetry, collected in Black Pow-Wow: Jazz Poeris
(Hill &Wang,ocloth & pap., 1969), needs to be read aloud for its full
impact. The poems are simple, playing with rhythm, words, type
styles, and format. They lack the sophisfication and careful
artistcy of poems by writers likeé June Jordan, but their immediate
impact may make them more’interesting to young readers.

— v_; - June Jordan (1936~ )

Harlem-born June Jordan is a versatile writer, author of a book of
poetry, Some Changes (1971); a history book, Dry Victories (1972),
told through dialogue and pictures; and a novel, His Own Where
(1971. See.Chapter 3.) She studied at Barnard College and the
University of Chicago, has worked as a research asseciate and
writer, taught college English, and he]ped Jfound and direct the
Creative Writing Workshop for Children in’ Brooklyn.

June Jordan’s poems are short and look deceptively simple, buJ:

they have the tightness and complexity of haiku; like haiku, they °
_often use the juxtaposition of imagesto create a subt]e effect that is

expressed by implication rather than stated directly. Some of the
poems, such as “Maybe the Birds,” canture a moment. Others, such -
as “The Receptinn,” “The Wedding” and “For Ch‘nstopher, are
brief biographies, There are expressions of love, of romance, and of
despair, rage, and anger. “What Would I Do White?” describes the

. concept of whiteness—“like wintertime, acquiring and empty.”

Comments on events such a8 “Uhuru in the O.R.. about the
successful heart transplant of & black heart into a white South
African, and “Solidarity Day, 1968,” which describes the lost hopes
of the poor people’s march on Washington, show an artistically

. controlled outrage. These poems can be found in Some Charges

{Dutton, pap., 1971).

Who Look at Me (T Y Crowell, 1969} is a poemabout the image of
blacks in Ameri.a combined with paintings of blacks by both
black and white artists. It makes a provocative zomment on black
identity, showing the past that has shaped it and the reactions of
whites that still rankle today. It is both a bitter and a loving book:

" Designed for younger readers, it also has.appeal for adults.

Dry Victories {(1972) pap.. Avon, 1975) tells the story of"

. Reconstruction and the civil rights struggle in a dialogue between

two teenage boys and in a collection of pictures. June Jordan
deseribes the goal of the book this way: “History is the busin’ 3s of
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choose and show. I have chosen twc .imes, Reconstruction and Civil
Rights, when Black folks-were supposed to win, when we were
supposed iv have a vietory and be victors, freed from various
enslavements. And I have shown, both times, how we were pre-
vented from real victory, and how what we won was not nearly
enough. Both times, we were denied the economic bases of free-
dom. And if you don’t have the land or the job or the meney,
Brother, you don't have nothing much at all” (Dry Victories,
author’s note). -

s Etken'dge Knight (1931- )

Knight began his career as a poet with Poems from Prison -
(Broadside, pap., 1968), publisied while he was an inmate in the
Indiana State Prison. One of his most remarkable accomplish-
ments is a group of haiku written about prison, which find wonder
even in that barren place. Other popular peems are “It Was a * °
Funky Deal,” on the death of Malcolm X, and “The Idea of |
" Ancestry,” .4 poem on family history. . .
" Born in Corinth, Mississippi, Knight was educated through the °
eighth grade in Paducah, Kentucky. He has adopted the name
Imamu E-~K— Soa.

Naomi Long Madgett (1923- )

Bornin Vlrgmla, Naomi Long Madgett is an associate professor of
English at Eastern Michigan University, specializing in Afro-
American literature and creative writing. She also initiated -
v, _ courses in those subjects while teaching in public high schools.
Madgett uses both tiaditional poetic forms with rhyme and
rhythm patteérns and the free verse’that is popular with modern .
poets. Many of the poems in her first collection, Star by Star ({(1965)
-3d ed., Lotus, pap., 1970) are brief comments on love and gveryday
life, 31mllar in form to the quiet, carefully structured poems of
Countee Cullen. Most of her -poems do not fit the tradition of the
new black poets, and in fact, her poem “Newblack” satirizes thelr

style.

Haki R Madhubutz (Don L. Lee 1931- )

Madhuhun s collection Think Black (3d ed., Broadside, pap.,

1967), is a good introduction to understanding black conseiousness:

what it is, and why there js a need for it..The volume contains

ex~ellent poems for class discussion. Dgn't Cry, Scream (Broadside,
e X
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cloth & pap., 1969) contains more good poems for discussion. Black
awareness is again held up for examination and suggested as: a

means of black survival in a white world. We Walk the Way of the

New World (Broadside, cloth & pap., 1970) contains powerful
poems with between-the-lines subtlety. The author deseribes them
as “Jouder, but softer.”
Madhubuti has taught on several campuses including Cornell
University and the University of Illinois, and was poet in residence
at Howard University, 1970-77. He'is one of the founders and editor

of the Thn-d World Préss, and director of the Institute of Positive,

Education i in Chlcago His political and literary essays "have been
published in magazines and newspapers, and he is an active
lecturer, community ‘worker, and organizer. Since 1969, he has
taken part in several festivals in Africa, and, at this-writing, is on
" the Board of Directors of the Nortlt American Zone of the Second
) Waﬂd Black and Afrikan Festival of Arts and Culture

Toni Morrison (1981- )

An Ohioan, Toni Morrison studied at Howard and Cornell Univer-
sities and taught college English before becoming an editor at
Random House. Her first novel, The Bluest Eye (HR&W 1970),
portrays the devastating effect of the images of wh ite beauty—
Shirley Temple, golden-haired dolis, and the movies—on a black
girl, who becomes so convinced of her own ugliness that she trades
her sanity for a pair of blue eyes thatonly'she can see. The mocking
- words of the“Dick and Jane” story echo nightmarishly through the
reality with which "each of the people i Pecola’s life maist live. Hef
mother, Pauline, lives almost the same story, trying to escape from
ugliness through the movies; eventually, she escapes into a dream
world of the white family she works for—her own form of “blue-
eyed” madness. Cholly, Pecola’s father, is thrown away by his
mother and raised by a maiden aunt. His dream of freedom also
dies, and in his drunkenness he rapes his daughter. -

The survivors fight back. Claudia, who tells the story, and
Frieda, her sister, systematically destroy the blond- haired, blues
eyed dolls they are £iven. They taunt and reject Maureen Peal, the
“high-yellow dream child” who is adored by the rest of the town.
And when they hear the gossips of the town clucking about Pecola
being pregnant with her father’s child, they pray for the univer-
" sally hated black baby to live—“just to counteract the universal
love of white baby doils, Shirley Tempies. and Maureen Peals.” In
their childish attempts at magic they plant seeds, hoping to sell

~
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martgolds and buy a bicycle. But the marigolds fail to sprout and
the baby-is born dead.

The Bluest Eye is a beautifully written, powerful demonstration
of the devastating effects of the sre subtle forms of racism.
Morrison writes with considerable hiterary skill, in a style that is
almost poetic in its simplicity.

Suta (Knopf, 1973), Toni Morrison’s second novel. is a more
sophisticated book, perhaps oo subtle for high school readers. In
structure it is similar to The Biuest Eye. A woman, strange and

outcast, is the focus and mingles with the stories of the lives of

those related to her. The device is effective, but in both books, the
shifting point of view and the changing time and settlng may be
confusing to immature readers. Sula, like Pecola, is mangled by
forces around her. but unlike Pecola, who destroys herself, Sula
maintains her selfhood by destroying others. The book is full of
memorable characters, among them Sula herself and Eva, her
grandmother, who according to rumor gacrificed her legin a train
wreck to earn the insurance settlement that woulg feed her family.

Morrison’s latést work, Song of Solomon (Knopf, 1977), like her
earlier novels, is peopled with characters who are both bizarre and
intensely human.- The protagonist, Milkman Pgad leaves his
suffocating, money-obsessed” fathér to search for his ancestors,
eventually discovering Solomon the African, who according to

legend flew back to Africa.” While Milkman is undertakmg his..

personal search for his own roots and meaning, his friend Guitar
has Jomed a secret band determined to liberate..the race by
avenging the death of every biack person] murdered by whites. This

filled with mystery and brilliance,

All of Toni Morrison’s works show a mastery of the European
literary tradition. but theyalso convey a sense of the depths of evil
and intricacies of the relat}zonshlps between good and evil, and an
almost animistic image of nature that links Morrison {o modern
African writets such as Ama Ata Aldoo and Bessie Head.

Lshmaet Reed (1938- ) *

Ishmgpl Reed has put together a collage of American pop culwre,
ancient Egyptian mythology, and voodooﬂ,idcals which becomes, in
the reader’s mind, either an incomprehensible mess or hilarious
satirc. Recd's message is a very critical challenge to white Western
culture. He deseribes one of his books as “artistie guerilla warfare
against the Historical Establishmént” (John O'Brien, ed., Infer-
wews with Black Writers [Liveright, 1973} p. 179).

&
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Reed, who was born in Chattanooga and now lnes in Berkeley,

California, deseribes himself as largely self-taught. He has lec-y-

tured at universities, helped found a publishing company, and
operates a communications center for writers and artists.
Conjure: Selected Pocms, 1963-1970 (U of Mass Pr, cloth-& pap.,
1972) expresses his philosophy clearly. In ong of his mos{ signifi-
cant poems, “Neo-HoéDoo Manifesto,” Reed cldims tnat “Neo-
HooDoo” is the “Lost American Church a black yeligion opposed
to Chrigfianity, and that Jeho-vah is “a party-pooper and hater of
dance” (Conpure, p. 24). Neo-HooDogo, accordmg to Reed, affirms
#that every. man is an_artist’ and every artist a priest” (C'muure
p. 21). This is 4 powerful book fhat turns alinost every Western
cultural concept upside down, It is a good test for a {eacher trymg

- to understand the new black aesthetic, Hut it is probably too

sophisticated and possibly too disturbing for most students.
Yellow Back Radio Broke-Down (Repnnt of 1969 edition, Cha-

tham Bkseller, 1975; pa;f Avon, 1977) is a novel about a black

voo-dop cowboy, Loop Garoo. and his exeiting’ adventures’ with

" Chief Showcase and his helicoptér, Zozo Labrique and a circus,

and the town of Yellow Back Radio, in which the children havg

chased all adults out of the tmvn.,"[; is a satire on the western, an

on the American values that made the western popular, ,
The E'ree-Lance Pullbearers (Reprint of 1967 edition, Chatham

Bkseller, 1975; pap., Avon, n.d.) sativizes the entire country. The

novel begins: “Ilivein HARRY SAM. HARRY SAM is something

“else. A big not-to-be-believed out-of-sight, sometimes referred to as

0-BOP-SHE- BANG or KLANG-A-LANG-A DING-DONG. SAM

"has not been seen sihce the day thirty years ago when he disap-

peared into the John with a weird ravagipg illness.” It is a unique

book with unlimited potential-liior class discussion.
< ayof_rm M Rodyers

Carolyn M. Rodgers’ collection, kow i gut vrth: Ned and Seleeted
Pocems (Doubleday, 1975: pap.,1976) is a4 book full of sass and
strength, warmth, love, and humor. Revolution, religion, and
human relations are”the topies of her poems. Among the most

" powerful are “Portralt. about; her mother's sacrifices for her

children’s education; *IT I8 DE ,P (don’t never forget the bridge

_that¥du ecrossed over on),” whichf conveys her respect for her

mother even dulﬁlg a major gecpation gap crisis; and “Bot Oyr
Fathers,” a poe L{{{bfack lffe. Other poems reagt Bitterly to

*.injustice. “Esther, asMrad debqubcs a tiny news item About the

death of a.ehild from
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Sonia Sanchez (Laile Manhap) (1994~ )

Sonia Sanchez's poetry collection, We a BaddDDD People (Broad-
side, cloth & pap., 1970) contains hard- hlttmg-‘%ems about life,
love, and progress. The nuances of living in an oppressive society
are dealt with in Section L: “Survival Poems.” Section II: “Love/
Songs/Chants” includes lyrical evocations of the many shades and
degrees of love. The “TCB/EN (takin’ care of business)” poems in
Section III deal with black people s-movement forward in spite of
the odds.

A Blues Book for Blue-Black Magical Wmnen {Broadside, cloth
& pap., 1978) includes sensitive and subtle poems that celebrate
the black woman. This book is best for the mature student. -

Sanchez was born in Birmingham, Alabama, and educated at
Hunter College. Since 1973, she has been an associate professor of
literature and creative writing at Amlerst College.

f Alice. Walker (1944~ )

“For me, black wWomen are the most fascinating ereations in the
world. Next to ‘tbem, I place the old people—male and female—
who-persist in théir beauty in spite of everything. How do they do
this. knowing what they do? Having lived what they have lived? It
is a mystery, and so it lures me into their lives,” states Alice Walker
in Interviews with Black Writers (John O'Brien, ed. [Liveright,
1973]), p. 192).

Walker, who grew upin a small Georgia tow n, studied at Sarah
Lawrence College under poet Muriel Rukeyser. She began to”
publish when she was twenty-four, after taking part in civil rlghts .
demonstrations and traveling in Africa. :

Revolutionary Petunias and Other Poems (HarBraced, pap..
1973) begins with biographical poems about-ancestors, recalling,
Walker says. “that we are not the first to suffer, rebel, fight. love
and die.” The poems following “are about Revolutionaries and
Lovers: and about the loss of compassion, trust, and the ability to
expand in love that marks the end of hopeful strategy, Whether-in
love or revolution, They are also about (and for) those few embat-
tled souls who remain painfully committed to beauty and to love
even while facing the flrmg_quad (Foreword, Revolutionary
) Petemzaa)

Alice Walker has lived many of the eXperiences some of the
young black poets dream abour. Her travels in Afiieca, her eXperi-
ences in the civil rights campaigns as well as an abortion and a

} i
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planned-suicide are the experiences from which the poems in Once:
Poems (HarBraced, pap., 1976) were written. The book contains a
wealth of poems, many short, S|mple and significant enough to
appeal to adolescents. “The Enemy” contrasts the impulses of
children with a nation’s impulses to war. “Once” is a coHection of
fourteen tiny vignettes which capture the conflicts and anguish of
people, both black and white, who worked for integration. “Johann”
questions whether a black and a German have 60 much war and
enmity in their history to make love.
‘ In Love and Trouble: Stories of Black Women (HarBraceJ, 1973; ¢
*  pap., 1974) contains sensitive stories about the feelings and
thoughts of mature women and their bittersweet experlences with
love. One of the most effective is “Everyday Use,” in which a
mother mediates a conflict batween her sophisticated daughter,.
who comes home from the city, and her shy sister, who has
remained at home.
A novel, The Third Life of Grange Copeland (HarBraceJ, 1970;
pap., 1977), describes the lives of black Southern women throrgh
theit interaction with a boy and his father. The main character, a
wctlrr! of cruel circumstances, grows and changes through his
experiences.
Alice Walker’s latest novel, Meridian (HarBraceJ, 1976; pap.,
PB, 1977) is a study of a modern woman who, after deadening
. experiences as a wife and mother, exciting but short-lived work in
the civil rights movement, and distressing interaction with the’
revolutionar:” movement, seeks to work out a way of life that will
permit her own growth and will allow her to stimulate growth in
others. Meridian’s own pilgrimage js paralleled by the struggles of
the black man she loves and the white woman he marries to free
themselves from past conflicts. Meridian must go through an
illness of the body and the mind before she becomes whole, but even
while‘she is still struggling, she is a source of strength to others.
Even Lynn, her former rival. draws courage and renewal from
Meridian as she grieves over the death of her child and her
marriage. In addition, Meridian learns to combine the political
activism of contemporary blacks with the sense of community and
concetn of older gencnatlons Eventually she becomes a model for
others to follow in a quest for meaning and self-understanding.
Meridian is a sensitive, sophisticated hook that is'more mean-
ingful for neople who, like the main character, have suffered
through several periods of life. Most adolescents therefore, prob-
ably will r.ot understand all of its idea:t but may still find it.
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valuable reading. As the book suggests, there are probably no
shortcuts to maturity. but young readers may still find the model
encouraging and reassuring.

Anthologies and Criticism f Black Literature

“The number of collections of black writing now available makes
the anthology a useful tool for studying black literature. Antholo-
gies range over the whole of American llterary history. Several
wnters not mentioned earlier are described in this section because
their works are most accessible in anthologies. See also the
collections of contemporary poetry and drama discussed in the
preceding section. In the following lists, anthologies and crltlcal
works are arranged alphabetically by author

Anthologies -
Adams, William, Peter Conn, and Béarry Slepian, eds Afro-
American Literature. 4 vols. HM, pap., 1970.
This series includes four papérback volumes subtltled by
genre: Fiction, Drama, Poetr), and Nonfiction. The emphasis
is on modern literature, although a few early writers are
included.

Adoff, Arnold, ed. I Am the Darker:Brother: An Anthology of
Modern Poems by Negro Americans. Macmillan, cloth & pap,,
1968
An attractive, thematieally arranged volume of poems rang-
ing from the Harlem Renaissance to the early 1960s. Poems
are selected for their appeal to high school students and
attractively ar~anged to create an especially useful anthology
for high schoo: teachers “

pman, Abraham, ed. Black Voices: An Authology of/ Afro-
n Literature. NAL, pap., 1968.

~  Probably the best buy among géneral anthologies, this mod-
erately-priced 700-page paperback contains poetry, short
stories, autobiography, and literary eriticism. Besides ex-
cerpts from the best known black writers of the past, it
includes examples of the work of contemporary writers such
as Mari Evans, Gwendblyn Brooks, LeRoi Jones (1. A. Bar-
?.ka), and Robert Hayderli_ :




%
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Cullens Countee, ed. Caroling Dusk: An Anthology of Verse by
Negro Poets. [1927] Har-Row, 1974.
A thorough anthology £ early black poets through the Har-
lem Renaissance. In addition to major poets mentioned in.this
historicai survey, it includes lesser-known, but significant .
';I)o‘ets such® as Sterling Brown, Jessie Fauset, and Georgia
- Johnson. o

Emanuel, James A., and Theodore L. Gross, eds. Dark Symphony: o
Negro Literature in America. Free Pr, cloth & pap., 1962,
A scholarly anthology, this volume contains extensive back- “
-ground information ofi authors and literary periods. It is
suitable for advanced high school students as well as for
college use, and is highly recommended as a reference book
. for teachers. It places more emphasis onshort stories than the
Chapman anthology.

Hill, Herbert, ed. Soon, One Morning: New Writings by American.
- Negroes 1940-1962. Knopf, 1963.
This collection of writings by black authors includes essays, ™
fiction, and poetry. Most of the fiction selections are from
. novels discussed in this book. Most of the poetry is well
known and frequently anthologized. One clever short story is
“Rat Joiner Routs the Klan” by Ted Poston, a humorous tale of
a black community’s attempt to stop the town theater from
» showing Birtk of a Nation. The humor never masks the
tragedy of segregation.

Hughes, Larigston, ed. The Best Short Stories by Negro Writers.
Little, cloth & pap., 1967.
This anthology includes forty selections representing all of
the well-known black writers from Chesnutt and Dunbar to
James Baldwin and William Melvih Kelley. and would there-
fore be an excellent introduction to black literature. All of the
works are of excellent quality, but they are adult and some-
what intellectual. The stories are of the quality that would be
found in the New Yorker rather than in a high school collec-
tion, and many are a little too subtle for the average high
school student. Since many deal with adult problems, the
teacher would probably want to read most of them before
assigning them.
The following stories might be enjoyed by younger high
schoui Students. “The Revolt of the Evil Fairies” by Ted

.o
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-Poston deals with color diserimination among blacks. It is the

clever, humdrous account of a little boy who isteo dark tp be
the good prince in the school pageant, but who plays the evil
fairy to the hilt. “Almos’ a Man” is a tragxc story of a boy who
waiits 2 gun, and when he gets it, aceidentally shoots a mule.

_ “The Pocketbook Game” by Alice Childress-tells of a black

woman who turns the tables on her suspicious whli,:e em-
ployer. “The Blues Begins” by Sylvester Leaks shows how a-

poverty-stricken boy tries to help his family by steahng, butis

reprimanded by his mother and eventually ends up in trouble .
with the law. “A Long Day in November,” from-Bloodline by
Ernest J. Gaines, is along story about a boy’s family problems
with his parents, whose mamage seems to be breaking up.
“Junkie Joe Had Some Money” is a frightening story by
Ronald Milner about a boy who finds out about a murder and
lives in mortal fear of the murderers.

More mature students might be interésted in the followi ing
stories. “Marijuana and a Pistal” by Chester B. Himes is a
strange, dreamlike narrative of a man under the influence of
marijuana, who accidentally kills 2 man. “The Almost White

"Boy” by Willard Motley is the tragie story of a mulatto who

falls in love with a white girl and is cruelly rejected. “Flying

" Home” by Ralph Ellison is about a black fiyer, one of the first

to break tlirough the race barriers, who is stranded in a
Southern white area and in grave danger. “This Morning,
This Evemng, So Scon” by James Baldwin tells of a black
man who is returning to the United States from Paris with a
white wife and son, and of his fears for. them. K
“See How They Run” is an. inspiring story of a black
schoolteacher who insists on trying to help her students.and is
not discouraged by her cynical fellow workers. “An Interest-
ing Social Study” shows a -black girl passing for white in a
resort town. “The Only Man on Liberty Strect” by William
Melvin Kelley tells‘of a white man’who tries to buck social
opinion and live with his black.concubine and child. “Red
Bonnet” by Lindsay Patterson is.about a stubborn old grand-
other whose - fusal to dooperate with her daughter or white
le finally leads to ferdeath. “Direct Action” by Mike
Thelwell is a very funny Story about an interracial college
group. who are forced to get into the civil rights action by
integrating the restrooms at a small department storé.
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/ . -Hughes, Langstor. New Negro Poets: U, SA IndU 'Pr, 1964
/ This anthology was compiled before most of the writers
known as the new black poets began publishing, and thus is
useful only for examples of the work of earlier modern poets.

Hughes, Langston, osnd Arna Bontemps, eds. The Poetry of the .
Negro: 1746-1970. Doubleday, 1970. ‘
° Calléd “a definitive anthology,” this collection is quite thor- ‘
ough, andif a teacher is limited to only one book, this one - = .
offers the most-complete selection. An earlier edition ended
with 1949. This new edition contains & oroad selection of
modern poets, omitting only a few very recent writers. Most
of the poets are represented by only a few works.

Tvio poets not discussed elsewhere in this book are worth
mentioning, because they have poems in this anthology which
are appropriate for high school classes. Georgia Douglas
Johnson’s “Interracial” is an optimistic poem pleading for
racial understanding. “My Little Dreams,” a sentimental
poem abaut failed dreams, has appeal for slower readers.

Frank Horne’s "“On Seeing Two Brown Boys in a Cathotie
Church” compares the suffering of black childrén with the
suffering of Christ. “Kid Stuff” mocks Christmas, but pleads
for a return to childlike simplicity. “Toast” offers eongratu-
iations to a person who is complete and beautiful—except for

" soul.

e Murray, Alma, and Robert Thomas, eds. Scholastic Black Litera-

' ture Stries. Schol Bk Serv, pap., 1971.
This series ednsists of six thematieally organized paperbacks
titled The Journey, The Scene, The Search, The Black Hero,

. Magjor Black Writers, and Black Perspectives. They are de-
signed to be used as supplementary texts in grades 9-12. A
valuable feature of the series is the accompanying set of
jeacher’s guides, .which contain background-essays and de-
tailed teaching plans.

Randall Dudley, ed. The Black Poets. Bantam, pap 1971
This particularly valuable anthology offers not only an exeel-
. lent sélection of works by contemporary poets but also 4
historical survey of both literary and folk poetry. Almost all
. poets of each period who have aftained recognition are repre-
sented, most of them by enough poems to show the range of
P _ their work. The anthology also includes useful reference

19,
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material ouch as a list of publishers of b}ack poetry, periodi-
cals publishi ing black poetry; dise and tape recordings, video-
tapes, and films. The poets range from Phillis Wheatley and
James Weldon Johnson to June Jordan, Sonia Sanchez, Don L.
Lee, ‘Nikki Giovanni, and Naomi Madgett:

Stanforo. Barbara Dodds, ed. I. Too, Sing America: Black Voices in
American Literature. Hayden, cloth & pap., 1971.
A historical survey of black writers, with literature selected
» for its appeal to students. Arranged chronologically, xt con.
tains background material on each period. ' :

" Turner, Darwin T, ed. Black American Literature: Essays, Poetry,

Fiction. Merrill, pap., 1969.
. A three-volume scholarly work suitaole for college, advanced
high school students. or teachers' research. ‘.

Turner, Darwin T, Jean M. Bright, and Richard Wright, ed?
Voices from the Bluck Experience: §fro-American and African
Literature. Ginn, pap., 1972.-

A text for secbndary school students with accompanymg
teacher’s guide.

i Washmg-!;on, Mary Helen, ed. Black- Eyed Susangs: Classic Stories

by and about Black Women. Doubleday. pap., 1975. -
A collection of very fine stories that explore in depth the
problems, conflicts, and strengths of black women. One of the

. .» -best features of this anthology is the introduction, a good -

essay on black womanhood which, offers some of the best
critical comments available on contemporary black female .
writers. This thin volume, containing stories and excerpts
from novels by Jean Wheeler Smith, Toni Morrison. Gwendo-
lyn Brooks, Louise Meriweather, Toni Cade Bambara, Alice
b Walker, and Paule Marshall, is*an excellent mtrzgductlon to
some of the best work by contemporary black writers.

Weisman, Leon, and Elfreda S. Wright, eds. Black Poetry for All
Americans. Clobe,, pap., 1971

A poetry collection designed for classroom use, this book is
suitable for both junior and senior high. It is illustrated with
many photographs by students, interpreting the themes of the
poerns. Each poem is reviewed in a section at the back of the
beok, which includes a glossary for vocabulary ennchment
and questlons for comprehensioh and appreciation.
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Abramson, Doris E. Negro Playwrights in t!w Amerwan Theater.
[1967] Columbia U Pr, cloth & pap., 1969,

. Critical essays on black theater in the United States from the
" = 1920s, when -gegregation dictated a separate tradition of
black theater. Aftgr sketching the earlier history of black
‘drama, the duthor traces the effect of Yeteral arts programs
which ifivolved blacks and the changes that occurred throygh

the mid-sixtics, when blacks entered the maingtream of*
g dBeroa]:iway Individual plays and playwrights are discussed in

pt

Whriter-in Africa and the United States. U of Wis Pr, pap., 1969.
~ Contains two long essays. One, by Cook, analyzes moderr® "
African protest writing; the other, by Henderson, is a good
g:lysm of contemporary revolutionary black literature in
eriea.

- 1971,
‘An analysis of the work of conbemporary black novelists in
thé United States and other countries.

" Davis, Arthur P. From the Dark Tower: Afro-Amencan Writers
from 1900 to 1960. Howard- U Pr, 1974, s

Bidgraphical and eritical essays on twenty-eight major writ-
ers from W.E, B. Du Bois to James Baldwin, with pictures,
This book is particularly useful for writers of the Harlem
Renaissance and Depression periods, and includes detailed
information- on lesser-known but important writers such as
‘Sterling Brown.and Zorz Neale Hurston.

Major, Clarence. Th¢ Dark and Feeling. Third Pr, 1974.
»  Critical essays on such modern writers as Richard Wright,
, John A, Williams, and Eldridge Cleaver, as well as June
Jordan, Ishmael Reed, and Ernest Gaines. Also included are
* general essays on the new black writers and on Clarence
Major's own work.

Margolies, Edward. Native Sons: A Cntwal Study of Twentieth
Century Negro-American Authors. Reprint of 1968 edition, Lip- -
pincott, 1969.

Provides detailed analysis of the works of selected writers
ranging-from Charles Chesnutt to.LeRoi Jones {I. A. Barak?).
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Cook, Mercer, and Stephen E. Henderson. The Mmzant Black -

Cooke. Michael G., ed. Modm Black Novelists. P-H, cloth & pap.,
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9% a ’ - _/’\__ A Historical Survey °

O’lgzmn ,John, ﬂ Interviews with Block Writers. Liveright, cloth
pap., 3973,

+  Seventeen black novelists and poets, from Arna Bontemps to
Ishmael Reed, discuss their diverse styles, themes, and in-
fluences in a collection of recorded interviews that counter-

. acts the widespread impression that black literaturé is &
single monolithic tradition. .

Turner, Darwin T. In a Minor Chord: Three Afro-Amencan
Whriters find: Their Search for Identity. S Il U Pr, 1971.
Explores the writings of Jean Toomer, Countee Cullen, and
Zora Nedle Hurston.

Whltlow, Roger. Black American Iﬂterature. A Cmtzcal History.
Nelson-Hall, 1978; pap., Littlefield, 1974.

. A useful and deftalled annotated blbhography of major works

from all periods,

-
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3 Adolescent Literature
by and about Black People

7 Karima Amin

v

,leerature for high school students has undergone some very

significant changes withiin the past ten years, especially in dealing
with racial topics. Most novels of black themes that fell into youflg
hands, prior to the mxllﬁancy of the mid-sixties, dealt primarily
with middle-class blacks in integrated situations. These books,
often written by white authors, seldom considered the realities of
the ghetto and rarely dealt with adolescent problems beyond the
scope of dating, chooswg' a career, and.partlclpatingln hlgh school
activities. In their handling of racial topics, these junior novels

tended to be optimistic, frequently sacrificing realism for a happy .

ending. In addition, the authors of these books showed us that
black peOple have “problems” because they are black; black people
must strive for “acceptance” by whites because they are blac!c and
above all, black peoplé must always remember to stay in “their
place” because .they .are black. The same books were filled to
overflowing with “kind” white characters who “helped” the-lowly

blacks because they could not help themselves, and who “learned™ -

to accept Rastus because “we’re all the same under the skin.” These
books may have acknowledged the existence of prejudlce in spe-
cific mcldents, but they completely ignored the pervasive presence

of racism. The while power structure was seldom pictured as” .

responsible for perpetuating racism; it usually seemed that the
black characters were somehow to blame for the ‘oppression, they
experienced. These junior novels may have encouraged white
youths to stop discriminating, but they did very little to enhance

the black youths” images of themselves. The charaecteristic deceit

inherent in these books damaged the psyches of the black readers
(perhaps, irrevocably), and by the same token. young white read-
ers suffered, for they derived an inflated perception of themselves.

The authors of today’s junior novels are handling racial themes
with morc sensitivity, but the junior novel that sanctions racism,
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by omission or comrmission, is still with us. Racisni may appearas -
an overt monster that leaps out at the reader from every page oras -
an equally dangerous, covert demon that hides between the lines.
An awareness of this must guide parents, teachers, and llbrarlans' .
in-their. selection of books for young peoplé. - . .

Some ggnerallzatlons about the junior nove] that were made ten
or twelve years ago are still applicable. Literature for the high
schodhgindent is generally easier to read than that created foran .
adult audience, althougH the incidence of black Engllsh may pose
some difficulty for the uninitiated. In general, the junior novel has
more emphasis on plot thgn on psychological prgblems, so that the

" cumulative psychologieal effects of prejudice are not deseribed.
The “happy ending” may still be listed as a characteristic of the
junior novel; but today it may realistically conclude a story that
mentions sexual intercourse or that has episodes of violence, topics
that the Jumor novel of ten or more years ago unrealistically
avoided. .

This chapter is divided into three parts. The first mcludes
reviews of junior novels by black writers; the second briefly -
summarizes Six short story collections by black authors; the third
reviews novels on black themes by white writers.

'To guide the teacher in selecting books, an evaluation is given =
after each annotation. Reading levels are defined as follows:

Easy: for ninth and tenth graders reading below the nipth
grade level

" Average: for ninth and tenth graders reading on level, and---
for eleventh and twelfth graders. who are poor readers

Advanced: for students who are capable of handling difficult
reading and who have a certain appreciation of literary skill

The second part of the evaluation (poor/godd/very good/excellent)
is this writer's estimate of the bpok s literary merit as compared '
with other titles discussed. - :

"Junior Novels by Black Writers

]

_'The books listed here as junior novels are representative of a
meaningful development in literature: black literature with dipect
appeal to adolescents, No book listed in this seetion was published
before 1966. Each is a quality product by a black writer, charae-

terized by the kind of black awareness that flourished.during
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the “Harlem Renalssance” of the 1920s. Unllke novels ¥ black’

. writers which were written in the fifties and early sixties, deal-

ing primarily with young’blacks trying to “make it” in a white
world, literature of the “New Renaissance” is peopled with hlack

-‘-'Ehatacters growing into a. positive sense’ of black-self—

tediscovering and redefining their past, looking into themselves,
and exercising some degree of sélf-determination as they look to
the future. One might be inclined to think that sueh books would
fail to appeal to white students, but classroonf expgnence has
shown this to be far from the truth. In dealing with the “black

" experience” as a subject, each of these novels deals in fact with the

human _experience. A goodly portion of black literature depicts

people in search of their identities, and evéry adolescent, regard- a

less of race, is engaged in some aspect’of this search. “Who am [?”

. “Wher® did I come from?” and “Where am I going?” are questions

that every one of us can relate to. In black literature, these
questions are frequently thematic. In the lives of young people
these questions are crucial considerations.

Brown, Margery W. T}ae Sccond Stone. Putnam, 1974.

- Henry Wilson is growing up. He is fifteen and lives in a
. middle-income housing project with his brother Dan. Dan’s
wife Jeannie, and their young daughter Patty. Henry is dding
reasonably well in school, has a part-time counseling job at
the Boys’ Club, and his family life is happy, although having a
big Brother who _just_happens to be a police detective, as-
signed to the area where they live, makes for some friction as
the story progresses.

. As the novel opens, the reader qulckly discovérs that the
neighborhood whei'e Henry lives is turmng into a place of
fear and suspicion. A gang of youths is terrorizing the
communhity, attagking and robbing some df its citizenry. A
dozen trained policemen, including Dan, cannot get a lead

" and the criminal activity persists. Although Hhis reasoning is
flimsy, Dan suspects that Ric Martingz, Henry’s best friend,
may be involved. Henry resents Dan’s accusations, and a

qulckly leads td solving the crimes, Ric’s dpﬁth and Henrys
*dramatic entrance mto manhood

The Second Stone. is a fast-paced. easy- to-read powerful
story of a $oung boy trying to make some sense of his loyalty
and relationship to family and friends. This would be a good

’ " -I. U .(’ - ‘e

bitter tension grows between them. The action that follows .

-
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novel to use in the classrpom in-connection with the study of
urban crimé or peer allegiance. .
: Readlng level: easy. Literary-quality: good

Chlldress, Alice. A Hero Aznz Nothin' But a%andwwh Coward .
1973; pap. Avon, 1974
This novel tells the story of thirteen-year-old Benjie Johnson,
who is on the verge of.becoming permanently hooked on °
heroin. His story is told from varied viewpoints, including
Benjie’s. own. Through street-wise Benjie, we learn of his
introductions to marijuana, skin-popping, and finally, main-
lining. We are told of his mixed feelings about schoedl, his love °
for his mother and grandmother, his conflicting feelings for .
his “stepfather,” and his feeLi,ngs of alienation from Jimmy-
Lee, a best friend. Most importantly, Benjie tells us how he
fetells about hlmself with a toughness that belies his vulner-
ability. -
As the other characters speak, they not only describe
. Benjie’s situation, but inspect their own feelings about the
quality of life and reasons for living. The social implications .
of Benjie’s problem are described by two of his teachers,
Nigeria Greene and Bernard Cohen, and the school principal,
who is looking forward to “the haven of retirement.” Miss
Emma Dudley, a neighbor, tells the reader that finding-a
husband is more important than Benjie's trouble. Jimmy-Lee
-wants to be a real friend but finds Benjie shutting him out.
Walter, the pusher. who has no sympathy for junkies, ex
plains that he is simply trying to make a living. At first
Benjie’s mother, grandmother and “stepfather” do.not know
" how to deal with him, but they finally come to realizé thatit .
is not only the quantity but the quality of love and suppori that.
o counts. P
” . Brilliant charaeterlzatron 'and an honest approach to a
difficult subject make this novel ‘one that shoidd be read by
both young arid qld. No easy soiutions are offered, but the
reader will certainly be moved to care about Bénjie and
.o others like him.
Readlng level: easy to average. Literary quality excellent.

" Fair, Ronald L. Cornbread, Eart and Me. [1966] pap., Bantam,
-~ 1975. Previously published as Hog Butcher..
We learn immediately that Cornbread is a neighborhcod
“Star,” a college-bound, talented athlete who is loved and

-
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respected by all who know him. The “me” who tells this story
is ten-year-old, fatherless Wilford Robinson. who dreams of
being just like Cornbread someday—tall, athletic, well-liked
and “cool.” Earl Carter, Wilford’s best friend. shares this
dream. They play, argue and grow up together, and Chicago’s

¢ South Side is their world,

The novel moves swiftly from introducing “Cornbread.”
“Farl,” and “me” to a shocking incident that sparks the
novel’s action and reveals the anger, fear, and bitterness in
this-community: Wilford and Earl witness the death of Corn-
bread, Their hero is fatally shot in the back by policemen, oue
black and one white, who mistakenly assume that he is a
thief running away from the scene of a crime. The story that
follows is about a ten-year-old boy who must grow up fast,
understanding at an early age how society and eircumstances
force his mother to stay on welfare, force a “sometiime-father”
to live a life of lies and contradictions. and force scared black
‘people to accept the consequences of political corruption as
they succumb to the white officialdom that makes their iivesa
living hell. Yet, there is hope and Wilford represents that
hope. He knows that he must not allow officialdom to tri-
umph. He knows that he must testify at the coroner’s inquest
and allow truth to destroy the cover-up that intimidates
would-be witnesses and seeks te discredit Cornbread’s good
name.

Cornbread, Earl and  Me is well written and wastes no
words, moving from the killing, to the trial, to Wilford's all-
important decisioa. Fair's deseriptions of Chicago that ap-
pear between chapters of the story proper provide vivid
pictures of Chicago’s black population: their arrival in Chi-
cago after migrating from the South, the black-on-black
discrimination spawned by self-hate and fear, the ghettos
vitality and positive vibrations coupled with its despair and
frustration, and the oppressmn carefully nurtured_bg/athe
immorality of those in power. These descriptions invite the
reader to understand the origin of the fear and racism that
appear as essential elements in the telling of this story.

Reading level: easy. Literary quality: excellent. .

Two other books by Ronald Fzir, while not quite as popular
as Cornbread. .Earl and Me, also deserve mention. Many
Thousand Gone: An American Fable (Rzprint of 1965 edition,
Chatham Bkseller, 1973) is about an isolated region in an

-
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imaginary Mississippi county which has'maintained slavery
to the present. A short, powerful and frightening fable, it is
easily réad, out contains much to think about. World of
Nothing (Chatham Bkseller, 1970) consnsts of two strange,
symboltc novellas.

Guy, Rosa. The Friends. HREW, 1973 Ruby. Viking Pr, 1976.

The Friends and Ruby are discussed together because the
latter is a sequel. Both are tendér, nfoving studies of teenage
girls, in search of friendship, love and self-knowledge. The
Friends revolves around the problems of fourteen-year-old
Phyllisia; the story of her older sister, Ruby, is told in -the
second book. Character development in both novels is so well-
rounded that the reader comes to know both Phyllisia and
Ruby as personal acquaintances, for the author details their
likes and dislikes, their fears and strengths, their difficulties
and achievements." Emotions and mental compléxities are

- ¢onvincingly laid bare and then explored with a senSItlvlty

and depth that invite the reader to share each glrl s experi-
ence. ]

Both 'novels probe deeply into adolescent struggling but
Ruby is a mote mature treatment. In The Friends, Phyllisia
finds herself to be the target of abuseinschool, having moved
to Harlem from the West Indies. Her classmates perceive her
to be too different to be one of them. Her need for.a friend is
desperate. The elder sister’s story in Ruby is similar in that
Ruby is also not accepted by her peers. She incurs their
coritempt for her willingness to help an elderly, erippled -
teacher who despises them all.

Phyllisia reasons that having a friend will help her to sur-
vive, o she selfishly cultivates the friendship of shabby, tough,
fifteen-year-o A Edith. At first Phyllisia nurtures the friend-
ship for her”own protection but, by the novel’s end, the
frlendshlp*has deve]0p9c1 into a genumely warm relationship
of understanding and sincere concern. The abuse that Ruby
experiences in school in the sequel leaves her feeling alone
and confused. She wants to feel that someone cares for and

~ loves her, and it seems that her family can offer no respite for

her 2iling spirit. Her'mother has died of cancer a year earlier.
Her younger sister has adjusted to life’in Harlem and takes

only a superficial interest in Ruby’s problems. Her proud .

father, tall, handsome Calvin Cathy, allows the success of his
restdurant business to consume so much of his time and atten-

-
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tion that he has little to give to his daughters. He truly’loves
them both, and fears that he may lose thém, but he can express
hig love only in a domineering manner. In The Friends, Calvin
‘is opposed to Phyllisia’s friendship with Edith. In "RBuby he
tries to stop his elder daughter from seeing Daphne, a girl in
whom Ruby believes she has found solace and love.

)} The relationships that Phyllisia and Ruby have with Edith
and Daphne respectively lead to an undeniable self-
awareness. Ruby’s revelation is more explosive, hdwever, for
she nearly commits suicide before coming to the realization
that she must assume responsibility for the quality of her life.

+ Dependence, lack of confidence, and extreme self-absorption
almost destroy her.

(Ruby will be of interest to many adolescents, but it is a
more adult novel than The Friends. Allusions to Ruby’s
lesbian affair with Daphne are minimally detailed but may
be unsuitable for some young readers.)

The Friends: reading level—average; literary qual:ty—
very good. Ruby: reading level—average; literary’quahty—
excellent, o ®

_Hamilton, Virginia. M. C Higgins, the Great. Macmillan, 1974
pap., Dell, 1976. -

When the story opens, Mayo Cornelius Higgins is perched
atop his‘cherished forty-foot pole, lookizg across the hills and

- valleys that surround his family’s land on Sarzh’s Mountain.
He-ig pretending that the strip mine spoil heap behind him
and the burial ground below him do not exist, and imagining
he is M. C. Higgins the Great, master of al] he surveys. But he
“knows that in reality, the spoil heap is slowly moving down
the mountain, threatening life and property, and that the pole
rising from the burial ground is a bizarre but fitting monu-
ment to his family heritage. Personal desires and commit- -
ment to family clash as M. C.-struggles t» establish: his
identity and make some sensé of his future.

Through two outsiders who come to Sarah’s Mountain, he
achieves a clearer understanding of who he is and where he is
going. One is Mr. James K. Lewis, a wandering “dude” who is

_ collecting authentie folk music on tape and reeords M. C.’s
mother’s songs. M. C. imagines that Levis will make his
mother a star in Nashville, so the family can escape the spoil -
heap, although the “dude” has no such plans. The other
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outsider is Larhetta Outlaw, who appears bri‘efly and mys-
teriously to challenge M. C.’s physical strength and pride and

Show him he has the power to shape his own destiny. In.a

striking climax, M. C. decides not to flee, because what is
impor{ant to him is “Not just living on the mouniain. But me
living on the mountain” (p. 273).

Reading level: average. Literary quality: excellent.

Hamiiton, Virginia. The Planet of Junior Brown. Macmlllgn 1971;
pap., 1974.

The.originality of this story.and its unusual central charac-
ters should capture the imagination of every reader. This

. novel has been deseribed as “a story of tomorrow,” and in it,

fantasy and-reality go hand-in-hand.

Junior Brown and his best friend Buddy Clark are unfor-
gettable. Junior is a 262-pound musical genius who feels “a
awful ugliness about himself.” Buddy is a highly mtelhgent,
street-wise boy who has no family. Eighth grade has nothing
to offer them, so they are truants who spend most of their days
in the school cellar, There, the janitor, Mr. Péol (a former
teacher), has made a model of the solar system in a secret
room behind a bogus wall. In the semi-darkness, the planets
orbit and glow, and Junior, Buddy, and Mr, Pool share a
peace that can be fgund neither in the classroom nor in the

. streets. Buddy creates a new planet called “Junior Brown,”

whlch he and Mr. Pool add to the system in an attempt to
d *aw Junior out of his shyness.
But Junior’s problems are deep, and the new planet failsto”
prompt the boy to falk about his frustrations. Julno:» mis-

. fakenly assumes that Buddy's concern for him is pity. The

. climax comes when the truants are caught by an assistant .

principal and Mr. Pool is reprimanded for being a part-time
jafiitor with full-time responsibilities. The pressures of hav-
ing a sick and overprotective mother, an absentee father, and
a neurotic ‘music teacher combine with the strain of playing
hookey and lead to Junior’s nervous breakdown. Buddy and
Mr. Pool are his mainstay, and they plan to nurse him back to |

* health in a condemned bm]dmg whlch Buddy calls “The

Pianet of Junior Brown.”

Most young people will probably enjoy seeing how Buddy
and Junior try to create for themselves 2 world divorced from
societal demands—a special p'ace, a “planet” where.rules are

4
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not adult creatlons and the only law is that “people live for
each other.”
Reading level: easy. Literary quality: excellent.

Two earlier junior novels by Virginia Hamilton centering .

on black characters are The House of Dies Drear (Macmillan,
1968; pap., 1970} and Zeely (Macmillan, 1967; pap., n.d.).

Hunter, Kristin. The Sou! Brothers and Sister Lou. Scribner, 1968;
pap., A ron, 1976, e
Fourteer-year-old Louretta Hawkins lives in 2 small apart-
ment with her mother, seven sisters and brothers, and a nine-
. 'month-old niece. Lou wants and needs a place of her own:
.someplace to go between school and suppertime. Some-
pface where she could talk, and have fun, and be with her
friends.” In a novel that is chock-full of coincidences, Lou and
her friends manage to get just such a place. The clubhouse
. becomes a place for rapping, pursuing personal hobbies, and
printing a newsletter that deals with community issues.
> Louretta’s big brother, William; two interested teachers, Miss
Hodges and Mr. Lucitanno; and Blind Eddie Bell, a shabby
old man who knows ail about music, help Lou and her friends
get their program off the ground, but not without some
setbacks and trouble from the police. At a clubhouse dance,
Lou’sfriend Jethro is shot by a policeman, The boy dies, and
at his funeral Louretta sings “Lament for Jethro,” which was
written by Fess, the group’s black militant character. At the
funeral, Lou comes to know the meaning of “soul” and to
realize how the power of music can soothe anger, bitterness,
and frustration.

In the second-to-Jast chapter, things move too quickly, <

‘eramming too many ceincidences into too few pages. At this
point the novel loses a good deal of its realism, as Lou and her
friends are skyrockefed into fame and fortune by Jewel

: Records. In the final chapter, we learn that six months have

/\;h)assed quickly. “The'Soul Brothers and Sister Lou” have cut a

it record, made some meney, and are no longer kids. In

growing up, Louretta has experienced life’s joy and painin a

short span.of time, and she must now face some serious
questions about her identity, her needs, and her purpose in
life.”

The Soul Brothers and Sister Low is well written until the
final chapters, Here the action is not smooth; there is too
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dental details, As a result, some of the final matter is
unrealistic and appears to develop illogically compared tc the
earlier chapters,

Reading level: average. Literary quality: poor to good.

Jackson, Jesse, The Fourteenth Cadillac, Doubleday, 1972,
Nostalgia, humor, and sadness combine to make The Fouwr- !
¢ teenth Cadillac 3 touching story of adolescentself-realization..
3 The year is 1925 and the place is Columbus, Ohio, The central
E character is seventeen-year-old Stonewall (“Stoney”) Jackson,
. a hngh school dropout, in search of the elusive and magical
“wisdom and understanding.”

Nothing seemns to be moving in the right dnrectlon for
Stonewall. His prospects for fimshmg hxgh school appear
hopeless, His girlfriend Talitha rejects ‘film His brother
Moses, a paragon of virtue, constantly assaults him with
belittling remarks. His neighbors insist that he join the
church like everyone else on Seventeenth Street, The walls |
are closing in on Stoney, thé pressures of life are mounting,
and his father issues an uitimatum: “Either you workorgoto
school.” .

His search for a job is'in vain. He canfiot get an interview 3t
the Cadillac Company where his- Uncle Ernie works. He
* enco?nbers pl‘EJlldICf’ ata printing company where a delivery

boy is needed, He is rejected at the Neil House Hotel becauge
he i8 too small for the bellhop uniform. His visit to the
employment office-is a gross dlsappomtment Stonewall’s
prospécts are looking mighty dim, and he is havine serious
aoubts about ever finding “wisdom and understandmg
when his good buddy Steeple comes to the rescue by helping
him to get 3 jobon a nearby horse farm. Steeple tells him,
“You your own man now,” encouraging Stoney to leave home,

‘ be a man, and be free,

Author Jackson, not to be confused with the Reverend Jesse
Jackson, portrays the clumsy but lovable Stonewall ina way -
that moves the reader to share his problems and his victories,
. His references to some important figures in black history—
Marcus Garvey, W. E. B, Du Bois and Booker T. Waghington—
may inspire some readers to learn more about\the Afro-
American past. Boys and girls alike will identify with the
§ central character’s botched-up search for manhood, Nhich the

much superficiality~too many underdeveloped and inci- \l
!
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author handies with humor and compassion =
Reading level: easy. Literary quality: good.

Jordan June. st Ownt Where, T Y Crowell, 197T; pap., Dell,-1973.

* This nével, as lyrical as the poetry that June Jordan writes, is
an emotional story and a stirring tribute to life and love. His
Own Where is the story of Buddy Rivers, sixteen, and Angela
Figueroa, fourteen, who create “their own where,” away from
distressing and embittered family relationships and the le-’

- thargic atmosphere of sclicol.

Puddy’s mother has abandoned him, leaving hlm with his
father. After years of trying to build a new life and creating a
new home for them, Buddy father is hospitalized, having -
been hit by a car. He.is dying, and the only thing that Buddy
can do is to see him every evening. Silently sitting next to his
father’s bed, the boy feels a-strong sense of guilt, for his
thoughts are turned primarily toward someone else. This
important s.meone is Angela, whose young life has been

fturned into a struggle for survival because of her brutally

punitive parents. The deep love between hirn and Angela .
leads Buddy into a determined fight for their liberation. He
saves himself and rescues Angela from the perils of a life that
would destroy thém. He takes her to “hig own where,” where
they ean make love and be happy, creating a new world with
new values where love may grow.

Black idiom and poetic license may make this difficult
reading - some, but the plot is simple enough to follow,
evenifs  of the nuances of language are unclear. His Owr. -
Where is a novel for readerswho believe that dreams can
sometimes come true. -

Reading level: average to
cellent.

vaneed. I_.iberary gquality: éx- :

Mathis, Sharon Bell, Listen. for the F‘zg Tree. Viking Pr, 1974;

pap.. Avon, 1975,

Listen for the Fig Tree is a novel about the strength and
beauty of black children that says, “Let’s celebrate black-
ness.” Marvina (' Muffin”) Johnsgn, a blind sixteen-year-old,
does just_that as she learns to cope with adolescence and
family probl'ems. Mr. Dale, Muffin’s friend and neighbor,
advises her to listen carefully for her “growing-up time,”
which he says is quiet and not far away. Muffin denies

. wanting to grow up, butit happens anyway and shé comes to
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' fea!ize a tir;le of “knowing,” a time of nnderstanding. Muffin’s . '

journey into womanhood and her ensuing transformation are
, handled realistically and objectively without the avoidance of
" pain and unpleasantness, .

. When the story opehs, it is five days before Christmas and’
Mamna Johnson is looking forward to Kwanza, a seven-day
Afro-American celebration that begins :mmedxately after
Christmas Day. She wants to envelop herself in the joy and
excitement of the season, but the torment of her mother’s
problems.intrudes. Leola Johnson, Muffin's mother, is mourn-
ing the death of her husband, who was killed a year agoon
Christmas Day. Leola is unable to deal with her loss and tries
to drown her misery in alcohol. She scorns the sympathy and
aid of family friends, Mr. Dale, Mr. Willie Williams, and Miss

- Geneva, and the help of her daughter and ‘Ernie Bralthe-

" waite, Muffin’s boyfriend, whom Mr le calls “Black Jesus.”

. Inaneffort not to dampen the spirit of Kwanza. after Leola
rejezts her help, Muffin pretends that her mother is really all
right and that everything is just fine. She must finish making
her Kwanza dress and the only thing that matters is the

, forthcommg celebration at the Black Museum. Erme télls her .
that she is “riding a horse backwards,” trying to i ignore facts
that cannot be denied. He tells her that Kwanza is all about
“knowing” facing reality and evaluating priorities. Muffin
ma,lsts that she can walk away from her problems.

> 'On the evening before Christmas Eve, Muffin is attacked '

_in a hallway of her apartment building. The author treats
the brutality of the assedlt and Muffin’s tefror with an
admirable frankness that draws the reader into the experi-
ence, without the sensationalism of lurid detail.

With the help of Mr. Dale and Ernie, Muffin is able to pull
herself together and make some sense of her life. At the
Kwanza ceremony, Muffin comes into her “growing-up time,”
and returns home with the insight and strength needed to
-meet the challenges of: ife.

Although some adolescent boys are not inclined to relate to

stories which feature a girl as the protagonist, Listen for the

Fig Pree is an exception, because the portrayal of Ernie is so
strong and central to the telling of this story. Boys will
identify with his “cool,” his militaney, and his ealm, proficient
manner in the face of life’s difficulties. Detazls about Kwanza
in the novel will probably spark an interest in all readers to
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learn more about this celebration, which is rapidly spreading
throughout black America. (For information about Kwanza,
writesto: The East, Distribution and Publication, 1310 At-
. lantic Avenue, Brooklyn, N.Y. 11216.)

Reading level: average. Literary quality: very good.

s Mathis, Sharon Bell. Teacup Fuil of Roses. Viking Pr, 1972; pap.,
I Avon, 1973, ‘
Teacup Full of Roses is a novel about the kind of love, loyalty,
and sacrifice in a family thatenable black children to survive,
- even when their parents may have become physically or
E emotionally exhausted.
3 Joe Brooks is seventeen. For two years he has worked at
full-time jobs, attending high school at night. When the story
opens, his graduation is just a few days away. Joe has his®
s:ghts set on a diploma, college, success, security, and mar-
riage to his girlfriend Eilie. But dréams of a bright future
begin to fade when Joe’s older brother Paul, a talented artist
-and heroin addict, returns-home. Joe réfuses to abandon his
dreams for what can be, but he knows that he has many
decisiong to make on the basis of what is.
- Joe lives with his father, Isaac, who is unemployed because
of a bad heart; his mother, Mattie, whose sole concern is Paul;
his younger brother Davey, an A-student and basketball
whiz, who has only Joe to look out for him; and his Aunt Lou,
an old woman to whom the spirits speak and tell her, “Trouble-
coming hard to this house. ” Joe listens to Aunt Lou and
believes, because she is never wrong.

Paul returns, insisting that his drug addiction is a thing of
the past, but it soon becomes apparent that this is a lie. Only
Mattie believes that her favorite son can do no wrong.. .

Joe decides to join the Navy, knowing that he must save .
himself and his brother Davey. Paul, who has no desire to help
himself, just does not count anymore. Joe’s plans for marriage
are only slightly changed and he promises Ellie that one day
they will five “in a magic place—where trouble never zomes.
In a teacup...full of roses” (p. 87). On the night of Joe’s
graduation, there is tragedy—Aunt Lou’s predicted “trouble”
comes., .

The language in this novel is stark, the action is convincing;
the shoeking outcome is sad and yet a tribute to hope. Jée and
his brothers represent all black children and teepagers who
’ attempt to cope with the situations that face them daily.

Reading level: easy. Literary quality: very good.
. .
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Myers, Walter Dean. Fast Sam, Cool Clyde and Stuff. Viking Pr,

1975.

. This novel will have the reader both laughing and erying with
“the 116th Street Good People,” a group of young blacks and
Puerto Ricans in a New York City community, as they live,
learn, grow, and get it all together for each other, in a circle of

+ friendship that provides protection, understanding’and love.

- With infectious humor, Stpff, one of the youngest, describes
the year he falls in love, is unfaithful, almost wins a dance
tontest, goes to jail three times, and begins to change some -
preconceived notions about “being a man” .

*. Readers will remember Fast Sam, who would rather run
than fight; Cool Clyde, the coolest dude oii the block; Gloria,.
who explaing how and why sex is much more than simply
“getting some”; Maria, who brings everything right down
front, always saying what everyone else is only thinking; and
Camation Charley, who would “fall out in a eashmere suit, a-

shirt, a velvet vest, West Indian bracelets, an East
Afncan tiki, and Pro-Keds; (p. 46). There i3 poignant tender-
ness in Stuff’s accounts of the grief-filled moments surround-
ing the death of Clyde’s father, the leaving home of Gloria’s :
father, and the death of Carnation Charley, ace dancer turned
junkie.
The text of Fast Sam, Cool Clyde, and Stuffiseasytoread, .

- but some readers may have difficulty with the book’s high -
level of cultural authentlclty Some slang expressions may not
be understood, even in context. Some copclusions the char-
acters reach, based omraspeécts of ghetto living and the nature
of racism, may require more explanation than Myers pro-
vides. Nevertheless, young readers will have no problem -
identifying with. Stuff’s concerns and feelings, or-under-
standing the bond among the 116th Street Good People as a

-, vehicle for survival in a world that is sometimes insensitive to -
‘ . young needs. ’ . .
' Reading level: easy. Literary quality: excellent. ;
Richards, Nat. Otis Dunn, Manhunter. Edited by Billie Young, ¢

Ashley Bks, 1974. ’

* Otis Dunn, Manhunter combines all of the elements essential
to intrigue—suspense, mind-boggling twists and furns of
cirecumstance, subtle ‘lues, and compelling action. Otis Dunn,
an ex-FBI agent, is a cool, caleulating dude who always gets
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his man. He is a larger-than-life bounty hunter who hunts the
men and women on the FBY's Ten Most Wanted list.

: Otis is looking for Vernell Henderson, who with three other
men had stolen the Super Bowl receipts two years before. By
tricking some of Vernell'sold gamblihg cronies, Otis is able,to
determine where Vernell is hiding out, and the chase to
capture him is on. Otis works alone, relying only on his-trusty

. .45 automatic (that rarely seems to need reloading inspite of
all the gunplay} and his late-model, white Sedan de Ville (that
never seems to require gas station visits deSpite an abundance
of wheeling and deglmg) Otis finds himself in some unbe-
lievably difficult situations.from time to time, but these are
only momehtary obstaeles that he overcomes with incredible
wit and instinct. As the drama bmlds there is a raging
hurricane, unmarked and crowded graves appear all over

_ town, and a cas} of characters provide Otis with¢lues that
appear fertile one minute and unprofltable the next (or vice
versa). But of course the novel’s star is triumphant, cap-
turing Vernell and solving a multitude of subplot mysteries
that are skillfully woven into the primary action of a thrilling
p ry. ‘ < L
S';)wfI‘he author’s emphasis is on plpt, so several characters
seem to pop-up out of nowhere; explanations for their appear-
ance in the story tend to be superficial. But Qtis Dunn,
Manhuntgr is so well written that even though the pro- .
. tagonistis carried through a plethora of changes, the novel is
never confusing. The exploits of Otis Dunn, super-herd, will )
excite and fascinate even the most reluctant reader.
Reading level: easy.-Literary quality: good. -

Steptoe, John. Marecia. Viking Pr, 1976. B .
Here is a book that “lets it all hang out” w}wth the kind of .
humor, toughness, and candor that will touch the spirit of "
every young person growing up and the heart of every adult
who remembers the confused feelings of those years.

Most of ‘Marcia is devoted to fourteen-year-old Marcia
Anne Williams’ conversations with her best girlfriend, Mille,
to shared experiences with Danny. her boyfriend, who is
growing up with her, and to talks with her mother and the
reader. Yet because everyone’s growing up timé is different
and revelations’ come in different ways, Marcia is alone,
trying to make some sense out of a tangled iveb of joy and
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pain, apprehension and frustration.-Sex is an urgent and
confusing issue, as Mareia admits to herself; “You know, it’s

> funny how I'm feelin serewed up about all this and I ain’t said
nothin to my mother about it.. . . She must have gone through
the same thing. ... But now I'm not a little girl. She’s still my

mommy, but now I'm a woman t0o...that means a-whole *

new way between us” (p. 66).

The “whole new way” leads Marcia to have a deeply serious
“rap” with Momz, in which she expresses the pride and fear,

the simultaneous blués and good feeling that accompany her

growing up. She discusses love, babies, abortion, contra-

, ., ception, economics, self-respeet, and Danny, and in the end,

. . . we know that Mareia is going to make it all rlght “in a world

- ) that don't make no sense.”

. Young readers will appreciate Marcia’s frank simplieity as -
she explores the ins and outs of approaching adulthoed and
faces her problems with an attitude that says, “To thine own
self be true.” The novel could serve as an ideal supplement to
the study of peer pressure or values clanficatlon in the
classroom.

Readmg level: easy. therary quality: very good.

Taylor; Mlldred D. Roll of Thunder, Hear My Cry. Dial, 1976.
Here is another memorable story of the Logans, first intro- &
duced in Song of the Trees (see the following anrotation).
iBased on stories told by the author’s father about his early

- , life, it deseribes the profound physiecal and mental struggle

) for survival of a black family in rural Mississippt duringthe

. Depression. In her introduction, the author says of her father:
. . ... learned a history not then written in books but one
passed from generation to generation ...a history of great-
grandparents and of slavery and of the days following slav- .
ery; of those who lived still not free, yet who would not let
their spirits be enslaved. From my father the storyteller I
learned to respect the past, to respect my own heritage and
. myself ..
This novel spans one chaotic year in wh;ch Cassie Logan’s
mother is fired from her teaching duties for inspiring black

' pride. Cassie’s older brother, Stacey, reaches the threshold of

. adulthood, night riders terrorize blacks, and Cassie Ieazng. -
that there are white people. who tonsider her inferior. In this .
year, the Logans experlence suffering and joy, humiliation ,

¢ N
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.and pride, and deepen their desire for independence. Sym-

bolically, their strehgth in their personal struggle is the
strength generations of black people in this country have dis-
played in their struggle against overwhelming degradation.

In the-concluding chapter, Mr. Morrison, a hired hand and
friend, sjngs a song that tglls the family’s story:

Roll of thunder
hear my ¢ 4

) Over the wate ) .

bye and bye.
O1d Man comin’ .

down the line N
Whip in hand to

beat me down . . .
But I ain’t

gonna let him - .
Turn me round. )

D 242} .

Reading level: average Literary guality: excellent.

Taylor, Mildred D. Song of the Trees. Dial, 1975.

This book, based on the author’s father’s stories of his child-
hood, is listed as ¢hildren’s fictién, but would be both interest-
ing and inshiring to some jinior high students. The story is
told from the point of view of eight-year-old Cassie Logan,
who lives with her mother, grandmother (“Big'Ma”), and

" three brothers, Little Man, Christopher-John, and Stacey, in

rural Mississippi during the-Depression. The father, David
tI..mgaln, is workmg 1n Louisiana, trying to earn money “for, hls
amily

Cassie’s love for the beautiful trees which grow on the
Logans’ land is evident throughout the story. She believes
they speak and sing to her. Trouble comes when Mr. Ander-
sen, a white man, sees the substantial profit he could make by
levelmg the trees for lumber. Desperately.needing money for
medicine, Big Ma accepts the paltry sum of sixty-five dollars
for as much lumbur as Mr. Andersen wants, Cassie’s mother
sends Stacey tb Louisiana to bring his father home. In an
intense confrontation between Logan and Andersen, black
bravery is pitted against white power.

Many young readers will identify with the children who
must deal with fear- and adult responsibility in the same
breath. Simply and convincingly, the author conveys their
range of emotions as they see the trees marked with white X's,
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Ma, hear the trees begin to.fall, and hear their father say, “a

black man’s always gotta be read}' to die.” In the end, most of -

the trees are gone, but the Logans’self-respect and pnde have

increased in the face of a severe test. Song of the Trees could be

used in an effort to encourage young peeple to stand up for

human rights and fight agalnst oppression of all kinds.
Reading level: easy. therary qtfallty excellent.

L]

Young, Al. Snakes. [1970] Dell, pap., 1972.° T

' overhear Arntersen’s conversatnon with their mother and Big .

Adolescent Literature -

To-MC, music is everything—-his world,: the very essence of

life iteelf: “I listen and look for it everywhere I go: in the
. street, in the country, in people’s voices,’in their movements,
in the way they lead their lives, There are pictures that smg to
me; the right words can set my head to vibrating with music;

certain women arent melodies to me but lovable fields of

musical energy” (p. 1). Al. Young’s musical background is’

 evidenced in this novel. Through his -writing, the author

reveals his feellng that music can be a most powerful medium
for expressmg the varied rhythms and nuances of life.

MC lives in Detroit with his hard- -working grandmother,

- Claude, a  wise, loving woman, whé- plays numbers with a

passion and has a penchant for paperback mysteries. Claude

becomed ill when MC is teh, and he is sent to Mississippi‘to ‘-

live with cousins whom he calls Unele Donald and Aunt Didi.

1t is there that MC starts’ playing melodies by ear-on an old,

beat-up uprlght and hegms noticing the subtle and yet strong

connection Between music and feeling. It isin Mlssmsxpm also

that MC meets a misician, Tull, who moves'in and out of his
life very. quickly, but introduces MC tosblues. .

-

Several years later, fter settling back up 1"uori:h MC .

playing guitar, and his buddy, Shakes, a drvzamer with “a
snapshot memory,” orgamze aband. They are ‘urned ontojazz

and “Down Beat™ magazine by another friend, Champ,a norf- °

,muswlan who “had his problems but, in many respects, was
sHfaPp and umque. Champ’s influence adds a new dimension

to their music and qllows them to glimpse the world of

entertainment that they hope to become a part of. The group’s
music matures with thery, and they move from school dances,*
to a television talent show, to the cufting of a record that
becomes a local hit, “§ndkes,” written by MC. Then the heatis
on and MCS life becomes confused with the préssures of
school, family, love, friendship, drugs and suécess. The novel
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ends with MC leavmg' Detroit, heading for New York, trying
to sort it all‘out and find himself.

Here is a story that flows effortlessly. This book-should
appeal to young readers with an interest in music or show
business, Snakes is realistic and offers no easy solutions to the
problems of adolescence and fame.

Readmg level: average. Literary quality: very good

¥
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" Short Story Collectlons by B‘ack Writers

-

“Vibrant,” “sensitive,” “honest,” and “compellmg" are terms that
have been used to describe the following short story collections.

“Ffom the cultures of ‘Africa through.the agony of the Middle

" Passage, from the oppression of the slavery era to the trials and

... Joysof today, the variety and universality of hpman experience and

tbe -uniqueness of the black experience are depicted by black

wrlters who know how to capture the essence of blackness—the

““soul” of a people. L . .

Bambara, Toni Cade. Gorilla, My Love. Random, 1972.
This colléction of fifteen stories is barely deseribed by the *
adjective “superh.” The author is abletto reach in and touch”
the very core of.black existence, as she deals ekeellently ard
accurately with the complexities of black lifestyles. She does
this in' such a way that the ineffable becomes somethmg that
we can see and feel..

Her use of black idiom is strong and sure as she speaks '
through the characters of black children (“Gorilla, My Love”}
and old people (“Blues Ain’t No Mockin’ Bird”), the street-

. wise (‘My Man Bovanne”) and the worldly sophisticdte (Pat-
- sy’s mother in “Basement”).
. Reading level: advanced. Literary quality: excellent.

Hunter, Kristin. Guest: in the Promised Land.- Scribner, 1973
pap., Avon, 1976.
Growth and survival are the focal points around whlch
Kristin Hunter spins eleven tales of adolescent development
and of existence (from a black frame of reference) in a black-
white society. The difficulties of teenagers growing up are
. handled with understanding and compassion. In addition, the
author probes perceptively into a world where racism is the
name of the game,
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Huhter expresses a sincere tenderness towards her young

characters in a moving love story, “Two’s Enough of a -

Crowd.” She reveals her recog'mtloh of the contradictions
inherent in adolescence, when one is no longer achild and not
yet an adult, when self-discovery occupies nearly every wak-
ing moment. The title story is charged with emotional impact
a3 it bitterly exposesthe paternalistic kind of racial prejudice
that hides beneath what is presumed to be charitable kind-
ness. Hunter’s handllng of the black experience is like a.
caress—light but moving, tender and yet strong,
Reading level: average. Literary quality: very good.

Lester, Julius. Black Folktales. R W Baron, 1969; pap.. Grove,
1970,

One speaks of "unlucky number thirteen,” but lucky is the
child.or adult who encounters this collection of thirteen
stories by Julius Lester. Some elicit laughter and others,

tears, but all teach something about black Africa andfor . .

black America. These tales are part of a heritage that is rich
in sterytelling, and the author brings them a newfreshness

by injecting the vernacular of “what’s happenin’ now.” The

centuries-old stories; retold for generations in both"North and
South, provide explanations of why theworld existsas it does.
Stories about Stagoleé and High John the Congueror, about
black men who defy intimidation, offer not only entertain-
ment but also inspiration to be successful and strong men and
women, unwilling to compromise on innermost convictions.
- Reading level: easy. Literary quality: good.

Lester, Julius, Long Journey Home: Stories from Black History.
Dial, 1972; pap., Dell, 1975,

-

Here are expert-reinterpretations of black history by Julius
Lester. The author weaves the fabric of historical fiction out
of the fiber.of fact and legend. Black children today are
interested in their past and need accurate information to
counteract misconceptions that they have beén exposed to
through the established media, These six stories from black
history are drawn from times in America’s past when slaves
and ex-slaves fought to survive, facing tremendous oddg’inan
oppressive society. Although each story deals with the desire
and the agserted will to be free, the author creates variety
with an‘assortment of colorful characters and a range of
storytelling devices. Although the situations and the people
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described in these stories may appear to be remote from
today’s experience; such is not the case. After reading the title
story, for example, in which a group of slaves walks away
from the master into the ocean, the reader cannot help but be
impressed with the same courageous spmt of black people
that exists today. °

Reading level: easy to average. Literary quality: very good.

McPherson, James A. Hue and Cry. Fawcett World, 1969.
Anyone who has ever been hurt, confused, lonely, or just plain
miserable, will see him- or herself somewhere between the

“eovers of this book. These ten short stories of pain and need .
@ suggest that no one has cornered the market on misery. As
McPherson embraces the human condition with his writing,
he exposes fear, disgrace, and hunger. A8 he raises his “hue
and cry” against them, readers know that courage, honor, and
fulfillment are within reach, but the negatives must be dealt
with first. McPherson is a writer of exceptional insight and
sympathy. In each story he deals with hopelessness as a fact of
life, but the reader is left with the distinct impression thatthe
author views hope as a prevailing fact of living.
Reading level: advanced. Literary quality: excellent.

Mirer, Martin, ed. Modern Black Stories. Barron, pap.. 197).

. Here is a short story anthology specifically designed for
classrocm use. Each stoiy is followed by study aids which
include “Questions for Discussion,” “Building Vocabulary,”

- suggestions for “Thinking and Writing,” questions relatmgto
techniqués of plot development, characterization, setting,
theme and mood, and a brief note about the author. The
introduction includes a section on the essential elements of the
short story and a note to students, which briefly explains the
purpose and use of the study aids. This is therefore an
excellent text for 1ndependent study.

This eollection is wide-ranging and contains two short
stories by black Africans: Adelaide Casely-Hayford of Sierra
Leone (“Mista Courifer”) and Richard Rive of the Union of
South Africa (“The Bench”). Included also are well-known
classics such as “A Summer Tragedy” by Arna Bontemps.
“The Homecoming” by Frank Yerby. and “Miss Cynthie” by
Rudolph Fisher. Excerpts from the following novels may also
be found in this collection: Go Tell It on the Mountain (Bald-
win), Inisible Man {Ellison}, and Natiye Son (Wright). Short
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stories by black writers who are rarely anthologized, such as
) Lerone Bennett, Jr. (senior editor of Ebony magazine) and
"=~ Ted Poston {feature writer for the New- York Post since 1937),
“Hife an important part of this collection too.
? This fourtéen-story grouping is an exciting compilation of
" - ._ literature that portrays the condition of black life in varied
géttings from Kentucky to Africa. At.the same time; it .
X suecessfullrencompasses the monumental range of the short
>~ '« siory as a work ofart.
Reading level: advanced -Literary quallty' excellent.

The Black Experience in Junior Novels by White Wribers X

Seen from a black’s perspective, most white writers, despite the
st of intentions, frequeutly present a distorted (racist) portrayal
of the black experience. Nevertheless, this writer believes there
are a few books that deserve fo be mentioned here, for some degree
of‘honesty and insight and/or literary quallty make them worthy of
note. Evidence of the white perspective in these novels ig apparent..
Thls is inevitable, However, these white writers have recognized,
in a pesitive manner, something about the richness and the
« limitless diversity of the black experlence. ‘With admiration they -
chave looked at blackness, giving it more than the all-too-eommon
patronizing glance.. _
Before discussing novels that have some merit, it seems useful
. for the sake of comparison to look at an example of a book that
from the black point of view does everything wrong: Linda’s
Raintrec by Dorothy Hamilion (Herald Pr, cloth & pap., 1975). -
-Like her raintree, Linda is growing up; and like her raintree, at
the novel’s end, she}is blooming bécause “things are as they should '
be,” whatever that means. Linda’s mother, Mrs. Powell, speaks in a
dialect 80 inauthentic as to make people who know richness of
black idiom cringe.Never has this writer heard & black person say,
“How be 1 different?’ At the library, Linda meets Amory, a rich-
white girl whose fqther has deserted the family. She confides in
Linda, who knows all about that problem (among blacks) because
*This happens a lot round here.” No explanation is provided for
why it “happens a 10t,” but we are advised of Linda’s surprlse at
discovering that it Happens to white folks too. (Shades ox elitism?)
Paternalism (probably unintended) rears its ugly head when
Linda thinks thlngs llke' i

I
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“What could a glrl my age say to help a senior, especially a
wh we girl?” (p. 29).

“Wl}l (Mother] think it strange that [Amory].. Ielt free
about talking to little old me?” (p- 39).

“I'm ‘just afraid Amory won't llke me anymore if she sees
where I live” (p. 92).

It is gratifying to find a novel that shows two black parents
striving to make a good home for the children, but the characteri-
zations of Mr. and Mrs. Powell leave a lot to be desired. Father is
. constantly being laid off-and sometimes finds factory work which
keeps him away from home for weeks at a time. To help pay the
bills, Mother irons for white people. Nejther ever expresses anger
about their lot, and Father voices an unrealistically mild dissatis-
faction when he talks -about trying and hoping for betterment.
Mother speaks of wanting her children to get a good education, but
neither parent inspires the children to challenge the system. Nor
do they seem tobe interested in developing the instinet for survival
. that Linda and her brothers will need to deal with the realities of
life in a seciety where there are problems because some people are
black and others are white. This novel describes an impossibility:
Linda “grows up” but her blackness appears to be of no conse-
quence. The author's denial of blackness is racist and her denial of
the existence of racism is misleading. When Mrs. Powell tells her
daughter, “...problems don't come in colors. People do but not
problems” (p. 47), she neglects to explain the nature of the society
in which they live, where racism is'dehumanizing to both the
oppressor and the oppressed, but where problems stemming from
racism are most often suffered by those who are non-white, The
reading level of this book is easy; the literary quality, poor,

Bonham, Frank. Thé Golden Bees of Tulami. Dutton, 1974: pap.,
Dell, 1977, ~ ,

, Frank Bonham is well known for his many novels for young

readers that often deal with West Coast ghetto life and gang

ivity. Having worked in the ghettos of Southern California

ith young people, the author has developed ar acute aware-

ness of and sincere concern for adolescent problems. Hisdeep
interest is reflected in his works.

The Golden Bees of Tulami combines Bonham's frequently

used elements of ghetto life and gang activity with mystery

. and intrigue, to keep the reader fasc'zated from cover to
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cover. The novel’s premise may appear to be just a little far-
_fetched but this is not an eseapist book, for Walter (“Cool”)
Hankins, the central character; confronts reality at every
turn. There ia just enough fantasy to pique the imagination

) and enough reality to prevent this novel from slipping into the
*  bizarre, "
Cool Hankins is a high school senior and city boxing
chainpion whaq lives in Dogtown with his Aunt Josie and the
fourteen foster children she is raising. Cool has a problem:
Turk Rangoms leader of nine Dogtown gangs, is leaning on’

him, pressuring him to join. Cool is opposed to joining, though

he fears Turk’s wrath and power. Just when it seems that all

* i3 Yost and Cool may be forced to join Turk’s ranks, a stranger
‘appears, a handsome African with a mysterious mission-and a
hive of golden bees. His name is Joshua Smith Kinsman, and
Cool becomes his trusted friend and right-hand man.

. The African has been assigned to sell twenty-four queen
bees.tothe United States for one milliogdollars each. The tiny
golden bees from his country, Tulaml, ‘produce a honey that .
contains a substance which would lead to a miracle—world
peace. Having read about the criminal exploits of Turk’s

. gangs in the newspapers, Kinsman wants to feed the honey to

. them to prove:the golden bees’ worth and to interest someéone, .
hopefully the U.S. Government, in buying them.

The action that follows includes hoodlums with an interest
i . ;n brotherhood; selfish prospective buyers with more interest
in profit than in peace; a cool Cool, whose interest is in aiding
Kinsman; and a disappointed Prince of Peace, who discovers
that yesterday’s dream is still a dream, But those who have
tasted the honey of pedce now have a hope for tomorrow.
Reading level: average. Literary quality: very good. + e
The black experience is also dealt with in other recom-
mended novels by Frank Bonham: Durango Street (1965), The
Nitty Gritty (1968), Cool Coit (1971) and Hey, Big Spe
(1972). Young people should also enjoy reading Mystery of the
Fat Cat (1968), an intriguing novel in which Bonham intro-.
duces Cool and his friends (all Dutton; pap., Dell). .
Lipsyte, Robert. The Contender. Har-Row, 1967; pap., Bantam, -,
- 1969, ‘ ‘ -
The Contender is a novel that. most students will appreciate
for its entertainmenc value, information, and realism. Boys
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may identify with the main character’s need to prove himself
—to be 2 man—and all young readers will identify with his
need to “be somebody special.”

Alfred Brooks i zs a Harlem resident searching for meamng
in his life. He has quit school and works at a “dead end” jobin
. a grocery store. His father has abandoned him, his rhother is
dead, and Aunt Pearl's concern for his welfare, although
appreciated, is stifling and at times disconcerting. Alfred’s
best friend, James, does not want to be bothered with him,
after a ten-year friendship, and has joined a gadg. Gang
“members, Sonny, Major, and Hollis, are pressuring Alfred to
join them. Conflict and confusion become his day-to-day
companions until Alfred gets involved in activities at Dona-
telli’s gym, where his development of a positive att:tude and
self-respect begins.
~ In his eagerness to “be somebody special,” Alfred turns to °
boxing, learning early that one must start by wanting to be a
contender—“wanting to be a champion is not enough.” He also -
learns from Mr. Donatelli that the failurs is the guy who quits
before ever really trying and that “nothing’s ever promised
you.” Mr. Donaielli's words of inspiration and wisdom create
a new attitude within Alfred, and with this new attitude,
Alfred begins to change his world. The transformation does
not happen overnight. Alfred experiénces a great many
reversals in what he wants and thinks. IZe must reinforce his
closeness with Aunt Pearl. He must restore his friendship
with- James. He must gain the respect of his peers. And he
must fulfill his need to “be somebody special.” In this realistic
T poftrayal, solutions do not come easily.

Realism in this novel is also evidenced in the author’s
. descriptions of sctivities at the gym, actual boxing matches,
and *behind-the-scenes” action in the boxing world. Most
students will appreciate details of character, setting,.and
plot that are honest and accurate, and therefore believable.
The Contender tells the story of Alfred's struggle as he
learns what it means to strive, to work hard, to concentrate,
and persevere. At the novel’s end, he has decided to return to
school and work in a recreational center for children; having
learned to think beyond his own problems, he 1s able to think
about helping others.
Reading level: easy. Literary quality: very good
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Mlklowltz ‘Gloria. Perning Off. Putnam, 1973, . Tt

"Purning Off is about 3 black high school dropout’s “turning -
off” drugs and ‘turning on” to a better understanding of
human nature, As the novel begins, we meet the protagonist,
eighteen-year-old Edison Cook, who has spent nearly a year at
a rehabilitation camp for drug ‘addicts. Ina conversation with
Rosie, his probation officer, we see that Edigon is ready to , _
leave the camp but fears that returning home may mean a.
return to old friends, old problems, and drugs. He asks that
Rosie try to find him a job “somewhere” doing “anything”
where drugs.are not a part of the scene, Rosie honors his
request and finds him a job working with animals ata’place . .-
" ecalled Safari Land. From this point, the action mounts in a
- setting where Edison soon discovers that “so-called civilized
people can sorfietimes be more difficult than so-called wnld .
animals.”
The novel is about Edison’s provmg, mostly to himself, that
he is really through with drugs. It is also about Edison’s not
. wanting to disappoint Rosie, who demonstrates a kinﬂ of faith
and trust in him that no one else has. Edison’s story is about
_doing a good job and about fighting for self-respect, against -
drugs and discrlmmatlon When EdlSOIl proveshisworthand
is instrumental in saving several animals at Safari-Land
during a flash flood, he learns that kindness and gratitude,
although warranted, do not always replace dislike and dis- —
trust. In"an unusual setting, Edison achieves the insight that,
allows him-to better understand and cope with hlmself and
others.
Reading lével: average. therary quality: very good.

Neufeld, John. Edgar Allan. S G Philtips, 1968; pap., NAL, 1969,
Here is an honest and balanced picture of what happens to a
white community and one of its families when thé family
decides to adspt a black child. There are problems, and the
author neither denies nor overstates them. The realistic
outcome is in total harmony with the balance of the novel and,
in keeping with some gut-level truths about the negative
feelings that many whites have toward blacks in this country.

The Rev. Robert Fickett lives in a small, conservative,
California town (which his son Michael describes as being
“not really very real”) with his wife and four children. The
youngerchildren, Stephen and Sally Ann, are ages three and
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four, Michael is nearly eleven, and Mary Nell, the eldest, is
thirteen when Rev. Fickett and his wife adopt little Edgar
Allan—cute, bright, and black. Sally Ann and Stephen are
. more than pleased to have 2 little brotier; Michael is also
delighted but with some reservations, for he senses future
’ problems that the family may not.be able to deal with. Mary
Nell is adamantly opposed to the adoption and tells her
parents: “Can you imagine the look on my friends’ faces when
-1 introduce him as my brother? Do you know what they're
going to think to themselves, about zou?...He s black!
.. He's visible, and he’s different, and he is not oum!”_(p. 25).
V.ary Nell's friends and most of the community share her
attitude. The Ficketts face mounting pressures as neighbors
express anger, disapproval and fear. After a year, Edgar
Allan is returned to the orphanage, and the Ficketts must
come to grips with a clearly recognizable conflict between
personal ideals and the real world.
Michael, now twelve years old, describes the emotionally
charged events of Edgar Ailan $ probatlonary year wnth ith the .

T

espeelailyadept at allmvmg us to view the events of this story
" through the eyes of a child. We witness and understand

Michael’s confusion, admire his candor, and celebrate his
coming to the threshold -of manhood as he is led to an
examination of socletys weaknessés.

John Neufeld is to be commended for having written a
novel that neither slights nor exaggerates some hard cold
. faets.

Reading lgvel: average. Literary quality: very good.

Skulicz, Matthew. Right On, Share. Putnam, 1972.

When it comes to knowing what respect is, how one canearn
it, and who deserves it, sixteen-year-old Shane believes him-
self to be the “man” with all the answers. Living in Harlem,
Shane, a gang member and good fighter, believes thata man
must get respect, and the only way to get it is by protecting
"his own turf. Maintaining this belief, he encourages his gang
to avenge an assault on one of their brothers. Although the
result of this vengeful attack is not a satisfying end in itself,
Shane holds true to the belief that respect may be attained in
no other way.,
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P”art Two of Shane S theory 1sthat a man who wants respect
cannot. achieve it with women “hanging around.” Aecordmg
to Shane, females are to be avoided and at best they represent
“an easy way to spend the afternoon.” After an “easy after- .
noon” with Luann, a girl who wants to be his, Shane says, “A :
man got tolead his own life. Can’t waste no timehangingonto
no girl” (p, 46). But whether he likes it or not, Shane’s life s "
involved with the lives of his immediate family, two females,-

. his mother and his fourteen-year-old sister, Lea.

- When Shane discovers that Lea is pregnant, and. that one of
‘his'gang brothers is respénsible, respect takes on an entirely
‘new dimension.” When Shane persuades Lea to have an *

) 'abortlon, and when he steals the money to pay for 1t, hlS

perception of the female takes onan entirely new meanmg as
well. When tragedy strikes and Lea’s abortion results in her-
death, Shane is forced to take another look at “respect.” in
coming face to face with love, fear and grief, Shane.comes to
an understanding of goodness, selfishness, and freedom in
life, and he learns that respect comes to thie man who tries to
know, understand and respect the people around him, “Re-
spect isn't something you get so much as a thing you give.

In the final paragraph, which could have been omitted, the ,
author strétches credibility just a bit too far; we see hane
heading for the office of the Black Community Orgamzatlon,
where he hopes to redeem himself.

This powerful and moving novel is an intense portrayal of a
young boy trying to “get his head together.” Shane’s trans-
formation is both honest and convincing. ‘

- Reading level: easy, Literary quality: good.
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Barbara;, Dodds Stanford ‘ )

Part history, part literature, biography and autobiography can
serve many functions. Like novels, they can entertain, illustrate a2
philosophy, .and illumine human nature, Or biography can be
primarily an account;of factual, historic events, exploring and
expounding historical or sociological hypotheses. In addition, biog-
raphy canserve asan effective way of rousing support for a cause.
Slave narratives were the earliest form of black biography and

' autohiography in the United States, and they served an important

function in the abolitionist campaign. Usually written or dictated

by, former slaves who had escaped to the North, slave biographies

provided vivid and convincing pictures of the evils of slavery,

contradicting the popular portrait of happy, singing’childlike

“darkies.” Since a major argument of slaveowners was that black
people were inferior, books like Frederick Douglass’ autobxog*
raphies were needed to show the intelligence and even gemus of
black people. The simple fact of writing a slave narrative was
evidence of superior intelligence and unusual courage, for slaves
could be severely punished for learning to read, and after the
passage of the Fugitive Slave Laws, an escaped slave who revealed
his origins could be captured and returned to slayery Frederick
Douglass was forced to live in England for a time after he wrote
his autobiography. :

After the Civil War, black biography and aufobiography con-
tinued to reveal the mistreatment of blacks and to demonstrate the
achievements of black people, As histories of decade after decade

. were written omitting both the achievements of black people and

the crimes against them, biography and autobiography became a

means for the pursuit and preservation of the truth, The large ,

number of children’s and young people’s biographies written in
recent decades were inspired to a great extent by the omission of
black people from history books. Writers llke Shirley Graham Du
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! Bois and Dorothy Sterling hoped to increase the self-esteem of

/ black youth by showing them the achievernents of their ancestors,

and to correct for all young people the stereotypes of blacks
perpetuated in almost every other genre.

In addition to showing the achievements of blacks and the evils
of segregation, a large number of writers used blography and auto-
biography to express philosophies or propose strategies for fight-
ing for justice. Biographies and autobiographies of people like
Booker T. Washington, Jacob Reddix, and Mary McLeod Bethune
argye for the importance of education for blacks who hope to
overcome poverty and discrimination, while showing the tremen-

’ dous courage and effort required to achieve an education. W. E. B.
S ) Du Boig' last autobiography, A Soliloguy on Viewing My Life. .
is a compellmg argument for “communism as the appropnate
. philosophy for biack Americans, while biographies of Richard’
" .Wright and A. Philip Randolph devote much space to showing how
communism failed black Americans. Biographies and autobiog-
raphies of modern political leaders such as Martin Luther King,*
dr., Huey P. Newton, and Angela Davis describe in detail the devel-
opment of their theories of the most appropriate way for blacks to
fight‘for their rights, as well as the effecis of their strategies.
Several biographies such as Williams’ The King God Didn’t Scwe
and Lomax’s To Kill a B ,[c Man are analyses of movements and
ideas in the form of studies of individuals.

Assassination has premfaturely ended the careers of many of the
fighters for black nghfs and biography has been a way-of —
perpetuating a person’s voice and jpfluence. Stephen Butterfieldin ' .
Black Autobiography in America (U of Mass Pr, pap., 1974), states
that “The ‘self” of black autobiography, on the whole,. taking into

° account the effect of Western culture on the Afro-Americap, is not
an individual with a private career, but a soldier in a longfistoric
march toward Canaan” (p: 3). A book like Mrs. Medgar Evers’
For Us, the Living can stir contemporary “soldiers” and keep the
old message alive.

Not all biographies have any kind of political purpose; some are
written primarily for entertainment or even to make money. A
= large number of well-known sports or entertainment figures at
some time in their careers either write an autob:ography or are
the subject of a biography. Most of these are simply extensions of
their careers and appeal primarily to fans. Some of these books,
however, because of the quality of the writing, the significance of
the person, or the ideals and philosophy expressed. have wider
appeal and more lasting value. :

w
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The books in thlS chapter vary more w:dely in ‘quality and
difficulty, than those in the other chapters. Biographies of high
{iterary quality, regardless of the subject, have been included. So
as not to omit important historical figures, a few books of n.2diocre
literary quality are dlscussed when no better biography is
available,

A large number of the books are aimed at young readers, These
-biggraphies are usually highly fictionalized, gmphasize the child-
hotd and early life of the person, and stress the positive qualities of

" the subject, often ignoring ﬂaws or departures from conventional
morality. At the other extreme are academic biographies, filled
with quotations and footnotes cataloguing facts with ponderous
detail. Thé best books for high school students are-usually in-
between, presenting a balanced portrait and developing in detail

. several significant events.

Biographies of historical figures are arranged chrenclogically;
biographies of moderns are arranged in alphabetical order. A few
adult biographical novels are included in this chapter because they,

to be as closely based on fact as most of the fictionalized

raphies of Historical Figures

»  Estebanico (circa 1500-1539) -

1 that is definitely known of Estebanicois that he was one of four
" stirvivors of Cabeza de Vaca's expedition through the southern
rt of what is now the United States, beginning in 1528, and that
was described by Cabeza de Vaca asan Arabian Negro, a native
Azamur. Through detailed research on West Africa, Spanish
nealogies, and early Spanish settlements in the Americas, Helen
nd Parish has reconstructed life in Africa and the Americas
uring that period and has recreated his story, partly from fact
nd partly from fdncy, in Estebanico (Viking Pr, 1974).

Ttis a fascinating story, beginning in the Timbuctoo of Askia the
Great and ending with the search for the Seven Cities of Cibola.

The horrors of the slave trade in Africa and the murder and.

enslavement of the Indians in the New World are seen through the
eyes of a victim of slavery. Told in the form of a report from
Estebanico to the king, the story portrays Estebanico as a dreamer,
but also a brave.and resourceful explorer.

Although the length, type size, and cover art make E'stebanico
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Jook like a book for junior high students, the device of telling the
story in ﬁrst person with archaic echoes in the langnage may not.
be appreciated by young readers. Readers of all ages, however, !
should be attracted by the adventure and by the vivid portrayal of
little-known historical events.

Readlng level: average. Literary quallty good

Juan de Pareja (1606?-1670)

A fictionalized young adult biography, I, Judn de Pareja by

. Elizabeth Borton de Treviiio (FS&G, 1965) is about a black slave
. who, belonged to the seventeenth century.Spanish painter Velaz-
quez. Juan fell in love with the slave of the painter Rubens, but
could not marry her because of his own slave status. Later, Juan
found thaf his own artistic talegts wese beginning to develop, but
he was fearful because it was illegal for a slave to paint. After

. painting in secret for a long time, he finally donfesed and threw

himself on the merey of the king and Velazquez. Velazquez
. granted him freedom, and Juan was at last able to marry and
become a paiiter himself. -

Though slavery in Spain differed from slavery in America, it
still destroyed the slave’s self-respect. The author shows how Juan
gains dignity from the kindness of Bréther Isidro, a priest who
befriends him, and from the development of his own talent. Asshe
narrates Juan’s life with Velazquez, the author deveIOps 1mportant
ideas about art, especially the concept of-argistic mtngrlty The
book is a Newbery Award winner.

Reading level: average. Literary quality: very good.

ﬂtuba : ’ »
Tituba of Salem Village by Ann Petry (TY Crowell, 1964)explores
the Salem witch trials of the 1690s from the point of view of .
Tituba, the Rev. Samizel Parris’ Barbadian slave. Tituba, asimple *
folk character, contrasts with the social climbing Parris and his
deceitful niece, Abigail. The story shows how Abfigail and other
girls began to play at witcheraft and, when they got into trouble,
used Tituba as a scapegoat.
ThlS fictionalized junior-biography 1§ well constructed; many
_minor incidents that seem unimportant at first are used later in
Tituba's trial. The characters, however, are shallowly drawn,

Titubaslacks depth of feeling, and most of>the other people in the
book are either villains or too good to be real. The style isimple,
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and at times talks down to the reader.
-~ Reading level: easy. Literary quality: fair.

Amos Fortune (1710-1801)

Amos Fortune, an African slave, was?purchased by a kindly
Quaker, who taught him English, reading, and weaving. He was
later sold to a tanner who taught him his skills and allowed him to

" buy his freedom. Fortune setup his trade and bought a wife. When

»

she died, he acquired another wife and her daughter, freed them,
and took them West with him. There he lived the rest of his life, a
useful and respected man.

Amog Fortune, Free Man, by Elizabeth Yates ([1950] Dutton,
1967, pap;, Dell, 1971) emphasizes the Quaker virtues of patience
and forgiveness. Amos, by submission and acceptance of his fate,
overcame stavery. His life is an illustration of nonviolence at work.
However, some students might consider Amos Fortune an Uncle
Tom and feel that he is too forgiving. The reading level and styie
are simple enough for elementary school children, but most of the
material is mature enough for high schiol students.

Reading level: easy. Ityﬁerary ‘quali good

Benjamin Banneker (1731-1806)

Your Most Humble Servant: The Story of Benjamin, Banneker, by
Shirley Graham (Messner, 1949) describes one of those fascinating
men of many talents of the Revolutmnary era. The biograpi.y
seems carefully researched, althougty it depends to a great extent
on legend. A watch given him by'a Jewish merchant first unlocked
Benjamin’s inventive ability. From the watch, he built one of the
early clocks made in America, After the Revolutionary War,
Banneker studied astronomy and made corrections in the calcula-
tions of some of the most noted astronomers of the day. When his
neighbor, Major Ellicott, was asked to help plan the city of
Washingtor, Banneker went with him. When planner Pierre
L'Enfant, who was dismissed, took the plansfor the ity to France,
Banneker reproduced them from miemory. Banneker's fame also
grew from a letter he sent to President Jefferson opposingslavery,
and from his popular almanac.

Your Most Humble Servant emphasizes creativity, determina-
tion, and people’s interdependence on each other. The book in-
cludes elements of patriotism,.success, romance, uSpense, and
adventure, so it should appeal to dgelescents.

.Reading ability: average. Literary quality: ver, good
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Phillis Wheatley (17532-1784)

The Scom of Phillis Wheatley, by Shirley Graham (Messner, 1949;
pap., Archway, n.d.), a biography of America’s first imporiant '
black poet, begins as Mr. Wheatley of Boston purchases Phillis, a
small slave girl. The Wheatley family, amazed at the girl’s intelli-
gence, taught her reading, then literature, and finally Latim
Phillis gradually began writing poetry and soon became known in
literary circles around Boston. Later she went to England, where
her poetry was again applauded. During the Revolution, she wrote
a poem to Washington. After the death of Mr. Wheatley, Phillis
married John Peters, but in the postwar depression they were
haunted by poverty, and she died young.

Phillis is portrayed in this young adult biography as a very
sweet-natured, thoughtful girl. The story seems to be fairly ac-
curate, though it glosses over some of the characters’ faults.
Interest factors include romance, family life, and the excitement of
success. Students who are not advanced enough to read her poetry
might enjoy reading about Phillis Wheatley’s life.

Reading level: average. Literary quality: good.

e James Forten (1766-1842)

James Forter, was one of the black leaders in the abolitionist move-
ment. During the Revolutionary War, Forten sailed on a privateer_
as a powder boy, arid was captured by the British. Later he became
quite wealthy from his sailmaking business and spent much of his
life fighting for rights for black people. He helped to finance
Wilkam Lloyd Garrison's newspaper and wrote several pamphlets
and petitions of his own.

Forten the Sailmaker by Esther M. Douty (Rand, 1968) is an
excellent bmgraphy comblning the lively fictionalized narrative
style of good junior biogrgphies with the careful analysis of a
historical peried more com#non in adult biographies. In addition to
telling the story of an outstanding leader, Forten the Sailmaker
describes the gradually worsening conditions of free blacks in the
period betwegn the Revolution and the Civil War and the conflicts
surrounding various proposals for their improvement, such-as the
colonization movement and dbolition. Forten the Sailmaker is one
of the best biographies of early black Americans. Excellent repro-
ductions of daguerrotypes and paintings from the peried illustrate
the book.

Reading level: average. Literary quality: excellent.
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Jim Beckwourth (1789-1867)

Jim Beckwourth was a modntain man and trapper in the early
Northwest. His autobiography indicates that he was eithdr one of
the greatest fighters, hunters, runners; strategists, diplomats,
administrators, and con men of his day or one of the hest inventors
of tall tales—perhaps some of both. Hired by the Rocky Mountzin
Fur Company in 1823, he immediately began a life of constant
narrow escapes from hunger and hostile-Indians, He was captured
by Crow Indians, but because of his skin color and a joking remark
by a companion, he was “identified” as the long lost child of a Crow
family who had been kidnapped by whites. He was accepted by the
Crows and; rccording to his account, eventually became the head
chief of the ~-vs, a position he used to great benefit to increase
his own profits in fur trading, though he claims o have also
benefited the Crows by keeping them out of unnecessary wars and
forbidding the sale of whiskey among them.

Not all of Beckwourth’s qualities are likely to be admired by
modern readers. His overwhelming loyalty to the white traders,
who occasionally misused him, and his contempt for and trickery of
the Crow Indians, who treated him so well, are often accompanied
in_his autobiography by apolog.es for not being even more pro-
white. Except for descriptions of his skin color, Lie gives no hint of
his African aneestry. And he seemed to feel that deserting his son
and his nine ¢r 50 Indian wives redeemed him for civilization. On
the other hand, his contempt for the Indians was partly disgust at
their constant, brutal warfare, and his race apparently had no
effect on his relationships with ¢ther mountain men.

Several versions of Beckwourth's exciting life are available.
Mountain Man, Indian Chief: The Life and Adventures of Jim
Beckwourth, edited by Betty Shepard (HarBraced, [1968) is a con-
densed version of Beckwourth's autobiography as dictated to T. D.
Bonner. It is not difficult.to read and is full of excitement and
adventure. Many parts are better written than the comparable
passages in Jim Beckwourth: Negro Mountain Man by Harold W.
Felton (Dodd, 1966; pap., Apollo Eds, 1970). The Felton version, a
junior biography, is easier to read and c6htains more background
information and more information about Beckwourth’s later years
than the autobiography, as well as a little less violence and gore.
(See “Black Literature for a Unit on the World of the Imagination
~~Grade 8" in Chapter 8.) Mountain Man: The Life of Jim Beck-
wourth by Marian T. Place (Macmillan, 1970) is a still simpler
biography aimed at fifth- to eighth-grade readers. Although very
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well written, it is much less realistic than the other two, omitting
almost all of Beckwourth 's life among the Crows and most events
which show him violating conventional morality. «

Jim Beckwourth: Negro Mountain Man: reading level—easy,
literary quality—good. Mountain Man, Indian Chief: reading
level—easy; literary quality~-very good. Mountain Man: The Life
of Jim Beckwourth: reading level~-very easy; literary quality—

very good. , e

Edward Rose

Edward Rose was a black mountain man, a talented hunter, gmde
and interpreter. Like Jim Beckwourth, he lived for many years
among the Crews, but un}ike Beckwourth, he did not leave an
autobiography, so there are many gaps in hlS life story. An expert
guide and a skilled interpreter, Rose several times saved the lives
of the men who employed him, though he was often treated with
unreasongble suspicion. /

Edward Rose, Negro Trail Blazer by Harold W. Felton (Dodd,
1967) is an easy, fast-moving, exciting book that.is most likely to
appeal to upper elementary or junior high school students, but
would not be unsuitable for high school students or even adults.

Reading level: easy. Literary quality: good.

Sojourner Truth (1797-1883)

Sojourner Truth was born a slave, but after her master reneged on
his promise to free her, she ran away and then took the utterly
remarkable step of going to court to demand that her son be freed
because his master had sold him illegally. Amazingly, she won her
case. This was the beginning of Sojourner Truth’s fight for human
rights, a fight that made her a central figure in both the aboli-
tionist movemnent and the struggle for women’s rights.,

A deeply religious, mystical woman, Sojourner Truth often
geemed to have almost supernatural powers. As she spoke or sang,
audiences ware deeply moved. In her travels around the country
she was often attacked verbally and threatened physically—for
neither a black nor a woman was supposed to speak in public, and
she was both, But though she was attacked, she had a gift for
responding in ways that either converted the affackers or humili-
ated them. During and before the Civil War, in addition to
continuing the struggle for women’s rights, Sojourner Truth went
on speaking tours to raise support for the freedmen, taught newly

\
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" freed women in Waahmg'ton and fought streetcar segregatmn
Sogourner Truth: Narrative and Book of Life (1875] Johnson
Chi, 1970} is an interésting, if rather unusual biographical work.
Tﬁe first part consists of a biographical account written by a white
friend, Olive Gilbert, from Sojourner Truth’s memories. The sim-
ple, direct style lacks literary grace and does not capture her
humor and nnaglnatlon, however, the work is easy to read and
often q oving. The second part of the book contains excerpts
Mer’s Book of Life. a combination diary, scrapbook, and
antograph book. It tells the story of her speaking tours through
newspaper- clippings and letters. It is a fascinating record for o
student of history, but becomes a little redundant for someone
interested only in Sojourner’s story.
Two very good biographies written for young people are unfor-
tunately out of print at this writing, They are Journey Toward
i Freedom: The Story of Sojowrner Truth by Jaequeline Bernard
. (Norton, 1967) and Sojowrner Truth: A Self-Made Woman by
' Vietoria Ortiz (Lippincott, 1974),
_Journey Toward Freedom: reading level—average; literary
quality—very good. Sojourner Truth: A Self-Made Woman: reading
level—easy: literary guality—very good. Sojourner Truth: Narra-
tive and Book of Life: reading level—average; literary quality—
average, .

a

Cingue (1811-1852)

Black Mutiny: The Revolt on the Schooner Amistad by William A.
Owens ([1953) Pilgrim Press, 1968) should be received enthu-
siastically by high school students. The story of Cingue, the
African who was captured as a slave but in turri captured the slave
ship, is unusually exciting and appeals strongly to racial pride.
Cinque’s case is also of historical value in showing how extremely
difficult it was for slaves to gain freedom through rebellion.
Cinque, even after capturing the ship, was unable to steer it back to
Africa and was finally captured off the northern coast of the
United States. At the trial many of the conflicts and errors in the
white men’s thoughts about slavery and blacks were demon-
sirated.

The story, though hlstoncally accurate, is fictionalized so that it
reads like a novel. Cmque is portrayed as a strong hero, sym--
pathetic to children and friends: however, his occasional crueliy to
his enemies and his desire for glory are not ignored. Perhaps the
only drawback of this book for a high school audience is its length
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and difficuity; the trial is described in great detail. The book was
originally published under the title Slave Mutiny.
fBeading leve}: average to advanced. Literary quality: excellent.

f
" Frederick Douglass (18172-1895)

Frederick Douglass was born a slave on a Maryland plantation,
but-learned to read. Mistreated because he knew too much, he .
finally escaped from slavery and gained fame as an orator. After
the publication d¢f his autobiography, he traveled to England and
preached abolition there until friends could buy his freedom and
make it safe for him to return home. He became involved with
John Brown’s rebellion and wag a major figure in the abiolitionist
movement. During the Civil War, Douglass recruited black sol-
diers for the Union Army and sent his own two sons. Later he
served in important government posts such as ambassador to Haiti
and marshal of the District of Columbia. Douglass is admirable for
his courage in resisting oppression. '

His autobiography, The ere and Times of Frederick Douglass
(1881), a lengthy 674 pages, is full of excitement, particularly
when it describes his attempts to escape from slavery. In the later
parts, Douglass tends to ramble and editorialize. The first section
pictures several different ways slavery was practiced: on a fairly
typical plantation in the extremely brutal hands of a “slave
breaker,” and in the more flexible atmosphere of Baltimore. The
second section deals with the rise and development of the abolition-
ist cause and Douglass' experiences in England. The last séction
emphasizes_politics and Douglass’ relationships with and opinions
of Presidents Lincoln, Johnson, Hayes, Grant, Garfield, and Cleve- .
land. Douglass presents a different. view of the Reconstruction
period from that given in most history books (Macmillan, pap.,
1962; also Ritchie, Barbara, ed., T Y Crowell, 1966).

Also included are a number of Douglass’ speeches, which could
be studied for themselves, if shorter selections are desired. Several
can also be found in Brawley's Early Negro American Writers.

An earlier autobiography, Narrative of the Life of Frederick
Douglass, an American Slave, first published in 1845, only seven
years after Douglass escaped from slavery, lacks the literary polish
of his later work. It is a very short book and is simpler in styleand
vocabulary. Of course, it includes only the earlier part of Douglass’
life. Even this account is less complete than the one in The Life and
" Times, because Douglass had to leave some information out to
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protect those who had helped him. Moye advanced students should
be encouraged to read.the later autobiography. but younger and
less able readers would probably prefer the Narrative for its short.
vivid descriptions. A modern edition was edited by Benjamin
. Quarles (Harvard U Pr. cloth & pap., 1960).

There Once Was a Slave: The Herore Story of Frederick Douglass,
- by Shirley Graham (Messner, 1947), has more appeal for most high
school students than either of the autobiographies. The author
shiows a certain amount of literary craftsmanship, with a clear and
imaginative style, skill at switching point of view, and clever use of
symbols. However, there is a slight tendency to stereotype the
characters, and Douglass js portrayed as an almost superhuman
hero. Although it emphasizes his positive gralities too much, this
book makes him appear an exciting and interesting person.

The Life and Thnes of “Frederick Douglass: reading level—
‘advanced; literary quality—very good. Narrative of the Life of
Frederick Douglass: reading level—average; literary quality—
very good. There Once Was. @ Slave: reading level—average;

© literary quality—very good.

Harriet Tubman (1823-1913)

- The heroic and excitinig ife of Harriet Tubman is interesting for

high school students. As a young slave girl, Harriet had her skull
"~ fractured by her master, and consequently she was considered
half-witted. Hearing that she was to be sold down-river, she fled to
the North. After her own escape in 1849, she began to arrange for
the flight of her friends and relatives. Eventually she became the
most important conductor on the Underground Railroad and led a
great number of slaves to freedom. When the Civil War came, she
served the Union as a spy, and in her old age she founded an
orphanage.

Harriet Tubman: Condyuctor on the Underground Railroad by
Ann Petry (T Y Crowell, 1955) attempts to place the story in its
historical context by discussing other events of the year at the end
of each thapter. As ademonstration of the relationship of Harriet's
life to our pational history this junior biography would be very
useful to history students. The style is fairly simple but shows a
certain artistry.

Freedom Train: The Story of Harriet Tubman by Dorothy
Sterling (Doubleday. 1954} tells the same story. but concentrates
more on developing Harriet herself.as an exciting personality and
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pays less attention fo the historic significance of her life. As a
result, Freedom Troin is simpler, faster moving, and more excit-
ing and, therefore, more appealing to reluctant readers.,

A Woman Called Moses by Marcy Heidish (HM, 1976; pap.,
Bantam, 1977) is a mature, carefully researched biographical
novel about Harriet Tubman. It begins as Harriet reviews her life
after being kicked out of & whites-only railroad car and wonders if
bringing & few hundred people to freedom a few years before
Emancipation was really worth all of the suffering. She is not quite
" certain of the answer. Because this narrative shows the full
bitterness of slavery, the pain and danger of escape, and the tragic .
disappointments of “the promised land,”. Harriet's strength and
courage become even more significant. Frank-in language and
description, this strongly realistic book presents a quite different |
picture of Harriet from the junior biographies, but probably a
much more accurate one. She is shown as a very human person who
wanted love and freedom, whose courage was often spurred by
desperation, and who suffered intensely on the long, hard journeys
North.

Freedom Train: The Story of Harriet Tubman: reading level—
easy; literary quality—very good. Harriet Tubman: Conductor on
the Underground Railroad: reading level—easy to average; liter-
ary quality—very good. A Woman Called Moses: reading level—
advanced; literary quality—excellent.

- Robert Smalls (1839~1915)

In most history books, the contributions of blacks during the Civil
War and Reconstruction are ignored. Robert Smalls was one of the
rarely-mentioned heroes. He was a slave who stole a ship from the
Confederates, ccrved gn it with the Union forces with distinction,
and finally sérved in the U.S. Congress for several terms. All this
was accomplished despite the handicaps first .. slavery, then of the
prejudice of the military, and finally of the Jim Crow laws, which
eventually conquered him. Dorothy Sterling’s biography, Caplain
of the Planter: The Story of Robert Smalls (Doubleday, 1958; pap.,
Archway, n.d.) is an exciting adventure story. Smalls’ escape from
slavery and his battle exploits make interesting reading, and the
style is fast moving.
Reading level: average, Literary quality: excellent.

Booker T. Washinglon (1856~1915)
Booker T. Washington for many years was considered the major
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- spokesman for his race. He and George Washington Carver were

.+ the.two blacks occasionally mentioned in textbooks. The story of

Washington's struggles, after Emanclpatxon, to obtain an educa-

tion and found d; uskegee Institute is fascinating. However, during

his {ater yearS, Washington was used by segregationists to encour-

age black people to accept Jim Crow laws and to combat the
influence of younger, more militant leaders.

' His autobiography, Up from Slavery (11900} Dodd, 1972; pu
Bantam, 1970), is written ifi the stilted, genteel style of the late
nineteenth century. The early chapters, whnch tell of his efforts to
get an education, have greater appeal for students than the
detailed accounts of his fund-raising and school admnmstratnon

" problems which follow. -
s Readmg level: average. Literary qualnty‘ good.

Daniel Hole Williams (1858-1931)

Dr Daniel Hale Williams was the first surgeon to operate on.the
_ human heart. Hz2 was also one of the founders of Chicago’s Provi-
-~ dence Hospital and leader in the improvement of medical training
< and facilities for blacks. Attending medical school in the 1880s, he
" received the best training available at that time and soon became a
leading surgeon. A skillful and conscientious doctor, he was
unfortunately hindered in'his work by racial and political quarrels.
Daniel Hale Williams: Open Heart Doctor by Lewis H. Fender-
—— son (NlicGraw, 1972) is a bmgraphy of Dr. Williams for young
© . readers. It also providés interesting information on medical prac-
. tmces in the late nineteenth century.
" Reading létel: easy; Literary quality: good.

Ida_B. Wells (1862-1931)

Ida B. Wells began her cruszde for justice by biting a train
« conductor’s hand when he grabbed her arm to force her to move to
a Jim Crow car. She followed up her battle with asuit which she at
first wop, but later lost when the decision was appealed. This was
the beginning of a lifelong struggle against injustice, a struggle by
Wells that is not widely known. Her carefully researched articles
and~speeches on lynching provided evidence of the organized
terror faced by blacks after the Civil War. Her struggle was a
lonely one; she was often the only person who seemed concerned
— about the injustices that were occurring. She protested the hanginy
of twelve black soldiers durfng World War Iin the face of threats
by secret service officials that she could be accused of treason.
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Among her other accomphshments was her work as one of the

' founders of the NAACP.

Crusade for Justice: The Autobiography of Ida B, Wells, edited
by Alfreda M. Duster (U of Chicago Pr, cloth, 1970; pap., 1972) is a
valuable historical document for advanced students interested in
the struggles of blacks and women.

Reading level: advanced. Literary quality: gobd.

- George Washington Carver (1864-1943)

George Washington Carver was a skillful seientist who devoted his
life to research into the agricultural problems of his people during
Reconstruction. He did remarkable work in finding uses for
peauuts and sweet potatoes and in improviug farming practices
among the poor: farmers of the South. His drive to obtain an
education and his sacrifice of fame and wealth to help his people
make him an inspirational figure, C gl
For many years, George Washington Carver was one of the few
blacks whose lives were studied in schools and included in texts,
While he was undoubtedly a great man, one wonders whether his
popularity owed as much to his quiet personality and to his refusal
to fight segregation as it did to his achievements as ascientist. In

contrast to many biographies that oversimplify Carver’s char-

acter, Rackham Holt’s George Washington Carver: An American
Biography ([1942] Doubleday, 1963) presents Cayrver as a rounded
human being. In Holt's portrait, Carver is still a gentle, kind
Seientist, but he is not perfect. The biography is thorough and
shows careful research.

Reading level: average. Literary quality: good.

Matthew Henson (1867~1955)

Ahdoolo! Biography of Maithew A. Henson by Floyd Miller (Dut-
ton, 1963) and Dark Companion: The Story of Matthew Henson by
Bradley Robinson ((1947] Fawcett World, 1967) both tell the story '
of the black explorer who accompamed Admiral Robert E. Peary
on his expeuitions to the arctic and his final discovery of the North
Pole in 1909. They are exciting accounts of men facing the dangers
of nature. Henson is an excellent hero: his ability to make friends_
with the Eskimos shows his warm heart, and 2 number of inci-
dents reveal his courage and endurance.

Dark Companion is an adult biography, but the wrltmg style is
lively enough to appeal to younger students. Henson's journeys
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through the dangerous arctic are described vividly.
Ahdoolo! is aimed more at the younger reader, but does not

* develop suspense so well as Dark Companion. The problems of

exploration are explained in some detail, and sometimes minor,
less interesting incidents are given exaggerated importance, How-
ever, like the word Ahdoolo! which Henson coined, the book
effectively expresses hope and courage.

Both accounts are marred by a rather patronizing attitude
toward the Eskimo.explorers who worked with Peary. Dark
Companion does deseribe their contributions, though it empha-
gizes their “childlike qualities.” Neither book notes that the Eski-
mos Ootah and Seegloo received absolutely no recognition either
for reaching the pole or for their essential roles in the expedition,
though both devote extensive space to complaints that Henson was
unjustly ignored. ' .

Ahdoolo! reading level—average; llterary quallty—-good.,aDark

Companion: readmg‘level——average toadvanced; literary quality—

very good
| W, E. B. Du Bois (1868-1963)

For over halfa centuryW E. B. Du Bois wasan important figure in
l:beratur scholarship, political and reform movements, and peace
, work. For most of his life he was a center of controversy. In 1909, he
was one of ﬂ\e founders of the Niagara Movement, which sought to
resist the overwhelming influence of Booker T. Washington. Later,
Du Bois helped found the NAACP. He served for many years on its
Board of Directors and edited its magazine, The Crisis, which

campaigned against lynching and the mistreatment of black

troops in World War 1. Although he opposed Marcus Garvey, he
was chief organizer of the Pan African Movement beginning in
1919. More than forty years later, invited by President Nkrumah
to head the Encyctopaedza Africana project, Du Béis became a
citizen of Ghana.

Among the best of the biographies and autobiographies are His

" Day Is Marching On: A Memoir of W. E. B. Du Bois by Shirley

Graham Du Bois (Lippincott, 1971) and The Autobwgmphy of
W. E. B. Du Bois: A Solsloquy on Viewing My Life from the Last
Decade of Its First Century (Intl Pub Co, cloth & pap., 1968).
Soliloquy begins with a glowing description of communism in
eastern Europe, the Soviet Union and China and a declaration of
faith in communism. Not until the age of 91 did Du Bois join the
Communist Party, but during the 1950s he was arrested as a
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foreign agent because he belonged to several peace organizations,
and even though he was acquitted of that charge, was denied a

passport for seven years. Du Bois suffered for his race as well as .

his politics, losing his only son because hospitals refused to treat
him. However, Soltloquy is far more than a recital of troubles. The
ninety-year perspective, the outspoken honesty, and the thought-
ful insights of this extraordinary mr.an make this bool: well worth
reading.

His Day Is Marchmg Onisas much an autobiography of Shirley
Graham Du Bois as it is a memoir of her more famous husband.
But then, Shirley Graham, whose contribution to adolescent litera-
ture is evident to anyone reading Chapter 3, deserves a biography
of her own. This biography focuses on the last years of Du Bois’ life,
a period dealt with only briefly in Soliloguy. Written with Shirley
Graham’s usual lively style, it is a loving and admiring—perhaps
not completely objective—portrait.

The Autobiography of W. E. B. Du Bois: A Soliloguy . .. : reading ™
level—advanced; literary quality—excellent. His Day Is Marching .

On: reading level—average; literary quality—very good.

 Jumes Weldon Johnson (1871-1938)
See Johnson, Along This Way, Chapter 2.

Paul’ Laurence Dunbar (1872-1906)
That Dunbar Boy by Jean Gould (Dodd, 1958) is obviously written

for young readers. The book emphasizes Dunbar’s childhood and

school years and‘tends to gloss over unhappier periods in his life.

-

The style is simplé but not outstanding. The plot developmentis

good, but the characters are all idealized. Romance and over-
coming prejudice are not handled effectively. The book describes
Dunbar’s problems in finding a job and publishing his poetry and
his eatly death, but it ignhores his marital difficv’ties and mini-
mizes his problems with discrimination. -

Reading level: easy..Literary quality: good.

4
Mary McLeod Bethune (1875-1955)

Education was the goal of all of Mary McLeod Bethune's life. First
there was the struggle to obtain her own education during the hard
times of the late nineteenth century. Then for many years she
strove to build a school of her own, finally succeeding with Daytona
Educational and ‘Indysgrial Training School in Daytona Beach,
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Florida, later a pan;t of Bethune-Cookman College. She was

nationally known for her educational work and for hef work to. -

improve conditions for women, was an advisor to Franklin Roose-
velt, and, in. 1935, founded the National Council of Negro Women.

Catherine Owens$ Peare’s biography, Mary MecLeod Bethune
(Vanguard, 1951), isan interesting, readable ‘account of her life.
Somewheré between a junior and.adult biography, Peare’s book

predents incidents from throughout her life with enough fiction-
alized detail to make them exciting, Mary McLeod Bethune's
courage, determination, strength, and imagination are well por-
trayed, but the picture scems a little unreal; as she is rarely shown
with any negative emotions or weaknesses. However, a hook that
emphasizes the positive is probably quite appropriate for a-woman’
who seemed to live so successfully by that philosophy.
Readmg level: average. Literary quality: good

. Marcus Garvey (1887-1940)

_During the 1920s, Marcus Garvey and his United Negro Improve-
ment Association electrified Hatlem with their brilliant pageantry
and their revolutionary ideas. Among Garvey’s many dreams were
ecoriomic independence for blacks, pride in black achievements,
international cooperation among blacks, and an mdependent

“homeland for blacks in Africa, which at that time was almost
entirely under Eurepean colonial rule. While Garvey’s ideas are
commonplace today, they were so radical at the time that they
were seen as a threat both by the United States Government and
by most other black leaders, particularly members of the NAACP.

organizer, ar, " a good journalist, but he was an abysmally poor
businessman. To help make his dreams of international coopera-
tion among blacks and economic independence a reality, Garvey
poured his enérgiés into the creaiioi of a black-owned, black-run
steamship line. Plagued by almost constant accidents with its
ancient, decrepit shi 1ips, the Black Star Line lost the then ingredible
sum of $600 000 in two years of operation, and Garvey was
arrested fof using the mails to defraud. Garvey was sentenced to
prison and later 'deported. Although he continued work with the
UNIA in England and Jamaica until his death, the movement
declined rapidly after Garvey was deported from the U.S., though
it did have some impact on Jamaican politics.

IR P

does ot focus excessively on Ms. Bethune's childhood, but it .

Garvey was a charismatic speaker, a creative thinker and ‘
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A number of biographies of Garvey are available. The three
listed here are somewhat similar. All present fairly, obJectlve,
balanced portraits of Garvey and his movement. Marcus Garvey by
Daniel 8. Davis (Watts, 1972) is’aimed at a high school audience., .
Moderately easy to read, it focuses on people and events more than
philosophy and analysis, and is énlivened by a number of full*page
photographs. Garvey: The Story of o Pioneer Black Nationalist by
Elton C. Fax (Dodd, 1972) and Black Moses: The Story of Marcus i
Garvey and the Universal Negro Improvement Association hy E.
David Cronon (2d ed. U of Wis Pr, cloth & pap.. 1969) are adultg
books which include extensive historical and sociological back- S
ground that helps put Garvey and his movement in perspective.

» Black Moses seems to be somewhat more thoroughly researched,
and ends with a less positive evaluation of Garvey. Gamwey con-
cludes with a chapter of quotations from more recent black leaders
showing their use of Garvey’s ideas.

Black Moses: reading level—advanced; llterary quality —good.
Garvey: reading level—advanced; literary quality—good. Marcus

Garvey: reading level—average; literary quality=-good.

~ Zora Neale Hurston {1901 2-1960)

She was a flamboyant star of the Harlem Renaissance, the center

of attention at parties full of celebrities. She was a serious
folklorist, a graduate of Barnard College. and a student of
anthropologist Franz Boas. She was a dedicatéd and talented
writer of both fiction and academic works, She was a political
conservative who supported Robert Taft and opposed school inte-
gration, She died a pauper in a county welfare home . faseinating,
contradictory personality. Zora Neale HuFston was a person whose

life and expenences are very meaningful for anyone interested in .
" black culture or in the struggle of black people and women for { _
equality, or for anyone with hopes of becommg a serious artist or K
scholar..

Zora Neale Hurston: A therary Bzograpky by Robert E.
Hemenway (U of 111 Pr. 1977) is not an entertaining book for the
casual reader. though portions ¢f it do contain fascinating stories;
it is a book for the thoughtful, serious student. Hemenway care-
fully analyzes the many forces that influenced Hurston's writing
and the ways that she reacted to them. He shows the conflicts
between the patromzmg whites, the older biack erities, and the
rebelllous young blacks in Harlem in the 1920s, and Zora’'s success
in impressing all three groups while remaining faithful to her swn
small-town Florida traditions. Her message was the beauty and

o
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strength of rural black culture, a message that was both radical
and popular at the time: but this was a message_that had pre-
viously beeh conveyed chiefly through oral literature, Zora
struggled for years to find an appropriate medium to convey her
folklore to a reading public. Hemenway shows her attempts to

. present. folk ideas in the theater, in acadenic cireles, and in short

stories and novels, and her equally difficult struggle to support.
herself as a writer. During the 19305 Hurston's work was finally
successful, and,she puklished several good novgls and an éxcellent .
folklore collectioR, However, her later projects were less success-

" ful. The final portion of the book shows her still writing, but coping

with failure and poverty.~
Reading-levél: advanced. Literary quality: very good.

Langston Hughes (1902-1967)
See Hughes! The Big See. Chapter 2.

Richard Wright (1908-1960)

Richard . Wright's autobiography, Black Boy (see Wright in
Chapter 2), is one of the most powerful indictments of Jim Crow
society. John A, Williams’ The Most Native of Sons: A Biography of
Richard Wright (Doubleday. 1970), a short, interesting biography,
also describes Wright's experiences growing up in the South,
though not in such vivid detail, and then continues his life story
after Wright moved to Chicago. While in Chicago, Wright was
attracted to the Communist Party becanse of its jnterest in blacks
and its willingness to encourage young writers. But later he left
the communists because he was no longer convinced by their ideas.
In 1940, Wright suddenly became famous with the publication of
Native Son, which he followed with the equally successful Black
Boy. In 1946, hoping to es¢ape the racism that still plagued him -
after success and after moving North, Wright emigrated to
France. Although he continued to write, none of his later works
were as popular in the United States as Native Sonand Black Boy.
Reading level: average. Literary quality: very good.
!

Biogra'[?hies of I‘.'.oderAs

Muhammad Ali

Twice winner of the world heavyweight championship, Muham-
mad Ali is more than a sports superstar, and The Greatest: My Own

15§
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Story is more than a very good sports autobiography. Ali’s con-
version to the Black Muslim faith, his refusal to fight in the

“Vietnam War, and the persecution he faced as a result of those two |

decisions raise important political, moral, and religious issues.

More skillfully written than most sports biographies, The
Greatest (written with Richard Durham. Random, 1975; pap.,
Ballantine, 1976) begins with Ali’s reaction to his defeat by Ken
Norton in 1973. From his return to Louisville after the fight, the
book moves to a review. of.Ali’s early years, when his name was
Cassius Clay. Ali's early life, his training for his career, his
winning an Olympic Gold Meda}, and his subsequent disillusion-

ment as he-returned to a still-segregated Louisville are told in- .

exciting detail. The remainder of the book is not written chrono-
logically, but instead focuses on specific issues: two chapters
describe the development of his declélon to ‘resist the draft, one
explores the reasons for the failure of his first marriage, and other
chapters give his impressions of Moslem world leaders he visited,
such as L'byas Chairman, Col, Muammar el-Qaddafi, and 2
number of major boxing figures. The last part of the book,
arranged more chronologically, tells how Ali gradually regained
the right to box after being barred in all states, and culminates

" with the_title fight against Georgé Foreman in Zaire,

For the sports fan, The Greatest combines vivid descriptions of
sports events with thoughtful analyses of boxing techniques and
personalities. For the general reader, it provides insight into the
reasons for the resentment of & contemporary black person, whose
religion and politics annoyed and angered some Americans.
Despite the title, the book contains little of the bragging and
blustering for which Ali is famous; the tone, in fact, is rather
serious and almost medest. This is a hook which should appeal to
most students, though slow readers may find the length (over 500
pages) discouraging and may be confused by the shifting
chronology. :

Reading level: avaaée. Literary quality: excellent.

|

Marian Anderson

My Lord, What a Morning: An Autobiography (Viking Pr, 1956)
tells of Marian Anderson’ S\caroer from her childhood singing in
churches through her suc(;%sful totirs abroad and finally her
debut with the Metropoli Opera. Amon,- the incidents that
might be particularly inte tr::%,mg to teenagers are her unsuccess-
ful attempts to entcr an all-white school and her failure in her first
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Town Hall concert. National attention focused on her in 1939,
‘when after she was refused permission to give a concert in Con-
stitution Hall in Washington, D.C., by the Daughters of the
American Revolution, she sang instead at the Lincoln Memorial on
" Easter Sunday to an audience of 75,000. Most of the incidents are

interesting and sometimés rumorous, but there are no great
climaxes.

Thestyle is sunple and direft but not outstanding. The first part
of the book, which pictures a teenager finding herself and her
careie, i3 of particular value o high school students, but the
section on her concert tours tends to be repetitious.

Reading level: average. Literary quality: fair.

Mova Angelou

Angelou, a talented dancer, actress, journalist, and playwright,
has written several autobiographical works that have literary
merit.

In I Know Why the Caged Bird Sings (Random, 1970; pap., Ban-
tam, 1971) she describes her childhoed in a small Southern town
and in a Northern city. Ina ‘'series of vivid episodes, she chronicles
thé sometimes delightful but usually frightening experiences of a
young black girl. In Stamps, Arkansas, &strong, loving grand-
mother cared for the two children who had been sent from
California when their parents’ marriage split up. Maya Angelou
recaptures the child’s perspective, in her recollections of pranks
and images of church, social relationships and events. Later, living
. with her mother, life was more traumatic. Raped by her mother’s
boyfriend and forced to testify at the trial, young Ritie blamed her-
self when her relatives killed the rapist, and she remained mute
for months until she was snipped back home 1o her grandmother.
There she regained her spirits, and learned to cope with
prejudiced white people.

‘The second volume, Gather Together in My Name (Random,
/1974; pap., Bantam, 1975) continues her story.through young
; adulthood The first volume ends when she discovers she is
. pregnant. In the second book, a teenage girl tries to find work and
love while caring for her infant son. As a dancer and a waitress,
during a short stint in a whorehouse, and as manager of a
restaurant, Maya Angelou has lived a hard life, but a proud,
indomitable spirit pervades all.

_ Both volumes are books that most readers will find very hard to
put down. Even in the most distressing cireumstances, Angelou
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shows the capacity of the human being for rescurcefulness and for
Tove. '
Reading level: average. Literary quality: excellent.

Arthur Ashe

Arthur Ashe: Tt .mis Ghampion by Louis Robinson, Jr. (Doubleday,
1970) is a junior biography of the famous tennis player; focusing on
Ashe’s childhood and the development of his interest and skill in
tennis. It describes the hard work and sacrifices needed for success
and the conflicts of operating in a previously segregated world.

Arthur Ashe: Portrait in Motion by Arthur Ashe with Frank
Deford (HM, 1975; pap., Ballantine, 1976) is a diary of one year in
Ashe’s life, Wimbledon to Wimbledon, 1973-74. Ashe appearsas a
thoughtful, sensitive, intelligent person confronting the physically
and psychologically demanding schedule »f a pro tennis player.
Among the other conflicts reported in the book are his decision to
accept an invitation to Soutk. Africa, the fight against the banning
of Nikki Pilic from: Wimbledon, and his decision not to marry the
woman he courts throughout the book. It is a frank and open dis-
cussion of Ashe’s thoughts and feelings on a wide variety of
subjects.

The two books will appeal to different audiences. Tennis
‘Champion is a typical junior biography, an easy-to-read interest-
ing story. Portrait tn Motion i3 a book for more mature readers
interested in deeper insights into a person and a sport.

Arthur Ashe: Portrait n Motion: readipg level—easy; .terary
quality—average. Arthur Ashe: Tennis Champion: reading level —
easy; literary quality—average.

Daisy Bates

In 1954, the Supreme Court declared segregation in public schools
" unconstitutional, a deeision tiggt has now been resisted by various
school districts throughout th®ountry for over twenty years. One
of the most dramatic situations was in Little Rock, Arkansas,
where it took the United States Army to get nine black students
into Central High School. The Long Shadow of Little Rock by Daisy
Bates (McKay, 1962) is the story of frightened but courageous high
school students facing a dangerous mob, and of black parents who
supported them. As president of the NAACP State Conference of
Branches and a leader of the integration movement, Bates was
arrested on the basis of a hastily passed ordinance, had two crosses
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burned on her lawn, and had rocks and shots fired into her house.

But the battle to get the students into the school was only the
begiming. During the second half of the book, Ms. Bates bitterly
describes the systematic destruction of the nine students by the
mob. that carried signs cheering “One down, eight to go.” First,
Minnijean was suspended when she finally fought back against
constant attacks. Arrangements were made for her to continue
schooling in New York. Jefferson Thomas suffered constant
physical attacks, including one which knocked him unconscious.
Gloria Ray was psychologically abused by constant threats. The
families were also attacked. Three parents lost their jobs. Whites
who supported them were also attacked. Two were finally hounded
until they committed suicide; others left town.

Twenty years later, it is still disturbing to read this story, with
its still unanswered closing question: “How long, how long?”

Reading level: average. Literar quality: very good.

E. R. Braithwazte

Though not about an American, E. R. Braithwaite’s autobio-
graphical account, 7o Sir, with Love, became popular in this
country through a {ilm version starring Sidney Poitier (P-H, 1960;
pap.. Pyramid Pubns, 1973). Braithwaite has written a beautiful
hook about the problems and joys of a black teacher from British
Guiana, teaching in a school for difficult teenagersin a white slum
in London. Parts of the book deal with effects of the race problem,
among theru Braithwaite’s failure to secure employment in the
fieids for which he was trained and the obstacles he encountered
when he decided to marry a white teacher. But the author focuses
on his attempts to win the respect of his students and to develop
their own self-respect.

Braithwaite’'s understanding of his students and his concern
for them make him a person young people and adults can admire
and like. Characters are portrayed with depth and feeling, and the
pace of the narrative is sustained throughout.

Reading level: average. Literary quality: excellent.

Clawde Broun

The autobiography Manchild in the Promised Land is controver-.
sial (Macmillan, 1965; pap,, NAL, 1971), My students’ reactions
ranged from “It was one of the best books I have ever.read,” to

_“Books like that shouldn’t be written.”
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Like The Autobiography of Malecolm X, Manchild pictures the
squalor, crime, and terror of life in the ghetto. The descriptions of
delinquent acts performed by three- to six-year-old boys are
shocking. Although at times Brown seems to glory in the
excitement of crime and delinquency, his primary attitude is relief
and thankfulness for having escaped the horrors of the ghetto.
What the author tells of his friends who were trapped by dope
addiction or organized crime should be a warning to any prospec-
tive delinquent.

Manchild n the Promised Land provides a psychological and
sociological study of the ghetto that would be significant for
mature students. The conditions deseribed in this book help
explain the explosiveness of segregated slums in recent years.
Brown’s wntlng style is competent but not outstanding. The
narrative jumps around, and too much of it is spent on reminis-
cence. But the overall impact is 50 powerful that weaknesses in
style are scarcely noticed.

Reading level: advanced. Literary quality: good.

Roy Campanella

Although Roy Campanella’s sports fame is now history, his auto-
biography has much to recommend it to high school students. It
concerns one Of the first blacks in major league baseball, 2 man
who overcame many handicaps, even before an auto accident put
him in a wheelchair. Campanella faced prejudice 4s a boy and
later encountered opposition from his parents when he tried to
enter baseball. For nine years he had to be content with the Negro
and South American Leagues before getting a chanceto play intl..
majors.

The great faith and courage ref]ected in Campanella’s auto-
biography, I's Good to Be Alive (Little, 1959; pap., NAL, n.d.),
make it a valuable and inspirational book. A good style adds to its
attraction. Jackie Robinson, in his autobiography, Wait till Next
Year, discusses Campanella’s refusal to become involyed in civil
rights. An interesting assignment might be to compare the two
ballplayers’ personalities. ,

Reading level: average. Literary quality: good.

Wilt Chamberlain

Wilt Chamberlain is one of the all-time greats of pro basketball,
Over seven feet tall, he created a well-deserved sensgtiOn when he
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played his first NBA game in 1959. In his more than ten yearsasa
" superstar he broke records for points scored and for money earned.

In Wilt: Just Like Any Other 7-Foot Black Millionaire Who Lives
Next Door by Wilt Chamberlain and David Shaw (Macmillan,
1973; pap.. Warner Bks, 1875) Chamberlain describes his child-
hood (which was not quite poverty-stricken) and the development
of his skill, his competitive instinct, his determination, and his
height. He then tells of his college career in Kansas, where he
claims to have integrated every restaurant in the area, of his year
with the Globetrotters, during which his exploits off the court
chasing women rivaled his actions on the court, and finally of his
lengthy career with the NBA. The book is filled with high-
spirited bragging, humorous accounts of his pranks, and de-
seriptions of team camaraderie and squabbles. A flaw in the book is
the amount of space Chamberlain gives to refuting rumors and
criticisms which have long since been forgotten. Overall, however,
his is z lively, enjoyable book.

Reading level: average. Literary ‘quality: good.

; Angela Davis
Angele Davis: An Autobiography (Random, 1974; pap., Bantam,

1975) is a fascinating book by an interesting person. It reads more

like a novel than most of the biographies of contemporary political
figures. Davis begins with her attempts to elude the police during
a suspenseful search, and then presents a detailed picture of her
experiences in prison. The second part of the autobiography traces
her early life and the beginnings of her involvement in Marxist
movements and the black liberation struggle. Unfortunately, a few
teachers report that parents object to students reading a book by
an avowed communist. :
Reading level: average. Literary quality: very good,

Sammy Dadis, Jr.

For high school students, the chief drawback of singer-actor
Sammy Davis, Jr.’s highly interesting autobiography is its length.
But it includes so many engrossing episodes, told in such a lively,
humorous style, that students read it despite its 650 pages. Yes [
Can: The Story of Sammy Davis, Jr. written with Jane and Burt
Boyar (FS&G. 1965; pap., PB, 1972) revolves around show
business. It begins with three-year-old Sammy’s first perfor-
mances on the stage with his father, includes his adjustment to the

-
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loss"of an eye during the height of his career, and ends with his

celebrated appearances on Broadway and in films. A major theme. - i

is the constant struggle of a black entertainer against white
prejudice, on as well as off the stage. Teenagers who dream of stage
careers are bound to realize from this autobiography that having
influential friends, as well as talent and luck, helps in show
business. It was commendable of Frank Sinatra to fight the
management so that Sammy could enter a nightelub, but, unfor-
tunately, not every black is a friend of Frank Sinatra.
Reading level: average. Literary quality: good.

Katherine Dunham

Although A Touch of Innocence {[1959) HarBraceJ, 1969) is the
autobiography of Katherine Dunham, a dancer whose troupe intro-
duced black folk dances to Americans, it is not a career book.
Instead it is a sensitive study of a girl growing up. The problems of
attaining adulthood are compounded for Katherine by the death of
her mother, and later, the estrangement of her father from the rest
of the family. The guarrels among various branches of her family.
which ranged from almost white to almost black, created another
special problem. The story follows her life from birth through the
various interesting places she lived to adulthood, vhen she moved
away from home and got her first job.

A Touch of Innocence is a beautifully written book with poetic”

descriptions that only occasionally appear a bit overdone.
Katherine's story of her struggles to find values is an%&ploration
into the deeper levels of her personality as a child and adolescent.
Although this is not a book with wide appeal, it is valuable for
helping shy teenagers see that other people share the kinds of
thoughts they have. B

African Rhythm—American Dance: A Biography of Katherine
Dunham by Terry Harnan (Knopf, 1974) is an easy-to-read but

.

superficial biography of Katherine Dunham for younger readers. -

It outlines her story well, describing the development of her
interest in dance, her research in the West Indies that provided the
background for much of her work, and the success of her dance
group, as well as the hard work and relentless pace which success
requires. This book would be the best choice for someone interested
in information about her career.

African Rhythm, American Dance: reading level—easy: literaiy
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. quality—good. A Touch of Innacence: reading level—advanced,
literary quallty—vcry good.

Julius Erving

“He handles a basketball the way the average person handles a
tennis ball,” writes Marty Bell of Julius Erving, an exciting
basketball star who began ‘his pro career in 1971 with the
Richmond, Virginia Squires. The Legend of Dr. J.: The Story of
Julius Erving by Marty Bell (Coward, 1975; pap., NAL, 1976) is
different from most sports biographies because it focuses more on
Erving® impact on fans and on the sport than it does on his
personal life and feelings. To some extent it lacks the human
interest touches of an autobiography or authorized biography, but
it provides some unique perspectives on the ..fe of a basketball
player. Vivid descrlptlons of Erving’s style capture the excite
ment he generates in fans, and some of the most interesting parts
of the book are interviews in which fans share their own excite-
ment of watching Doctor J.

The Legend of Dr. J. is definitely for basketball fans; it does not
have the more general appeal of books like The Greatest or Foul. It
is short and full of lively descriptions of basketball action.

Reading level: average. Literary quality: good.

Medgar Evers .

For Us, the Living, by Mrs. Medgar Evers with William Peters
(Doubleday, 1967), is a moving and disturbing book. Medgar Evers
worked for eight years in the 1950s and early 1960s as :tate field
secretary for Mississippi for the NAACP, during a time when
economic pressures, intimidation, and sometimes murder were
used against blacks who tried to vote, petition for integration or
join the NAACP. After years of threats Evers was assassinated in
1963.

The story is told vividly, simply, and frankly by his wife. After
an exciting description of their childhoods and courtship, Mrs.
Evers tells of Medgar’s growing interest in and concern for the
black sharecroppers who lived in hopeless poverty in the Missis-
sippi Delta. She talks about her own opposition te his work at the
beginning, when their own poverty seemed enough of a burden and
when Evers' opposition to segregation threatened to destroy what
little they had. She deseribes her growing pride in a man who
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could stand ip agamst a system dedxcated to the Oppressmn of
b acl people, and then the fears of knowing that he and perhaps =
*  the whole family would almost inevitably be killed, For Us, the
Living is hard to put down. Itisa beautafulportraxtof courage and
compassion as well as a chronicle of insane racism.
Reading level: average. Literary quality: excellent,

Althea szson

_____ e e e

Althea Gibson became famous/as a. tennis star in the 1950s. Her
autobiography, I Always Wanted to Be Somebody (Har-Row, 1958;

" pap., Noble, 1967), though not so thoroughly developed as many
others, provides very interesting readmg She tells of her child- -
hood as a Harlem tomboy, her life in a small town in the South, and .

_ her fight against the prejudice that barfed her from playing in
national tennis matches. After she achieves success, the story of
her wins, her losses, and her various tours becomes somewhat
routine, though accounts of her interhational tours add interest.
Althea Gibson is an exciting personality whom teenagers can
identify with.

Reading level: average, Literary quality: good.

Nikki Giovenni . )
Nikki Giovanni’s Gemini: An Extended Auatobiographical State-
ment of My First Twenty-Five Years of Being ¢ Black Poet (Bobbs,
~1971; pap., Penguin, 1976} is a confusing, contradictory book full of
life and ideas. It is a collection of essays ranging front personal
recollections of her grandmother and the birth of her son, to.
eritical studies of black writers and music, to theories about race
.~ and revolution. In style, these range from straightforward, auto-
. biographical narrative to experimental prose. In-feeling and
attitude, too, the essays show the full range of human emotions of a
person who is both sensitive and hardened against anythirig that -
will detract from the revolution, who can call for the overthrow of
white society, but who can also make practical suggestmns for-
cleaniig New York's subways.

There is something in Gemini for everyone. Universal experi-
ences of family solidarity, childhood, and childbirth are deseribed
in & warm, friendly style in “400 Mulvaney St.,” “For a Four-Yea:-
0ld,” and “Don’t Have & Baby till You Read This.”” Thought-
provoking essays on oppréssion and the contrasts between black
and white culture—“On Being Asked What It’s Like to Be Black”

x
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. and “The Weather asa Cultura.l Determmer”—-show Glovanm as a

master of the standard essay form. In “Convalescence—Compares
to What?” and “Gemini--A Prolonged Autobiographical Statement
on Why, the strident militant appears with & prose that combines

myth/ pun, and hyperbole for 2 powerful, almost poetic effect.

Reading level; advanced. Literary quality: excellent.

Ruby Berkley Goodwin

Life for a black girl in 2 small coal-mining town in southern
TNlinois was not easy. In her early years, described in Its Good to Be
Black ([1958] pap., S 11 U Pr, 1976), there were niine disasters,
there was sickness, there was poverty, and there was discrim-
ination."But in addition, there was & true community that cared
about its members; there were kind, friendly, and honest people of
all races; and there were parents who could give-their children
love, strength, and models to imitate. In the mtroductlon, Ruby
Goodwin states,

Untxl T ance arciued with a psychology teacher, I didn’t know
‘thatali Negro children grow up with asense of frustration and
1nsecurlty .The philosophy behind this remark, however, I
have since follnd implied in most books about Negroes.
Whether the authors-are black or white, they are equally. guilty
of rgté)nraientmg us, either as objects of pxty or as objects of

. contemp

‘While Goodwin is avowedly trying to counter the stereotypes of
black childhood as.deprived and sordid, her autobiography is
honest rather than sentlmental The episodes range from deserip-

*tions of ordinary events-such as a baptism and a carnival to

chargeter sketches to susﬂense-fllled stories of murder. The style is
not difficult, and- the strﬂcture of the book lends itself to use of

excerpts. {
Reading level: easy. therary quality: excellent.
- Dick Gregory

Diek Gregory’s Nigger: ffn Autobiography, written with Robert
Lipsyte (Dutton, 1964; pap., PB, 1965), shows the effects of poverty
on a boy's life and the unger for both food and respect that
accompanies poverty. The starkness of Gregory’s early years is
emphasized hy his daydreams °nd his excessive pride in such 2
little thing as a clean Band-Aid. Gregory tells how he learned to

‘bluff, to pretend, and to laugh—skills he would use later as an
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entertainer and campaigner for equality for blacks.

Nigger is written with considerable skill, at times using a
modified stream-of-consciousness technique, and is always vivid
and detailed. The ravaging effects of ghetto poverty are certainly
not minimized, but neither are they exaggerated in this outstand—
ing book. :

L&p Jfrom Nigger (Sbem & Day, 1976 pap., Fawcett World, 1978)
by Dick Gregory with James R. MnGraw, continues Gregory’s
story after success as he climbs, not only finaneially but emotion.
' ally and spiritually, above the status of “nigger” and the “monster
‘...created within me by an ‘oppressivé and unjust social and
polltlcal system.” A self-confident book, oceasionally bordering on
good-humored egotism, Up from Nigger is full of Gregory’s famous_
wit and unfailing spirit, But it is a serious book, too, devoting most
of its space to Gregory’s deep concern for justice, human rights,
and most of all to his commitment to feeding the hungry. Gregory
marched, ran, fasted, went tOJall, sat-in, prayed-in, fished-in, and
joked for the causes he believed in. He transported thousandg of
turkeys to M{smssnppl for Christmas; ran for Prwdent, and h;lped, )
¢ool a riot in Watts, -

Up from Nigger provndes a model of a committed, dedicated
individual whose personal courage contributed to.a number-of
ggotl];:es on many issues. In addltlon, it is an exc:tmga enjoyable

Nigger: reading level—average; literary qualnty--excellent. Up .
from Nigger: reading level—average, literary quahty excellent.

Canme Howkins . ;

Foul: The Connie Hoawkins Stoa‘y by David Wolf (HR&W, 1972 ,
pap., Warner Bks, 1972) is the familiar ghetto-to-superStar story,
but with problems and grief along the way. A poor, shy, lonely boy,
Connie Hawkins had no abilities or advantages ‘except for his
‘extraordinary skill at basketball. Colleges frbm all “over the
country offered him all kinds of illegal inducements, but Connie
was so0 poorly prepared for college that he did not Jast the first
year, Another blow struck him his freshman year; he was aceused
of being involved in a point-fixing scandal. Although not himself
convicted, he was cited in evidence against the major, gamblers, .
and his reputation ‘was ' ruined. For eight yedrs, no National -
Basketball Association team would touch him, and he was forced™ -
to play for less prestigious and lower-paying teams. Finally he
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filed an antitrust suit against the NBA which allowed him the
opportunity of clearing his name. The NBA settled for Acontract

. and over a million dollars.

Most of Foul is mterestmgandwellwntten.A though 10ng(over
500 pages) it is a goodl mixture of personal jritefest, basketball™
activities, and insights into the obstacles to'success faced by a
ballplayer from the ghetto, Occasionally, however, the author’s
defense of the poor little deprwed boy who couldn’t be expected to

. learn to read or turn down bribes sounds scmewhat patronizing,

Reading level: average.etherary ‘quality: good.
N ‘ K} "
: Lena Home

"They’ve never been gwen a chance to see a Negro woman as a
woman. You've got to give them. that chance,” Count Basie once
said to the singer-actress Lena Horre. Lena Horne was one of the

* first black performers to refuse to be stereotyped: A childhood that

alternafed between high society and lower class life gave her an
independence of public opinion. Yet in escaping the stereotype, she .

. was forced to look within herself for hér identity as a woman, a

performer, and a black."

Lena, by Lena Horne with Richard Schlckel (Douibleday, 1965),
is an interesting autobiography with information about the person
as well as the performer. Lena’s unysual background and childhood
as well as her interracial marrjige.add interest. The style, thouh
not unusual is competent. .

_Read.mﬁrlevel -average. Literary quallt;y. very good.

Gecr;'ge Jackson ) .

George Jackson summarizes his life in this passage from Soledad -
Brother: The Prison Letters of George Jackson {Coward, 1970,fpap "
Bantam, 1970)

. When 1 was accused, of robbing a’gas station of seventy .

dollars, I accepted a deal—I agreed to confess and spare the
county court costs.in return for a light county jail sentence, I
copfessed but when time came for sentencing, they tossed me -
* intothe pemtenhary with one tolife. That was in 1960, I was 18
years oid. l've been here aver® sinee. ] met Marx, Lenin,
tsky. Engels, and Mao when [ antered prison and they
redeemed me. t black -guerillas, George“‘Bag Jake"
Lewis, and “Jamnes Carr, W. L. Nolen, Bill Christmas. Torry B,
Gibson and many, many others. We atterapted to transform the
black cr'iLninal mentality into & black revelutionary mentality.
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As aresult, each of us has been subiected bo vears of the most

vicious reactionary violence by the state. Qur mortality rate is

?lmggi what* 1 would expect to find in a history of Dachau
D )

Hls‘story is told in .. series of leuters tothe meamngful people in his
life. The letters show clearly how 2 revofutlonary mentality can
develop out of the bitter experiences’of prison and the syﬁtematlc
dehumamzatlon ofprisoners.

" While fairly easy to read, this book i is more appmpnate for
mature students, Immature students‘may either dismiss Jackson
ag poranoid or uncritically accept him as an expert on economics
-and foreign affairs. Mature students should he able to recognize
and admire Jackson as a2 man struggling to maintain his integrity
and to grow as a human being in a system that is as destructive of
manhood as slavery. They should be able to empathize with the.
daily strizggle to find meaning in a life from which all external
forms 6f meaning have been removed. Both as the record of a
str. . and sensitive individual and as an expesition of black

-

" militaiit philosophy, Soledad Brother is well worth reading.

Readu}g level: average. Literary quality: very good.

Martin Luther King,'Jr. =~~~

Dr. Martin Luther King, Jr., the leading spokespersén for the -
nonviolent civil rights struggle, has inspired a number of biog-
raphies, many of which were written either to attack or to support
his nonviolent philosophy. As a young minister, King became the
leader of the Montgomery, Alabama, bus boycott, one of the firat™

- successful mass movements in support of civil rights. Daring the

next decade, his philosophy” of nonviolent direct action and his -
dynamlc personality inspired peaceful marches, sit-ins, freedom
rides, and boyeotts against an increasingly violerit white opposi-
tion, and eventually culminated in his agsassination, At the begin-
ning of his struggle, King was supported by most blacks but
,attacked by many whites, who considered him a radical trouble-
maker Toward the end of his career, many blacks began to reject
his nonvmlence and to insist on confronting violence with violence,

* but whites, after hearing Malcolm X, began to respect King.
Biographies of King range from almost worshipful to harshly
critical. Lerone Bennett, Jr.'s What Manner of Man: A Biography -
of Martin Luther King, Jr., 1929-1968 (Johnson Chi, 1968; pap,
PB, n.d.) is one of the finest of thie positive bnographles Itisa
tharough, adult work. Written with depth and insight, 1t traces the
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influences that helped King develop his commitment to nonviolent
resistance: his family background, his education, and the events
that led to the founding of the movement. This extensively ill;
trated book is excellent for advanced students who would like to
investigate. the philosophical background of King’s. movement.
King's own brief autebingiaphical book, Why We Can't Wait

'(HarlRow, 1964; pap., NAL, n.d.), is a more factual, 12ss .philo-

sophical account af the early days of the Montgomery and Birm-
ingham campaigns. A well “rritten, readable account, the book
provides an inside view of King’s strategy and philosophy. Two. of
King’s other books, Where Do .We Go From Here? Ghaos or
Community (Har-Row, 1867 pap., Beacon Pr, nd) and Stride
JToward Freedom: The Montgomery Story (Har-Row, 1958) contain
both autebiographical information and King’s theories.

My Life with Martin Luthor King, Jr. ((1969] pap., Avon, 1970) is

. a pleasant, detailed autobiography of Coretta Scott king, which, of
. course, also tells her husbana s story. The pride and’ honors, and

the terrors of a bombed home and constant threatsare described in

_ detail.

A quite different version of the King story is told in The King
God Didn't Save: Reflections on the Life and Death of Martin Luther
King by John A. Williams (Coward, 1970). This book is an in-depth
analysis of both the weaknesses and thestrengths of King’s philnso-
phy and movement, rather than a life story. Williams believes that
King underestimated the evil he faced and compromised too

 quickly' during most of his life. He explores the hypothesis that .

King was largely a mx lia-created phenomenon, speculates on the
extent to which the threat of blackmail influenced King's behavior,
and scathingly attacks the role of religious groups in King’s
campaign and their relationship to blacks in general. But he also
points out the key role ihat King’s campaign played in training
young black leadership, in stimulating new movements, and in
providing models for youns biacks, of qualities to emulate and to

. avoid. “Martin King was no saint,” Williams concludes, “But would

a saint have fared better?”

The King God Didn't Save is a well written, carefully researched
biography for the student who wants to read not just a ):ifé st -y
but a careful analysis of the successes and failures of Kingsm -2-
ment. .

To Kill a Black Man by Louis I. Lomax (Holloway, pap., 1968) is
a comparative b'agraphy of Martin Luther King and Malcolm X.
In the similarities and differences betwgen their lives, Lomax

3
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_ examines the issues that separated them and the personal as well ~ /
as political reasons for their positions. The men and the political
strudture surrounding them are examined critically. Lomax finds
King’s eloquent expressions of love unrealistic, but considers
Malcolm X's totally anti-white program equally, unacceptable. He
seems to feel that both were moving toward closer agreement
when they were assassinated. His conjectures about the assassina-
tions may interest students, especially in the hght of recent rein-
vestigations into the assasdinations of the 1960s,

All titles cited hére: rea:ding level-—average; literary quality—

v_et‘y good. ]

| %Malcolm X /

;- |
The Autobiography of Maictl;tm X, written with Alex Haley (Grove,
pap., 1965), is a disturbing book about the spiritual growth of th~
militant advocate of black nationalism. The ideas of Malcolm X are
so different from those of white middle class culture that they
seemed bizarre to many readers when they first appqﬁred in print,
but they have influenced qurrent thinking about racial issues in
‘the United States. Those who can read critically, vef with an open
'mind, will finigh-this book with greater insight into history, world
iproblems, and America’s race problem. .

" Bornin Omaha as Malcolm Little in 1925, Maldolm X grew up
intimately acquainted with the problems of ghetto/living and, like
many boys, found that theTe was almost no legal way for a black
man to make a good living. The description of his life of crime is so
vivid that the first 150 pag& of the book are almost a series of how-
to-do-it lessons on burglary, gambling, pimping, and assorted
other “hustles.” While in |prison, Maleolm X jdined the Black
Muslims, and soon became one of their leaders, but later founded a
rival organization. Finally, jon a pilgrimage to Mecca, he accepted
the teachings of orthedox Islam and announced alnew belief that
there could be brotherhoodl between black and White. He was
assassinated in 1965 by men who may have been i

The Autobiography of Malcolm X is an im
Americans need to read, but students should be
mature teacher who can keep them from being sidetracked by the
descriptions of crime and Fhe internal problems of the Black
Muslims. (See the “Suggested Lesson Plan for Chapter One of The
Autobiography. .. " in Chaptér 7. For another study of Malcolm X,
see T%Kilt a Black Man, under Martin Luther King, J\(., in this
séction. ‘ '

) :
Reatling level: average. Li\f;erary quality: very good.
T ) u
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Thurgood Marshall

Thurgood Marshall, Fighter for Justice by Lewis H. Fenderson
(McGraw, 1969) tells for young readers the story of aman vhowon
a number of victories for civil rights in American courts and
became the first black man appointed to the United States Su-
preme Court. As the author describes incidents from Marshall’s
childhood, he develops the concept of rights and the conflicts
blacks faced when their rights were violated. Obviously designed
as an educntional book, it mixes interesting incidents with ex-
planations of the judicial system and legal terminology incorpor-
.ated into the dialogue and narrative. The result is not a literary
masterpiece, but is quite interesting, and an excellent introduction
to and explanation of the legal aspects of the civil rights struggle.
Several historic cases are described in detail, as are Marshall’s
financial problems and disappointments in workirz for the
NAACP instead of in private practice.
Reading level: easy. Literary quality: good.

Willie Mays

Willie Mays, the home-run-hitting Giants outfielder, was a favorite
of baseball fans for several years. The conversational, reminiscent
style of Willie Mays: My Life in and out of Baseball, as told to
Charles Einstein (Reprint of 1966 edition. Dutton, 1972), often
captures the humor, innocence, and high spirits which created the
Willie Mays legend. At times, the book rambles through seemingly
unconnected events that never establish any point. Mayz seems
unconcerned about his image and relates in detail many of his
problems and quarrels.
Reading level: average. Literary quality: good.

Anne Moody

Coming of Age in Mississippi: An Autobiography by Anne Moody
([1968] pap., Dell, 1970) is one of the finest books for understanding
the civil rights movement of the 1960s. The biography describes the
life of an ordinary biack person in Mississippi before the civil
rights struggle and the exhausting mental and physical strain
young black activists experienced during the struggle for voting
rights. However, in addition to being a valuable historical - cord,
it is a very well written, engrossing life story. It desecrives the
family. school, and church life of a young, poor black girl and her
growing awareness of d° . imination. As she grew older, Anne
became interested in the struggle for civil rights for blacks, but
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had trouble finding someone who would even tell her what the

NAACP was. When she herself beeame active, her mother warned

her that the sheriff had told her that Anne had better not ever

come home if she was going to be involved with that organization.
But sha persisted, participating in sit-ins, voter registration drives.-

and rallies. While she eoritinued the struggle, the constant harass-

ment, murders, and beatings left her feeling quite disillusioned.
Reading level: average. Literary quality: very good.

Pauli Murray

Proud Shoes: The Story of an American Family by Pauli Murray
{Reprint of 1956 edition, Reprint, 1973). is a spirited book af-
firming the right of blacks to be proud of themselves, their race,
and their ancestors. The author tells of four generations of her
family. In her ear~fully researched story there is a lot of information
not generally known about blacks before and during the Civil War.,
Her grandmother was the black concubine of a white slaveowner.
Her great-graridfather. 2 freedman, had married a white woman
and had been a prosperous farmer, but they struggled to sueeeed
in a world that did not accept them. It was her grandfather of
whom she was the most proud, for despite ill health and bad eye-
sight, he had served with the Union Army during the Civil War
and had taught in freedmen’s sehools after the war, Every aspect
of these stories is portrayed with great sympathy. and under—
standing.

Proud Shoes is well written; the characters, even the minor ones,
are as alive as they were in the child’s imagination. The book
should be very valuable to both white and black students, who have
too few Opportumtles to read about the accomplishments of ordi-
nary blacks in Civil War times.

Reading level: average..Literary quality: good.

Huey P. Newlon e

Revolutionary Suicide by Huey P. Newton (HarBracelJ, 1973;
pap. Ballantine. 1974) is a powerful and disturbing book. In it,
Newton deseribes the events and thoughts that led him to revolu-
tionary action and that made him consider revolution sdicidal.
Newton thoughtfully and carefully presents his story, using objec-
tive reporting and rational argument rather than propaganda and
polemies. As 2 child, Newton began to recognize the experiences
that stunt the growth of many black youths: the experiences that .
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allowed him to reach his last year of high school as a functional
illiterate and that made school a daily battle As a college student,
Newton tried to find a way of remaining loyal to his friends on the
block while using his education and knowledge to work for black
power.

The Black Panther Party g’rew out of these thoughts and
experiences and study with Bobby Seale. Newton explains the
goals and projects of the Black Panthers, and then he details the
systematic attack on the party by white law-enforcement agencies.
He describes how he was shot by a policeman and then accused of
murder. He spent thirty-three brutal months in prison before the
case was dismissed. The book erids with many of Newton's com-
panions dead or imprisoned. but with Newton still hopeful: “We
will touch God’s heart; we will touch the people’s heart, and
together we will move the mountain.” . )

Reading level advanced. Literary quality: very good.

Gordon Parks

The world-famous photographer Gordon Parks explains the title of
his autobiography, A Cheice of Weapons (Har-Row, 1966; ‘pap.,
Har-Row, 1973), in the prologue to this powerful, extraordinary
book. As he watches the death of a man in a gas chamber, Parks re-
calls the period in his own life when he could easily have selected
weapons that would have led him to that same chamber. The
autobiography describes his choice of different weapons that kept
him iptact in a dangerous world.

His first choice of weapons was given him by his brother, who .

lay dying of an incurablé disease. “I don't know why you're so mad
at the world. Youcan’t whip it the way you're going. It’s too big. If
you're going to fight it, use your brain. It's got a lot more power
than your fists.” After the death of his mother, Gordon moved from
Kansas to live with hissister and brother-in-law in Minnesota, but
he was soon kicked out of the house. In a second act of choice, he
started to rob a trolley conductor with a knife, but at the last
moment, offered the knife for sale and rejected that weapon.
Playing the piano in a whorehouse, working in a diner, Parks tried
to support himself well enough to stay in high school. Throughout
months of cold, hunger. and poverty, Parks explored the use of
violence and of brains to react to the frequent insults he received.

Later in Harlem, he stumbled into organized crime and found
the anti-white speakers he heard were making a lot of sense.
“White people were making it easy for me to hate white people.”

1 '\.r]
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Later, while workmg on a train, Parks discovered photography.
He quickly learned photographic techniques, and then learned
how to combat prejudlce, dlscr:mmatlon, and suffering with film.
His photographs in Life magazme helped educate the countr}r to
the cruelties of poverty.

Reading level: average. therary quality: very good.

Adam Clayton Powell, Jr. © _

Adam by Adam (Dial, 1971) is the lively autobiography of the late
Adam Clayton Powell, Jr., the controversial congressman. A man
full of contrasts, Powell was a spiritual leader, pastor of one of the
largest churches jin the country, but was more widely known as a
playboy who loved women and wealth. He organized protest
marches, rent strikes, and bus boycotts in Harlem during the
1930s and "40s, fought almost alone for equality and fair employ-
ment practices in the House of Representatives during the 1950s,
and.was expelled from the House during the 1960s, when his c1v1l
rights causes were becoming fashionable:

_ Adam by Adam describes Powell's happy childhood, the devel-
opment of his deep, if somewhat unorthodox, religious faith, his

participation in early nonviolent action in Harlem, several signifi- . )

cant issues and battles he was involved in with Congress, and the
attacks he faced from bigth the IRS and the House during.the
1960s. It closes with his ideas on black power. A generally well-

. written book. Adam by Adam conveys well the irrepressibie

congressman’s wit and 'self-confidence. However, while the read-
ing level is not difficulty the author assumes more knowledge of
recent history than many readers who were not born during the
1950s and barely remember the 1960s will have.

Reading level; average. Literary quality: good.

- A. Philip Randolph

A. Philip Randolph is best known as the organizer and leader of
the Brotherhood of Sieeping Car Porters in their fight for recogni-
tion by the Pullman Company, but he championed black people’s
rights in 8 number of situations for many years. During the 1920s,
he published a radical paper, The Messenger. After leading the
Sleepmg Car Porters to victory as a powerful, predommantly
black union, Randolph fought within the AFL against disérimina-
tion. During World War II, Randolph threatened to lead a march
of 100,000 people against Washington unless segregation in the

170
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" armed forces was ended. Almost twenty years laier, in 1963,
Randolph was a major orgamzer of the civil rights movement's
-March on Washington.

A, Philip Randolph: A Biographical Portrait by Jervis P.
Anderson and Peter Stone (HarBraceJ, 1973; pap. HarBracel,
1974) is a thorough, somewhat scholarly biography. It is a well-
written book, but the detailed account of events and the many
quotations make it suitable for the mature, serious reader. It
"provides a thorough description of Randolph’s strategies for reach-
ing his goal and their results and offers a uséful hnstoncal
perspective for_contemporary civil rights struggles.

Readmg level advanced. Literary quality: good.

Jacob L. Reddiz

A Voive Crying in the Wilderness: The Memoirs of Jacob L. Reddix
(U Prof Miss, 1974) is the success story of a family which, inthree
generations, rose from slavery to include a president of Jackson
State College. Reddix devotes the first section of his book to his
grandparents, who after Emancipation were fortunate and enter-
. prising enough to homestead in a wilderness area of Mississippi and
build a successful business. Both Reddix and his ancestors were
blessed with ambition, determination and good fortune. Even as
slaves, Reddix’s ancestors were better treated than most, and their
section of Mississippi, where the plantation system was never
entrenched, was less repressive than others. The second half of the
book, which focuses in detail on the development of curriculum
and policy at Jackson State College. is of more interest to educators
and to natives of Mississippi than to the general reader.
Reading level: average. Literary quality: good.

Jackic Robinson

As the first black to play in major league baseball, Jackie Robin-
son needed courage, determination, and the ability to remain calm
under pressure, as well as superior skill as a ball-player. He
endured prejudice from teammates and vicious verbal abuse from
opposing teams and fans, and survived death threats and an
attempt by one’team to organize a strike against him. For two
years, Robinson not only had to live with constant abuse and play
outstanding baseball, but he was under strict orders te hold his
tongue and absorb insults without retaliating. He was remarkably
successful. He was named “Rookie of the Year” in 1948, and by the
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end of that yedr, other blacks were entering the major leagues with
little comment. Robinson continued to grow as 2 ball-player and
began to demand recognition of his rights. Soon he became known-
as much for his ability to unnerve the other team with his biting
tongue and his daring attempts to steal bases as for his hlttmg and
running ability. .

Jackie Robinson of the Brooklyn Dodgers by Milton J. Shaplro
{{1957] pap., Archway, n.d.) describes in detail the events that led
to Jackie Robinson’s historic breakthrough, the pressures from
blacks and civil rights groups, and the support of key baseball
leaders, as well as the mafly forces opposing blacks. Now, thirty
years after Robinson’s historic career, his story is still exciting,
and a révealing study of a successful fight against prejudice.
Shapiro’s biography is short and easy, and should appeal to-both
young and older readers. ) .

Reading level: easy to average. Literary quality: average.

Bill Russell

The sm—foot—ten center for the Boston Celtics was one of the firstof
the giant basketball stars. As a boy, Russell was frustrated and
unsuceessful in school and sports. Later, as a professional basket-
- ball player, he knew the excitement of success and the loneliness of
_ fame. The opening lines of Bill Russell’s autobiography, Ge Up for
Glory ([1966) Noble, pap., 1968), express his philosophy:
There are no alibis in this book.

There are no untruths,
There is, within these pages, only a view of the world as Iseeit.

The candid, conversational style in which the book is written
makes Russéll’s personality clear. Too much space is given to his
personal complaints, but Rugsell discusses serious questions such
as proper attitudes toward athletics and segregation. Highly
fragmented, skipping from one event to another, the book is not 2
chronology but a series of memories of the important moments in
Russell’s life to that tlme

Reading level: average. Literary quality: good.

Gale Sayers

I Am Third, by Gale Sayers with Al Silverman (Viking Pr, 1970;
pap., Bantam, n.d), is a2 reasonably good autobiography of a
successful football star who joined the Chicago Bears in 1965.
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Although this book is known for the chapter about Sayers’ room-
mate, Brian Piccolo, whose death from cancer became the subject
- of atelevigsion drama, Brian's Song, I Am Third contains a number
of other interesting chapters. The first section is devoted to Sayers’
determined efforts to make a comeback after a serious kneei injury
in 1968, The second part describes his early life, and the third
stfctlon is devoted to hls experlences as a professional football
. player

One important aspect of this book is Sayers’ account of his
positive relationships with other players and coaches, both black
and white, as well as his model family life. The title comes from
his motto, “The Lord is first, my friends are second, and I am
third.” While not a particularly religious book. it does have appeal
to students who still have hope for brotherhood and who believe
that success should reward hard work and persistence.

Reading level: easy. Literary quality: good.

Willie Stone (Pseudonym)

I Was a Black Panther by Chuck Moore (Doubleday, 1970)-is an
easy-to-read account of a high school student, real name not given,
who was active in SNCC and then helped to.form a New York ___
chapter of the Black Panthers. Unfortunately,_in his attempﬁs"'&
keep reading level easy, the author-also Keeps the intellectual Jevel
low. Events are summarized very briefly, and while many philo-
sophical issues are raised. the author describes Stone’s conversion
from one viewpoint to another in one or two sentences. As a result,
the Black Panthers appear to be little more than a teenage gang
out for kicks. Any student who can read at higher than a fourth
grade level should be steered to Revolutionary Suicide instead.
This book might be useful, however, for very slow readers or for
students who have a good enough understanding of black militant
groups to appreciate seeing major events and personalities through
the perspective of a high school student.
Reading level: easy. Literary quality: poor.

Ethel Walers

If ever a child was born in a hopeless environment, it was Ethel
Waters. Her mother was a twelve-year-old rape victim, and the
grandmother who raised her worked at jobs where she had to sleep
in, leaving her children to care for themselves. Two cousins in the
home died in early childhood. But intelligence, talent, a number of
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loving people, and a strong religious faith gave Ethel the strength
to.survive, , -

The title of her autobiography, His Eve Is on the Spamrw isa
line from a gospel song which emphasizes that God cares for all
His creatures, an idea which permeates her book.

_ When Ethel Waters began her career as a singer in the Negro
theater circuit in 1917, the toughness gshe had gained from her
early life enabled her to cope with the almost unbelicvable work-
ing conditions. The most harrowing experience was ar automobile
accident in which she almost lost her leg. Fortunately, Ethel’s
voice gained her quick recognition, and in less than ten years, her
blues songs were among the most famous acts in theater. The last
half of the book provides an'inside Jook at the theater in the 1920s.
Ethel's stormy love life, and her remarkable success. In one of the
most touching sections. Ethel becomes eeply involved in her first

. dramatic role, that of a weman very much like her own mother,

and then has to rush home to Philadelphia to rescue her mother

from a mental hospital. .

His Bye Is on the bparrmm written with Charles Michel ([1951)
pap.. Pyramid Pubns, 1972), is an exciting, mspmng book. The
style is frequently amusing and the events are certainly interesting.

Reading level: average, Literary quality: very good. N

Biography Collections

David, Jay, and Catherine J. Green. eds. Black Roots, MeDougal-

Littel), pap., 1976, o
This is an excellent antho!ogy of autob:ographlcal aceounts
" written by twenty black Americans, some famous and some
not nearly so renowned. Ideal for classroom use, it includes
selections that high school students, both black and white, -
should find both interesting and inspiring. These descrip-
tions of growing up black in white America come from
Southern slave plantationsand from America’s black ghettos,
from the early 1800s and from the turbulent 1960s. From
widely scattered parts of the country, here is a collection of
experiences of black men and women who sought pride and
dignity in a society which oppresséd them. The writers fell
how they were able o attain full, rich, and rewarding livesin

a society that denied their humanity.

“* Part 1, “The South”: Among the nine selections are ex-
cerpts from Lay My Burden Down by Joanna Draper, Black

: ' L7y
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Boy by Richard Wright, Anne Moody’s Coming of Age in
glississipm‘, and Maya Angelou's ] Know Why the Caged Bird
ings
Part I, “The Cities”: Included here are excerpts from the
autobiographies of two outstanding sports personalities, Roy
Campanella and Floyd Patterson. Brief portions of Baldwin’s
Go Teil It on the Mountain and Claude Brown’s Manchild in
the Promised Land, also in this s tion, may inspire students
to'read the fuli-length versions of these classics.
+ . Part HI, “Middle America”: This srouping of five aute-
< bxographlcal sketches includes, among others, excerpts from

™ The Big Sea, The Autobiography of Malcolm X, and Nigger,by .

Langston Hughes, Malcolm X, and Dick Gregory respectively.
This anthology could serve as an excellent introduction to
the full-length works. - /

Lwter, Julius. To Be a Siave. Dial, 1968; pap., Dell, 1970, 1975,

This short volume is a treasure for English and social studies °

‘téachers. A collection of writings by slaves and observers
descx-lblng what life was like durmg slavery, almost every one
is"a’ moving account of the cruelties of the system and the

strength of those who endured. Starting with deseriptionsof _
—~— —~ the voyage ip slave ships, the narratives tell of life on the

-plantatjons (including those of Thomas Jefferson and George
Washington), the experience of the auction block, resistance
to slavery, and reactiors to Emancipation. Skillfully selected
and linked by well-written- explanations, 7o Be a Slave
" preserves the @xperlences and feelings of ordinary black
Americans. -, g

Durham, Philip, and Everett L. J ones. The Adventures of the Negro

- Cowboys. Dodd, 1966;.pap,, Bantam, 1969,

. An interesting collection of anecdotes about black men-in the-

Wild West, The Adventures of the Negro Cowboys tells the
stories of black cowboys, cooks, bronco busters, and outlaws.
Easy to read, the book contains much interesting information

about life in the Oid West, as well as about some little-known -
black heroes and anti-heroes. Tt is a useful resource for filling -~

in some of the gaps jn American history, and a center section
of photographs adds to the interest. Some more sop* _ticated
students, however, might be offendéd by the tone oi e book,

which glosses over the discrimination against black oowboys
almost to the point of implying that it was all right for a man
to be 2 slave if he could be a cowboy.
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- Butterf' eld, Stephen. Black:etwb’&ifmphy Z menca. Uof Mass
’ ® Pl‘, papq 1974 ' -
' A fascinating surveyof black autobxographles frorp the slave
" narratives to modern polemies, this book explores the search - =
' - « wofblack people foranldentlw, and describes in detallsome of -
"I 77 the midstsignificant autobiographies written byblacks Inhis |
N . discussion of the autobiographies, Butterfield presents an -
analysis of American history and soclology' “Every writer . - -
must struggle to discover who dnd what he is; but if you are
never able {o take who you are for granted, and tbe social
" order arol seems deliberately designed to yub, rubyouout, - <
\ - your head with little cartoon symbols of whatltwants or ..\
fears you to be, and mock you with parodies of your highest
' _hopes, then discovering who you really are takes on the
R ' dimensions of an epic battle with the social order. Autobio-
= _ graphy then becomes both an arsenal and a battleground” (p.-- -
e —— A\ 284). Through a Marxist analysis of the autobiographies of
' : such writers as Frederick Douglass, Richard Wright, James
Baldwin, Ida Wells, Anne Moody, and George Jackson, the
author chronicles the:development of the revolutipnary self.

Wil n§ Ruth. Our Blood and Tears: Black Freedoszghm Put~

1972.
P is easy-to-read.group of short bxographles, of Bemamm
N nneker, Nat. Turner, and Frederick Douglass, shows _the
e ' roles that all three played in Américan history and the black

’ ) struggle for freedom. Although written for elementary school
readers, this book prov1des a good analysis of biack peoples
choices and decisions in American history. N
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[F 5 Supplementa.ry Blbhographws .
T of Black therature S

{ . Whether a student is a skilled or a reluctant reader, the route to
§ wider reading lies through existing interests. One engrossing book
i - ¢an lead to another. The supplementary bibliographies in this
(I _chapter can’ help teachers make the most of this fact. The reasons -
. for including a lst. of books about blacks in sports, prepared by
consultant Jack Busher, and the annotated bibliography of books
-1 . on blacks on the western frontier, by Karfma Amin, are evident.
= . Curiosity about the life in blacks’ original homelands in Africa
l - may arise out of reading about black Americans, so Barbara
. . Dodds Stanford has described some of the best of kecent African
A Ilterature in English. Becausge students who are able readers may

want to read-more black literature beyond course requirements,

- Karima Amin has supplied a list of especially interesting titles for
', . this audience. Most novels and plays onthis list are advanced in
readmg level, and sonfe deal with adult sub]ect matter. Discus-'

. sions of)‘a number of thme books appear in Chapter 2 (see the
Indexes " ;

- . -
: -
T

A Book]nst of Contemporary Afncan theratune

Although a detailed survey of African literature is beyond the
“scope ofithis'book, the following brief list isincluded because many
American students are inteérested in learning more abort Africa.
‘Many aspects of black American literature are related to char-
* acteristics of African literature, and contemporary black Africa
has produced a number of exciting writers with whom well
educatedmeople today should be familiar.

 Anthologies of Black Literature A

Beer, Ulli, ed. African Poetry. Cambrldge U Pr, cloth & 8D,
. 1966.
- _  'Thisiga fascmatmg collection of tradiional African poems
and songs, one of the best sotirces of the literature beﬁore .
European influences. S
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A Hughes, Langston, ed. Poems from Black Africa; Ind U Pr, cloth &
pap "t 1%3 . ’

This collection contalns traditional poetry, African poetry in
- English, and translations of modern non-English poetry.

Marckward, Edris, and Leslie Lacy, eds. Contemporary African
Literature. Random, pap., 1972, -
. A beadtiful book, illustrated with lovely photographs, this is
" _the best and most complete introduction to African lxterature
! of all genres for high school students.

Rutherford, Peggy, ed. African Voices. Vanguard 1959. “' -
Stories by modern writers from many parts of Africa.("e
“Black Literature fora Unlt on Myth and Legend: Grade 9" i'n

. Chapter 8.}
Wells, David, Marjorie Stévenson, and Nancy King, eds. an
SN . Black Ajma HarBraceJ, pap., 1970.
... ., _ ‘This is a shorter but well-selected anthology of poetry and
.t short stories wlth plctures and brlef notes about authors.-

' . ,Mwor Authors Appropriate for High School Students .

"Peter Abrahains. A coloured South African who writes movi
‘of the suffering faced by blacks and coloureds (mulattg%u der
- apartheid. Tell Freedom (Macmillan, pap., 1970) is the.story of a
~*  boy growing to adulthood under that system. . - "

Chinua Achebe. One of the most outstandlng/contemporary
African novelists. His novel Things Fall 7t ({1959] Fawecett
World, pap., 1976) describes traditional I llfe and the effects on.
that life of the coming of Europeans /No Longer at Ease {Fawcett
World, pap., 1975) describes +he dilemmas facing a modern Ni-
gerian government official. His short story collection, Girls at War
and Other Stories (Fawcett World, pap., 1974) tells of contempor-
ary Nigerian people and-their problems, including the Biafran
War. All three books ould be valuable reading for high school
“gtudents.

Ama Atla Azdoo Writes aboyt the problems of contemporary
Ghanaian women. Her short story collection No Swhetness' Here
[Anch z ’Bleday, pap., 1972), ‘which pic ures women emerging

1 societies and confronting urban problems, edntainsa
number of stories appropriate for high schgol classes, Aidoo uses
gny voices, in dialogues and monblogues, to create dramatic
- gituations. : L
Cypriai Elwengi. Another Nigerian writer whose works in- 5
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clude popular rc. ._nees such as Jagua Nana (f19 /1] Fawecett
World, pap.. nd.} as well as more traditional tales such/as Burning
Grass (Humanities; pap., 1966). Easy to read and fulllof romance
and excitement, Ekwensns works should be popula with high
school students. .
Besste Head, In When Ram Clouds Gather (S&S 1969), this .
writer tells of a South African refugee, an American, and a
‘swanian woman who try o improve lifeina veryI.poor village,

C A .hough her later books, Maru.and A Question of Power, are

rather diificult and mystical, this one should alpp-.al to high schrol

© students.

James Ngugt. A Kenyan whose writing about the Mau Mau wars
is powerful and tragic. Weep Not, Child (Goiher Macmillan, pap.,
1969) tells of the wars from the point of view of a young boy. The
River Between (Humanities, pap., 1965) describes the conflicts of a
person caught uetweeuhe old and the new ways.

Amog Tutuola. A uniqwe Nigerian writer, whose novels are

." based on fo'k tales and myths told in his own vérsion of English.

The Palm-Wine Drinkard (Grove, pap., 1954), The Brave African
Huntress (Grove, pap., 1958), and My que tn the Bush of Ghosts
(Grove, pap., 1962) are all exciting taies full of frigitening spirits.

African Junior Novels

To meet the needs of schoolchildren in newly lndef:v‘endent nations,
African writers have produced a nurabér of JlllllOl‘ novels. Of
generally lower qualiiy than contetnpucary American adolescent

“fiction, African jumor novels tend 16 be easy to read, full of

adventure and romance, rather roralistic, and generally similar
to Ameritan books from the 1950s. Because of their easy reading
leve!, they might be quite useful for slow readers. The following
ooks are all published by East African Publishing House, Koin-
age Streef, P.O. Box 30571, Nairobi, Kenya:

Flying Doctor by William Radford

The Eighth Wife by Miriam K. Were

Daughter of Munibi by Charity Waciuma

Loice: High School Student by students at Buterc Girls High

School )

Prupheny, City Nurse by Cynthia Hunter

 {Truphena, Student Nurse is also available.)

Moses by Barbara Kimenye (There are seven books in the
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Moses Series 1nclud1ng Moses and the thuappers, Moses and
the Ghost, and Moses in Trouble) l
Background Infownatwn on Afrwan Literature
A Reader's Guide fo African therature by Hans M. Zell and |
Eelene Silver (Africana. Holmes & Meier, cloth & pap., 1971 isa
taorough annotated bibliography with biographies of major writ-

ers and a very va'uable list of addresses of sources of African
literature.

African Writers Tatking edited by Cosmo Pierterse and Dennis
Duerden (Africana. Holmes & Meier, cloth & pap., 1972) containg |
interviews w1th sixteen writers. | r

o

A List of Novels and Plays by Black Writers "-
for the Advanced Student’s Supplermentary Reading

hey to abbreviations: N demg'nates novels, D desigi.otes dramasi 1n
this bibllography .

' Baldwm James. Another Country. Dial, 1963; pap., Dell, 1970 (N).

. Blues for Mister Charlie. Dial, 1964; pap., Dell, 1964 (D).
—. Giovanni’s Room. Dial, 1956 (N). J -
—. Go Telt It on the Mountain. Dial, 1953; pap., Dell, 1965 (Ng
— . If Beale Street Could Talk. Dial, 1474; pap., NAL, 1976(N). *
. Telt Me How Long the Trams Been Gone. Dial, 1968, pap s
Dell 1975 (N).

" Baraka, Imamu Amiri gLeRol Jones) | The Baptism and The Toilet.

|

|
.nl

Grove, pap., 1966°(D

. The System of Dante’s Hell, [1965] pap., Grove, 1976 (N).

Bonte’mps, Arna. Black Thunder. [1936] pap., Beacon Pr, 1968 (N).

. Drums ¢t Dusk. Macmillan, 1939 (N) !

. God Sends Synday. Harcouri Brace, 1931 (N)

Brooks, Gwendolyn. Maud Martha. Reprint of 1953 edition, AMS
Pr, n.d. (N). .

Brown; Frank L. Trumbull Park. Regnery, 1959 (N).

Bullins, Ed. Clara’s Ole Man and The Electronic Nigger. In Five
Plays. Bobbs, cloth & pap., 1969 (D).

Chnldresc, Alice. Like One of the Family. Independence Pr, 1956
{shoit stories).

Cullen, Countee. One Way to Heaven, Reprnntof 1922 edition, AMS
Pr, nd. ).
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Davis, Ossie, Purlie Victorious. In Contemporary Black Drama,
eg;wiﬁay Stephame Sills and Clinton F. Oliver. Scribner, pap.,

. 1971 (D)
Dodson, Owen. Boy at the Window. Reprint of 1951 edition, Chat:

ham Bkseller, 1972 (N). ’

Du_Bois, W. E. B. Dark Princess. [1928] Kraus Repr, 1975 (N).

Dunba!(',Ng’aul Laurence. The Fanatics. {1901] pap., Mnemosyne,
n.d

. The Love of Landry. {1900] pap., Mnemosyne, n.d. (N).

Edwards, Junius. If We Must Dje. Doubleday, 1963 (N). -

Ellison, Ralph, Invisible Man. Random,.1951; pap., 1972 (N). ,

Fair, Ronald L. Many Thousand Gone: An American Fable. Re*  ;
print of 1965 edition, Chatham Bkseller, 1973 (N). v

. We Can’t Breathe. Har-Row, 1972 (N).

Flsher, Rudolph. The Conjure-Man Dies. Reprmt of 1932 edltlon,
Arno, nd. (N).

Gaines, .Ernest J. Catherine, Carmier. Reprmt of 1564 edltxon,
Chatham Bkseller, 1972 (N) .

. Of Love gnd Dust. Dial, 1967 (N).

Gordoné, Charles. No Place to Be Spmebody: A Black Conwdy
Bobbs, cloth & pap., 1969 (D). . .

Greemee, Sam. The Spook Who Sat by the Door. [1969] pap., Ban-
tam, 1970 (D).

Hansberry, Lorraine. Tho Sign in Sidney Brustein's Window.
{1965] pap., NAL. nd. (D). .

Heard, Nathan C. Howard Street. [1968] pap., NAL, 1973 (N).

- Hercules, Frank. I Want a Black Doll. S&S, 1967 (N).-

_ Himes, Chester. Cast the First Stone. Reprintof 1952 edition, Chat-

ham Bkseller, 1973; pap., NAL, 1972 (N).

. If Hq Hollers Let Him Go. Reprint of 1945 edition, Chathain

Bkseller, 1973; pap., NAL, 1971 (N).

. Pinkioes. Reprint of 1965 edition, Chatham Bkseller, 1975

(N).

. The Thu‘d Generation. Reprint of 1954 edltlon, Chatham
Bkseller, 1973 (N).

Holder, Geoffrey. Black Gods, Green Islands. Reprint of 1959 edi-

" tion. Negro U Pr, n.d. (N).

Hughes,( Langston. Net Without Laughter. [1930] pap. Macmxllan,
1969 (N). )

. Tambourines to Glory. [1958) Hill & Wang, 1970 (N)

Hunter, Kristin. God Bless the Child. Scribner, 1964 (N). |

. The Landiord. {1966] pap., Avon, 1970 (N).
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Hurston, Zora Neale. Their Eyes Were Watching God. Reprint of
1937 edition, Negro U Pr, n.d.; pap., U of [ll Pr, 1978 (N)

- Kelley, William Melvin. dem. Doubleday. 1967 (N).

. A Different Drummer. [1962] pap., Doubleday, 1969 (N).

. A Drop of Patience. Reprint of 1965 edition, Chatham
* Bkseller, 1973 (N). .

Killens, John O. And Then We Heard the Thunder. Knopf, 1963 ). |
. 'Sippi. Trident, 1967 {N). .
. Youngblood. [1954] Trident, n.d. (N).
Luca.s, Curtis. Angel. Lion, 1942 (N).
. Forbidden Pruit. Universal. 1953 (N).

‘ McKay, Claude. Banana Bottom Reprint of 1938 edition, Chatham

Bkseller, 1971; pap., HarBraceJ, 1974 (N).
. Home to Har!em Reprint of 1928 edition, Chatham Bksel-
ler, 1973 (N).
Marshall, Paule. Brown Girl, Brownstones. Reprint of 1959 edition,
Chatham Bkselle?, 1972 (N). .
Mayfield, Julian. The Hit. Vangaard, 1057 (N).
. The Long Night. Vanguard, 1958 (N).
Moreau, Julian {(J. Denis Jackson). The Black Commandos. Cul-
tural Institute Pr, 1967 (N).
Parks, Gordon. The Learning Tree. Har-Row, 1963 pap., Fawcett
* World, 1975 (N).
Putry, Ann. Country Place. Reprint of 1947 edition, Chatham
Bkseller, 1971 (N).
. The Narrows. Reprmt of 1953 ed1t1on, Chatham Bkseller,
1973 (N).
Re(db?)mg, J. Saundes. Stmnger and Alone. Harcourt Brace, 1950
Reed, Ishmael. The Iree-Lance Pallbearers. Reprint of 1967 edi-
tion, Chatham Bkseller, 1975; pap., Avon, n.d. (N).
Wright, Richard. Native Son. Reprint of 1940 edition, Har-Row,
1969; pap., nd. (N).
Yerby, Frank. The Foxes of Harrow. [1946] pap., Dell 1976 (N).
. Goat Song. Dial, 1967; pap., Dell, 1974 (N).
e The Golden Hawk. [1948] pap.. Dell, 1975 (Nj.
" oo The Vizens. [1947] pap., Dell, 1976 (N).

J r
The mature student may also consider reading some novels by
black Africans. Especially recommended are:
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" Achebe, Chinua. A4 Man of the People. [1966] pap., Doubleday, n.d.
o (N) .
. Things Fall Apart. {1959] pap., Fawcett World, 1976 (N).
Ekwensi, Cyprian. Jagua Nana. {1961] pap., Fawcett World, n.d.

(N): :

The Black Presence on the American Frontier:
An Annotated Bibliography

This bibliography brings light to an aspeét of the black experi-
ence that has been singularly ignored by the American mass
media and educational curricula. For the niost part, movies,
television, western fictich, and .textbooks have been blatantly
negligent in properly portraying the lives of blacks who were
trappers, traders, soldiers, cowboys, and homesteaders on the
American frontier. Covering the black frontier experience from
the time of Columbus through the Spanish-American War in 1898,
this bibliography includes fiction and nontiction for the junior
reader, pictorial accounts, adult fiction and nonfiction, and records.

 Fiction for the Junior Reader

Essex, Harry. Man and Boy. Dell, pap., 1971.

A novel of the Old West about Caleb Revers, a proud black
man v-ith a fourteen-acre homestead, a loving wife, and a ten-
year-old son who idolizes him. But there are white men who
undermine Caleb’s manhood, destroying the respect that his
son has for him. Fighting for “life, pride and vengeance,”
with only sheer courage and an Army Colt, Caleb Revers
struggles to regain his son’s admiration and respect.

Lester, Julius. Long Jowrney Home: Stories from Black History.

Dial, 1972; pap., Dell, 1975.
This is a collection of short stories from black history. The
author has taken documented historical fact and enriched it
witu details of character and setting to amplify the human
experience. Included in this collection is “The Man Who Was
a Horse” (pp. 79-90), a story about Bob Lémmons, born a
slave in 1847, freed in 1865, a cowboy who became well known
for his.ability tc bring in a herd of mustangs single-handedly.
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Walker, Drake. Buck and the Preacher. Popular Lib, pap., 1972,
This is a story of a little-known aspect of America’s frontier
days. The Civil War is over and black men, women, and
children are now free—free to make their way West to new

.land and a new life. This is the story of Buck, a free black and
scout who must guide a group of ex-slaves westward from
Louisiana; of Ruth, Buck’s beautifut and courageous woman; -
of Willis Oakes Rutherfcrd, the colorful preacher anc of
Deshay, ruthless white leader of a band of mereenary vigi-

- lantes, aworn to stop blacks, by any means necessary, from
being free and mdependent.

Wormser, Richard. The Black Mustanger. Morrow, 1971.

An easy-to-read ‘novel with illustratiens-by Don Bolognese.
Afier the Civil War, the Rikers, a white family from Tennes-
see, move to the wide plains of Texas, seeking their fortune
. and a better life. They meet & mustanger, Will Mesteno, half
‘black, half Apache, and wnth his help, their fresh start '
* becomes a success.

Nonfiction for the Junior Reader

Booggr, Simeon, Suste King ’ﬂzylor, Cwil War Nm‘se McGraw.
1969
According to the foreword, this illustrated narratlve is based
' on a diary ¢f Susie ng Taylor's life during the Civil War,
which included service on the western portions of the front.
Her story covers important chapters in America’s military .
history and the history of blacks in nursing. Booker’s account
is an exciting story of a proud black woman who served the
black troops gdmirably as nurse and teacher in the face of
tremendous difficultic -

Clark, Charlotte R. Black Cowboy: The Story of Nat Love. Hale,
1970

A book for children with full-color illustrations hy Lelghton

Fossum on every page. This is the story of one of America’s

first black cowboys, champion rider, raoper, and sharpshooter :

Nat Love, better known as Deadwcod Dick—a legend i, his -

‘own time.

Cortesn, Lawrence. Jim Beckwourth, Explorer-Patriot of the Rock-
tes. Criterion Bks, 1971.
Beckwourth went West from St. Louis in the early mneteenth

-
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century to become a trapper, fur trader, ané “inountan
man.” Captured by the Crow Indians, he rose to become an
adOpted chief. of the tribe.
Downey, Fairfax. TheBuﬁ'aloSoldmm the Indian Wars. McGraw,
1969. ‘
Illustrated by Harold James. this book is about the hardshlps
and heroism of these gallant men. -

" .. Durham, Philip. and Everett L. Jones. T#e Adventures of the Negro

.Cowboys. Dodds, 1966; pap., Bantam, 1969.
The black cowboys rode the range through purple sage with
-~ White Texans, Mexicans, and Indians. They ate, slept, and
faced the enerny together, but when history became legend,

~--the black-man was erased from the pages of western fiction,

the scenes of western movies, and the pages of America’s

s history textbooks. Durham and Jones fill in the gaps with this
collection of true tales about the post-Civil War, ploneenng
blacks.

Felton, Harold W, E'dwardRose Negro Trazl Blazer. Dodds, 1967
An ijlustrated biography of a hero of the Old West, a skilled
and courageous marksman, horseman, and hunter.' Also’
known ag Cut Nose for the deep cut across his face, Rose was
an invaluable trail blazer, trapper, guide, and inteipreter,
Like Jim Beckwourth, he wasa leader of the Crow Indlans for
several years. According to the author, Rose was a. figure in
almost every major-st<p taken in the early Wi

Felton, Harold W. Jim Beckwourth, Negro Mountain Man. Dodd,

1966; pap., Apolle Eds, 1970.

Tllustrated with photographs prints, and maps. (See Cortesi,
above.)

Felton, Harold W. Nat Love, Negro Cmvbo*; Deodd, 1969, .
~ Another biography from the early caftleraising days. Illus-
trated by David Hodges. (S¢ “rark, above, and Love, below.)

Jackson, Florence ™. 2Iaek Man in Ameriea, 1877-1905. Watts,

) 1973. ’

* Tllugtrated with contemporsry drawmgs and photographs,
» this Volume is part of u historical series, with exceilent
chapters on “Settlers and Cowboys” and the “Black Soldiers.”

Lee, Irvin H. Negro Medal of Honor Men. Rev. ed., Dodd, 1969.
Illustrated with photographs, the chapter “The Indian Fight-
ers” is excellent, filling in a part of America’s history where
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the black man is usually ignored. This book tells about black

soldiers who proved their courage again and again, They

were loyal fighters despite the brutahty and humlllatmn of
., racial prejudice.

. Love, Nat. The Life and Adventures of Nat I.me, Better Known in
the Cattle Country as Deadwood Dick. Reprint of 1907 edition,
Arno, 1968, ~
- Not Specmcally written for a junior reading audience, Love's

autgg iography is nevertheless very easy to read, though hard
to believe,

Shepard, Betty, ed. Mountain Man, Indian Chief: _ﬂwlfde and —
—— « - Adventures of Jim Beckwourth. HarBraceJ, 1968, -
© Illustrated with reproductlons of prints and a map. (See

. Cortesi, above.)

- Wekin, Edward. Black Fzghtmg Men in U.S. History, lnthr()p. _
1971. -
Illustrated with photographs this book covers blacks’ role in
major wars from_ the American Revolution thrmigh Vietnam

Pwtonal Acctmnts

All readers should enjoy the following collections of pictures, Only
the Miller book has a sext for the junior reader.

Carroll, John M. Buffalo Soldiers West. Old Army, 1971,
An exciting assemblage of pic ures, mcludmg many hy the
) art historian Frederic Remington, who is well known for his
: western art.

Franklin, John Hope. An Hlustrated Htstom of Black Amerwam.
Time-Life, 1970. ‘
Pages 46-54 of this survey volume deal with black troops in
the Civil War; pages 130-33 give a brief description of the
black soldier in the American Revolution, the War of 1812,
S the Civil War, and the Spanish-American War. Also men-
tioned are Henry Q. Flipper, West Point’s first black gradu-
ate, and Jim Beckwourth, the man who discovered a strategic
pass through the uxerra Nevadas which bears his name.

Halrg';%, Middleton A., et, al. The Black Book. Random, cloth & pap.,

A documented plctorlal history of the Afro-American ex-
perience. For brief accbunts of black pioneers, see: pp. 49- - -
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54—Bill Pickett, Gobo Fango, the Bongas, Jim Beckwourth,
Nat Love. and others; pp. 127-28—Edmonia Lewis, Prince
Boston, Daniel Hale Williams, and black homesteaders;
pp. 155-656—the black soldier in the Revolutionary War, the
Civil War, and the Spanish-American War; aiso a brief
sectionon Henr}' O. Flipper, West Point’s first black graduate.

Katz, William Loren. The Black West. Rev. ed. Doubleday, cloth &
pap., 1973.

A pictorial account with well-documented text and m-.pres-
sive bibliography. Beginning with Estevan, the first African
known hy name to have taken partin agovernment (Spanish)
exploration of America’s southwest region (1528), the text
covers the black presence on the American frontier through
the Spanish-A merican War of 1398. The young adult reader.
should be’able to hardle the text. Less capable readers will
enjoy the many illustrations,

Miller, Major Donald L. Ar Album of Black Americans in the
Armed Forces. Watts, 1969, ~

This account by a retired Army colone! is illustrated with
photographs and reprints of paintings and sketches. For
information about the pioneering black, see the following
chapters: “Black Soldiers in the Far West,” “Spanish-
American War,” “The Black Cadet,” and “Pancho Villa Chase
in Mexico.”

Adull Fiction

Reed, 1shmael. Yellow Back Radio Broke Down. Reprint of 1969
edition, Chatham Bkseller, 1975; pap., Avon, 1977,
This fantasy of a surrealistic Wild West features a black “hoo-
doo cowboy.” (See the discussion under IJshmael Reed in the
section on new black writers in Chapter 2.)

Williams, Jobn A. Captain Blackman. Doubleday, 1972. :
Captain Abraham Blackman is a black soldier, wounded in
Vietnam. With the sounds of AK-47's, M-16. and M-60 fire
burstmg all around him, Blackman drifts in and out of
consclousness, mentally reliving the black man’s military
hisfory in the American Revolution, the-Batile of New Or
leans. the Civil War, the Indian Wars, the Spanish-American
War, and World Wars I and I1. Blsckman’s dreams deseribe
the freedom and equality always promlscd to his prople but
never granted.

87 ..
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Bec}cwourth James P. The Life and Adventures of Jamés P Beck-
wourth. Edited by Thomas"D Bonner. Reprint of 1856 edition,
U of Nebr Pr, 1972, .

This autoblography is excltmg to read, and at tlmes hard to
believe. The author recounts childhood experiences, incidents
of city life in St. Louis, Missouri, and tales of his life as
renowned mountain man and chief of the Crow Indians. (
condensed version is described under Jim Beckwourth m
Chapter 4.) 8

Carroll, John M., ‘ed. The Black Military Experience in the Amen
can West. Lwerlght, 1971; pap., 1974.

An illustrated text exploring the black soldiers. lives, both’
hardships and successes, the excitemeni and danger of fron-
tier life; and the ugliness of unjustified prejudice. A good
bibliography.is included.’

Cornish, Dudley Taylor. The Sable Arm: Negro Troopsin tfw Unwn
Army, 1861~1865. {1956] pap., Norton, 1966.

An amply documented account of the role of black soldlers _

fighting for the North in the Civil War. :
Dobie, J. Frank. The Mustangs. {1934] pap., Little, 1952. }

Basically this is a book about the mustang horse, but Chap- *
ter 13, “As the Mustangers Told It,” describes the unique stylo.

of Bob Lemmons, black cowboy and rustanger.

Durham, Philip, and Everett L. Jones. The Negro Cowboys Dodd,
1965.

This is the adult version of The Adventures of tfw Negro

Cowboys, by Durham and Jones. (See young readers’ list.).

Fowler, Arlen L. The Black Infantry inthe West, 1869-1891. Negro
U .Pr, 1971
Covers the important contributions made by the black in-
fantry in the West, with emphasis on the Twenty-Fifth
Infantry inthe Dakotas and Montanaand the Twenty-Fourth
Infanérﬁ in the Southwest. An extenswe bibliography is
include

Harris, Theodore D., ed. Negro Frontiersman. Tex Western, 1963.
.One reviewer says, “This is the personal narrative of Henry O.
Flipper. the first Black graduate of the U. S. Military
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Academy at West Point. His account covers his civilian and

military experiences along the untamed Mexican horder,

from the years 1878 to 1916.” ”
Leckie, Wllham H. The Buﬁ'ato Soldiers: A Narrative of the Negro

- v Cavalry in the West. U of Okla Pr, cloth & pap., 1970. '

With photographs, drawings, and maps and a moving text,
Leckie tells the story of the heroic fighting men of the Ninth
- and Teiith Regiments, who were able to overcome.every

obstacle in their path on the American frontier except “the.

twin foes of prejudice and discrimination.”

2 . McPherson, James M. The Negro’s Civil_ War. Pantheon, 1965.

. Subtitled “How American Negfoé'é Felt and Acted during the
"~ War for the Union,” this is an account of the black man’s

“contributions and achievements, his hopes and asmrataons,

. his opinions and frustrations.”

Porter, Kenneth Wiggins. The Negro on the American Frontwr
Reprint of 1971 edition, Arno, nd.
Two centuries of the’ black presence on the frontier are

" presented in this book, which also looks at blacks’ relations

] Wlth Native Amerlcans’

Black Iaterature of Sports: A Recommended Bibhography

Ali, Muhammad Tke Greatest: My Own Story, with Richard Dur-
ham. Random, 1975; pap., Ballantine, 1976.

Baker, Jim. O. J. Simpson. G&D, pap., 1974. - _ -

Bell, Marty. The Eegend of Dr. J.: The Story ofJulmsEfmm Cow-
ard, 1975; pap., NAL, 1976.

Chamberlam, Wilt,’and David Shaw. Wilt: Just Like Any Other
7-Foot Black Millionaire Who Lives Next Door Macmillan,
1973; pap., Warner Bks, 1975, -

Frazner, Walt, and Ira Berkow. Rockin’ Steady P-H, 1974 pap.,
Warner Bks, 1974.

Frazier, Walt, %nd Joe Jares, Clyde: 'Hw Autobwgmphy of Wit
7

Frazier. (1970] G&D, pap., n.d.

Gibson, Bob, and Phil Pepe. From Ghetto-to Glory: The Story of Bob

Gibson.-P-H, 1968.

" " Gutman, Bill. Hank Aaron. G&D, pap., 1973, _
- Hano, Arnold. Roberto Cleniente: Batting King. Rev. ed,, Putnam,

1978; pap., Dell, 1973.
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) J/aco??s, Linda. Wilma Rudolph: Run Jor Glory EMC cloth & pap.,
- 1974. , . |
., Lardner, Rex. Ali. G&D p*v., nd. - ' .
. s Pepe, Phil. Kareem Abdul-su0bar. G&D, pap.,-n.d. o
- . Robinson, Louis, Jr. A'rthm- Ashe: Teinis Champion. Doub]eday,
S 1970,
~ Sayers, Gale, and Al SlIverman I Am_Third. Viking Pr, 1970 e
. . pap., Bantam, n.d. o
Wolf, David. Foul: The Connie Hawkins Story. HR&W 1972; pap »
Warner Bks, 1972

L

Recordings of Blac}r‘ Ameriean Literature

Recordings may be used as a supplement to in-class reading and
discussion of black literature, and as reference aids for the teacher.
Literature comes alive on records by skillful performers, so teach-
ers should if possible devote some class time to listtning to records -
of black poetry, drama, folk tales, or stories. Such recordmgs can
also serve as aids to lndependem‘, study.
This list of fecqrdings is by no means comprehensive—new dlscs

_ are constantly appearing—but these are readily available in most
public libraries. Addresses of recording companies are given at -
the end of the Directory of” Publishers. R

Anthology of Negro Poetry Folkways Records, FL 9791 ;
Langston Hughes, Sterling Brown, Claude-McKay Countee - —-
Cullen, Margaret Walker, and Gwendolyn Brooks read their

own poems. Arna Bontemps, editor. -t
Anthology of Negro Poets in the U.S. A.: 200 I’E*a,rs Folkways Ree-
ords; FL 9792. .

Arna Bontemps feads the poetry of eighteen black writers.
Some of those included are Lucy Terry, Phillis Wheatley, Paul
Laurence Dunbar, Claude McKay, Langston Hughes, and
Sterling Brown. :

Black Pioneers in American sttory Volzgme I I9th Century.

. Caedmon Records, TC 1252.
Eartha Kitt and Moses Gunn read biographical sketches of
Frederick Douglass, newspapey editor, publisher, and prom-
inent black leader of .the anti-slavery movement; Charlotte
Forten, a young teacher who left her free and wealthy
Philadelphia family to teach slaves recently freed in South

.-
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Carolina; Susie King Taylor, who taught, nirsed, and cooked

for-black troops during the Civil War; and Nat Love, the
- black cowboy better known as Deadwood chk Smtable for
. younger listeners.

Malo Soldiers. Buddah Record's, 2001,  ° »

Produced, directed, and narrated by Nathanial Montague,

this recording chronicles the daring exploits of America’s
-Buffalo Soldiers, orgamzed in 1866 as”the Tenth Cavalry
Regiment. Also mentfoned aré black rangers, scouts, and

hunters who aided them. The achlevements of black cavalry-

men and infafittymen are related 'in detail.-For the adult
» listener. The musical accompaniment may be distracting to
. *younger hsteners > f

Folk Tales of the Tribes of Africa as Told by Eartha Kitt. Cacumon

- Records, TC.1267. -
* 7 Edrtha Kitt reads folk tales of seven African tribes;’ each
* story is particularly relevant ‘to American chlldren

God’s Trombones. Folkways Records, FL, 9788,
The poetry of James Weéldon Jolinson read: by Bryce Bond
with music by William Martin. Includes “The Creation,” “Let
-My People Go,” “Go Do}vn Death,” and others.

Gwendolyn Brooks Reuading Her ‘Poetry. Caedmon Records, TC-

1244
*-The- author reads selectlons from A Street in Bronzemlte,
Annie Allen; The Bean Eaters, Selected Poems, Black Expres-

ston (Vol. 1, No. 1), and In the Mecca. The record mcludes an =
introductory poem “by' Don L Lee (Hakl R. Madhibuti) °

"entitled “Gwendolyn Brooks.” .
Wzllwm ‘Melvin Kelley. CM Records, CMS 525. :

4

" *The author reads “A Different Drummer,” an excerpt from

his novel The African, dnd “The Only Man on Liberty Street,”
from his collection ‘of short stories, Dancers on the Skore.

The Last Poets. Douglas Retords, 3.

Poems by Abiodun Oyéwole, Affia Pudlm, and Omar.Ben -
Hassen read by the poejs with percussion accompamment by '

rNilaja, For mature students, . e e
“The Last Poets; This Is Madness Douglas Records, 7-Z 30583.

Poems by Alafia Pudiniand Omar Ben Hassen with vocal an .

percussron accompammeut ‘For mature ‘students.
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Like a Rzpple on a Pond Nikton Records NK 4200. _
Nikki Giovanni reads poems from her collection, My Hoiise,
with accompaniment by the New York.Community Choir.

T?ze Poetry of Langston Hughes. Caedmon Records, TC 1272.
“The Negro Speaks of Rivers,” “Song for-a Dark Girl,” “I,
Too,” “Ballad of,the Landlord,” ete., read by Ruby Dee and
Ossie Davis. Also selected poems from The Pant}wr agzd the
Lash and One-Way Ticket— ~

" The Poetry of Margaret Walker. Folkways Records FL 9795,

Margaret Walker reads several of her works, including bal-
lads for two famous women, Phill Wheatley and Harriet

Tubman, and the ever-popular “We Kave Been Believers'” and
“Let My People Go.”

A Raisin in the Sun. Caedmon Records,'TRS 355. /
A drama by Lorraine Hansberry featuring the actor Qssie
Davig ag.Walter Lee Younger and the actresses Rib: pw as.
.Ruth Y unger, Claudia McNeil 2s Mama, and Diana
Beneé,tha Younger.

Sidney P Readp Poetry of the Black Man. Unifgc Artists,
UAS 6698 ‘.
With Doris Beladk, the Brooks Male Chorus, and instrumental
accom pamment. 1xteen selections by seven black poets with
a concentration on Eoetry by Langston Hughes, Paul Laurence
Dunbat, and Jam Tdon Johnson.

Smmple Caedmon Records TC 1222. g
Seyen stories from Langston Hughes’ The Best of Stmple and
Simple's Uncle Sam, read by Ossie Davis.

16 Poems of Sterlmg A. Brown. Folkways Records, FL 9794, -
Read by Sterling Brown himsel{"4nd edited by Frederick .
_ Ramsey, Jr., these selections include “Old Lem,” “Break of
Day,” “Remembermg Nat Turner,” and “Strong Men.”

Sterling Brown and Langston Hyghes. Folkways Records, #1,9790.
Sterling Brownreads his poems: “Break of Day,” “Sharecrop-
per,” “Slim in Hell,” “Old Lem,” “Old King Cotton,” ami
“Putting on Dog.” Langston Hughys réads from-Simple Speaks
His Mind: “Feet-Liva-Their Own Lives,” “Simple Prays a
Prayer,” “Woonng the Muse,” and “Landladi’es

a sun lady for all seasons. Folkway Records, FL 9703,
Sonia Sanchez (Laila Mannan) reads her poetry about black
people and love. _

i i
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Recordings . . 185
. Pruth Is on 'Its Way. Rzght-On Records/Farem Productions, RR
05001.
Nikki Giovanni reads poetry from two of her books, Black
. Feeling Black Talk/Black Judgement and Re: Cy.ation, with
actompaniment by the New York Community Choir.

Winter in America. Strata-East Records, SES 19742.
' “New Renaissance” poetry about the. “energy...beauty..
. and determination.>.” of black people by Gil Scott- '-leron
Read by the author w1th vocal and piano accompaniment, For
"¢ mature students,
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IT Classroom Uses of Black
A_merica'.n | Literatu?e ‘

A -

Thls sectlon is a potpourri of practical gnides and actmtles to aid

the teacher in creating and broadening black literature courses.

« The first-two outline guides grew out of my experience of being
plunged into teaching black literature without benefi* of adequate
preparatory course work, I designed and used them with my senior
high school students. At the time“they were introduced, many
looked upon black studies as a passing fancy, but the guides have
been used successfully and have endured ignorant condescer ~ion.

. The Cleveland and Pittsburgh guides are reprinted here to

provide teachers with. some knowledge of blgck literature gur-
ricula-developed by school systems, and sre typical of those used in

. most major cities. The Oneonta guide was designed by a teacher

- -when an electwe program was developed at her school.

Enrichment is the intent of the Supplementary Activities (Chap-
ter 10). “Composition and Discussion Motivators,” “Ideas for Role-
"Playing,” and “A Word about Games” are al} directed toward the
dffective ,objectives that characterize some black literature
courses. They may be used by teachers who are interested in
* promoting positive behaworal change and/or an 1mproved under-
standing of the black experience.

Bl

Karuna Amin
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6 Two Literature Units
_ on the Black Experience

. Karima Amin
Outline 1: From Africa to America

Introduction: This outline is based on one I devised in 1971, when I
began teaching a course titled Literature by Black Writers in a
senior-high school. At that time, my knowledge of the subject was
sadly lacking, and 1 barely man to keep up a “one-page-ahead-
. of-my-gtudents” pace in the first semester of my assignment. This
course outline was designed for twenty weeks (one semsster) of

* instruction for sixty twelfth graders in two classes. A few ad-

.vanced eleventh graders were also permitted to take the course.

The past-present-future structure resulted from my need for a
guiding framework as I simultaneously taught and studied, glean-
_ing information from’ textbooks, magazines, recordings, and peo-
ple with an interest in my plight. I also referred to the Buifalo,
New York, Board of Education curriculum guide for Literature by
Black Writers, which had been released in 1970. I reworked
themes and concepts in it to accommodate my limited kiowledge,
plecemeal studies. and desire to make an exciting presentation.

The outline as it appears here has the, 1971 framework but

mcorporatm many changes that grew out of trial-and-error learn-
mg along the way.

Facts of publication for the bookvlength works referred to in this -

o_utlme can be-found in the ‘blbliography following Qutline 2.

Unit 1. The Past

A. Early black civilization. Beforestudying literature by black
writers, students should first be helped to understand that
black histo¥y did not begin in America. An excellent
reference for the instructor to use at this point {and in
connection with future studies) is John Hope Franklin's
Mustrated History of Black Americans (1970) The follow-
ing poems make reference to the African past.

189
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. "Herttage" by Gwendolyn Bennett(Adams, Poefry, 1970)
) 2. ““Heritage” by Countee Cullen (Adams, Poetry, 1970) »
3. “To Egypt” by Gloria.Davis (Murray, Journey,.1971)=

' 4. “Africa” by David Digp (Murray, Jourkey, 19%1)

. “The Negro Speaks df Rivers” by Langston ghes
(Adams,. Poetry, 1970)

. éhvery in America, It-ought tobe indicated heréthat Aneri-

cans were not the first to practice slavery.'In fact, blacks
themselves enslaved other black people for centuries, How-
ever,.in no other place and in no other era was the treatment

" of slaves crueller than in America. Another excellefit refer-
- ence for the teacher is The [iteresting Norrative of the Life

of Olaudah Equiano, or Gustavus Vassa the African, Writ-
ten by Himself (Equiano, 1969; Equiano, 1970). Vassa wasa
slave to both black men and white. His book tells how the
horrors of the latter far surpassed his prigr state of servi-
tude. The following poems fllustrate the degradation
slavery causes, -

"1. “The Slave Auctwn" by Frances E. W. Harper (Adams,

s Poetry, 1970)

2. “Middle Passage” by Robert Hayden {Adams, Poetry, ™,
© . 1970)
. Blackresistanceto dehumanizatlon Some slaves fled perse-

cution and several noems tell of their plight.
1. “Remembering Nat Turner” by- Sterling A, Brown
(Adams, Poetry, 1970)

* 2. “Runagate Runagate” by Robert Hayden (Adams, Pq-

etry, 1970)

3, “Harriet Tubman by Margaret Walker (Welsnlan, '

1971)
,Music is one aspect of African culture that the slave was
able to salvage,- and many ‘slaves turned to song as a
language of resistance, The teacher may refer to Plues

_ People: Negro Music tn White America (Johes, 1963) for

more information about the role of music. in early black
American life, The mature studenb may be encouraged to
“readythe first and finai chapters of The Souls of Black Folk:
Chapteér 1: “Of Our SplrlmSL,Strmngs ; Chapter 14: “Of -
the Sorrow Songs” (Du Bois, 1965). Three Negro Classics
combines this Du Bois work with other important early
writing: Up from Slavery by Booker T. Washington and The
Autobiography of an Ex-Coloured Man by James Weldon

" Johnson. Recordings of black religious musie, work songs,

~,
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~ .+ field"blues, and shouts should be utilized in this uhit. The

following poems tell of the sclace and energlzmg spirit that
black people have fov:;nd in their music,
1. “Strong Men” b Sterling A. Brown (Murray, Search,

- 1971)
2. “On Listeningre the Spirituals” by LanceJeffers (Chap-

¢ man, 1968)/
Some folktalesAwith African or Afro-American origins are
also sultablj for this section. The following deal with
resistance-to enslavement and may be found in Black
Folktales { ster, 1969). )

* 1. “People Who Could Fly”

2._ “Keep on Steppin’” T -
3. gh John the Conqueror” K
4. “Stagolee

D. Jim,Crowism. To really understand what blacks were up
against, the instructor may consider having the class read
the following books by whites, which perpetuated the wide-
Iy held belief that black people were somehow subhuman.,

. A, The Negro a Beast (Carroll, 190(]) T
- / '2. The Caucasian and the Negro in the United States (Cal
houn, [1902] 1977)
8. The Negro, @ Menace to Civilization (Shufeldt, 1907)
4. .Folkways (Sumner, 1906)
The mature student may be encouraged to read the pre-
/ ceding selections or may be provided with excerpts. The
K following poems djscuss the inhumanity and brutality

o, 'spawned by Jim Crow legislation.

o .,“Old Lem” by Sterling A. Brown (Adoff: 1968) .
; '2, “‘So Quietly’” by Leslie Pinckney Hill (Adoff, 1968)
/ 3. “Sogg for a Dark Glrl" by Larigston Hugh&s (Adoff,

; 1968) )

4+ “The Lynthing” by Claude McKay (Adoff, 1968)
5. “Between the World and Me” by Richard erght
(Adoff, 1968)
Also appropriate for inclusion bere are Richard Wright's
‘o autobiography, Black Boy (1945), and a short story by
Lerone Bennett, Jr., “The Convert” (Mirer, 1971).

- Unit 11 The Present -

The literature listed in this unit explores several facets of the
conterriporary scene from the v:ewpomt of blacks who fmd them-
“selves on the outside looking ir.
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A. An appeal to the powers that be. .
* 1. “Merry-Go-Round” by Langston Hughea (Adams, Po-
) " elry, 1970) ,
2. “America” by Claude McKay (Chapman, 1968)
3. ‘;’gtrw White House” by Claude McKay (Adams, Poetry,
0)
B.. The “Bootstrap Syndrome” v
0 - 1. Poetry. “We Have Been Believers” by- MarjgaretuWalker N
T, {Murray, Black Perspectives, 1971)
2. Short story. “My Brother Went to College” by Frank
* Yerby (Murray, Search, 1971) .
3. Drama. A Raisin in the Sun by Lorraine Hansherry
" (Adams, Drama, 1970) '
C.” Individual worth _ . e
. 1. Novels &
a. Invisible Man JElllson 951)
b. Native Som (erght, 1949)
2, Nonfiction ‘
‘a. Nigger (Gregory, 1964)
b. The Awtobiography .of Maloolm X (Malcolm X&
Haley, 1965)
3. Short story. “A Summer Tragedy” by Arna Bénbemps '
' (Chapman, 1968) s
. D. A new person S : -
sF 1 Poetry
_ . a. “Sorg of the Awakened Negro” by Ruby Berkeley
st ‘Brown (Weisman, 1971)° a
. " b, “The Emancipation of George-Hector (A Colored
e Turtle)” by Mari Evans (Murray, Journey, 1971)
¢. “The Rebel” by Mari Evans (Adoff, 1968)
S d. “—apoem for nina simone to put 3ome musjc to'and -
' blow our nigguh/minds—" by Sonia Sanchez (Laila
"Mannin) (Murray, Major Black Writers, 1971)
2, Short story. “The Homecoming” by Frank Yerby (Mur- -

ray, Search,“1971) .
3. Nonfiction. Look Out Whitey! Bluck Power's Gon' Get “
- Your Mama (Lester, 1969) A
Unit II1. The Future . '
- A, “Where do we go from here‘?”
-1, Poe..ry ®
a. “Dream Deferred” by Langston Hughee (Murray
Search, 1971)

b.n “Harlem by Langston Hughes (Chapman, 1968) ¢

]
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2, Drama. Dutckmn (Jones, 1964) :
Students should be prompted to discuss or write about pos-
sible answers to the above guestion.
-« B. Make it better. Poetry that says, “Let’s change the system!”
s 1. “Democracy” by Langston Hughes (Murray. Black Per-
) spectives, 1971)
" 2. “Let America Be America Again” by Langston Hughes
- (Murray. Search, 1971} -
3. “If We Must Die” by Claude McKay (Murray, Black
Perspectives, 1971)
4. “Mad! Mad!” by Ernest- W'hlte (Murray Search 1971
C. Brightér days ahead. Nonfiction. The llberature of
optimism by Dr. Martin Luther King, Jr. '
1. “I Have a Dream” (Murray, Black Perspectwes, 1971) '
2. Stride Tozmrd Freedom (King, 1958)

" Outline 2: Eye + Mind + Heart = Experienze

Introduction: Unlike the preceding outline, with its historically
based - framework, this four-unit utline is structured upon
attitudes.and feelings resulting from and perpetuated by the black
experience in America. Like “From Africa to America,” this
outline was also designed for twenty weeks of instruetion. It, too,
mcorporates many changes made over the years to reflect my -
growing knowledge and my desire to challenge heterogeneous
- groups of students-——some who entered £he course with a sincere
interest and others who entered out of simple curiosity. (For
sources of the works cited, see the blbliography following this
outlme }

Unit I The Eye: Black Perspectlve
A. “The way I seé.it...” The black perspectwe is a kaleido-
scope of opinion from a black point of view. The following
: . selections reveal that the black perspective is influenced by:
the “double-consciousness,” i.e., being black in white
America; black cultural values vs. white culfural values;
slavery (past and present); racism (overt and covert); and
that hard-to-define but easily recognizable quality called
“soul 1
* 1. Essay collection. “Tales of Simple” byLangston Hugheq
(Chapman, 1968)
2. Poetry “Booker T. and W. E. B." by, Dudley Randall
, (Chapman, 1968)
1 9 9 * 1
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“ o 8. Drama Fwe on the Black Ha,nd Side by Charlie L.
N - Rugsell Murray, Black Perspectwes, 1971) )
B. Black vs. white . 3
- .1, Poetry C .

2. “When in Rome” by Mari-Evans (Emanuel, 1968) ‘
X b. “Customs and Culture” by Ted Joans (Murtay,
o T Search, 1971)
. “Jungle Taste” by Edward S. Silvera ‘(Adams,
*,  Pogiry, 1970)
2. Short story. “The Boy Who Painted Christ Black” by
John Henrik Clarke (Murray, Joumey 1971)
"' C..<The way it is. Poetry
1. “Red” by Countee Cullen’ (Adatms, Poetry, 1970)
2. “T Am Not Lazy”by-Mari Evans (Coombs, 1970) -
3. “Motto” by’ Langston Hughes (Murray, Major Black
Writers, 1971)
. “Theme for English B’ by Langston Hughes (Murray
Magor Black Writers, 1971)
‘5. “What We Know” by Raymond Patterson (Murray,
: " -Search, 1971) - _ '
Unit I The Mind: Black. Pegple 4 T

In this country, blacks have had to deal w1th psychologlcal

T~ Oppressmn which has been intense and deeply penetrating, though
_ -often s&)f btle. Blacks who give in Jo this abuse often allow their
N image of themselves to begovemed by the white perspective. They
. frequently aim for white “atceptance,” and at the same time, reject
their blackness, Very often, they are people who applaud the
material while neglecting the spiritual. Sometimes they labor in a
world of illusions that does not allow them to function as a
"“necessary blackself” (see “A Poem to Complement Other Poems”

* by Don L. Lee [Haki R. Madhubuti]).

As an introduction to this unit, the class could dlscuss the extent
of psycﬁologlcal damage that may occur when a child encounters
racial.prejudice, after reading the poetn “Incident” by Countee
Cullen. The teacher should read #The Black Psyche,” the first
chapter of John O, Killens’ Black Mans_&wdm (1965).

‘A, The damage is done.

.. * 1. Poetry
. & “Incident” by Countee Cullen, (Murray, Jowmey,
1971)
b. “Black Bourgeonsle” by LeRoi Jones {Imamu’ A.
Baraka) (Murray, Black Perspectnes. 1971)
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¥




¢

s

w " -

I;Ey:e+Mind+Hea1t Experience " . 195

% 5 “But Heé Was Cool” by Don L. Lee (Haki'R. Madfiu-
butl) (Murray, Scene, 1971)

< “A Poem to Complement Other Poems” by Don L. ‘

. \ Lee (Haki R. Madhubuti) (Murray, Black Per.spec~ .
tives, 1971) R

f 2. . Short stories
/ a. ‘“Sonny’s Blues” by James,Baldwm(Emanuel 1968)

: ,,“ ‘ b. “Singing Dinah’s Song” by Frank London Brown
R . (Adanis, Ficfion, 1970)

¢. “In Darkness and . Confusion” by‘Ann Petry

L (Chapman, 1968)
! B. Constructive reaction. In an effort td’cope with the abuseof
- a racist society, blacks have: responded with four basic

psychological Fttitudes; magdking (hiding the black reality)p

adapting to.alienation {actepting or adjusti ng to £n inferior

position); mllltancy (developing a new image and a sense of
identity in a manner ‘which may "be either violent or
nonvwlent} and open kostility (an outspokeu rejectionof the

"status quo). The following poems are suitable examples of -

-8ach stance.

1. Masking: “We Wear *the Mask” by Paul Laurence Dun-

* bar (Weisman, 1971)
2. Adapting to alienation: “I, Too, Sihg America” by
. - - Langston Hughes (Weisman, 1971)

3. Militancy: “Awareness” by Don L. Lee (Hakl
Madhubuti). (Lee, 1967). After reading this poem,
students may be prompted to discuss the idea of
“thinking black” as the first step in 2 move toward
black militancy. .

4, Open hostility: “Mad! Mad!” by Ernest White (Murray,
Search, 1971)

Unit Il The Heart: Black Siruggle for Survival
Blacks have survived in spite of racial oppréssion and zre still
struggling, in the face of heavy odds, despite their numerous
advances. In the following selections, black writers discuss some
survival tactics that may be employed to msure and enhance the
future of-blacks. _ . ’
* A, Endurance @
1. Nonfiction
a. Manchild in the Promised Land (Brown, 1965)
'b. *Up from Slavery (Washington, 1965)
2. Poetry
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V \\' _ ‘iMother- to” Son” hy I.ahgston Hughes (Mu‘rray, \‘

,' Black™Perspeotives, 1971)°
b. “The Negro Mother” by Langston Hughes (Emah-
. uel, 1968) Y
RPN “Stxll Here” by Langston Hughes (Murray, Btack ?
. Vv Hero,1971) °
. d. “Lift Every Voice and Sing” by James”Weldon
™~ - Tohnson (Weisinan, 1971) - -
B. Brotherhood. Nonfiction. “Letter from Blrmlngham CltY
« Jail” (King, 1970) :
C. Teach the children) Poem. “let us 'begin the real work” by
~ Sonia Sanchez {Laila Mannan) (1970)
D. Black unity
1. Shdrtstory. “A Love Song for Seven Little Boys Called
Sam” by C. H. Fuller, Jr. (Murray, Journey, 1971)
2. Poetry. “The New Initegrationist” by Don L. Lee (Haki
. . R. Madhubuti) (Murray, Black Perspectives, 1971)
. 8. Nonfiction. “A Black Value System” by LeRoi Jones - -
(Imamu A. Baraka) (Murray, Black Perspectives, 1971).
This is an essay which explains-the “Nguzo Saba” or:
“Seven Principles of Blackness,” defined by Ron
.Maulana Karenga. Contact local black éultural centers .
for more information or write to: The East, 1310 Atlan- .
tic Avenue, Btooklyn, New York 11216.
Unit IV The Product of Experience: Black Identity
. Ao Historical identification. In these selections, blacks celes —: °
brate .their heritage and pay Fomage to their roots:
1. Short stories -
a. “Mister Tqussan”"by Ralph Ellison (Murray, Black
Perspectives, 1971) °
. *  b.. “Fishbelly’s Discovery” by Richard Wright (Mur-
5 ray, Journey, 1971) .
2, Poetry )
. a. “The Vlsztahon@“by Sun-Ra (Murray, Journey, 1971)
« b, *For My People” by Margaret Walker {Murray,
Magor Black Writers, 1971) ’ »
B. The'badge of color . '
1. Poetry
’ “Mr. Z” by M. Carl Holman {(Adams, Poctry, 197")
o b _#Cross” by Langston Hughes (Weisman, 1971)
_¢. “What Color ls Black?” by Barbara D. Mahone
(Murtay, Journey, 1971) - .-

“.
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Q.- Short story?ﬂ‘PévoIt of the Evil Fairies” by Ted Poston

- (Murray, Bldck Perspectwes 1971) -

C. Black pride. Thé follpwmg indicate the.cultural identity,

e - personal idéntjly,-and pride one attains upon achieving

* black awareness. in 3‘very pérsonal sense. . .
. 1, Byama.”Wine in the Wilderness by Alice Chlldress
-y (Mufray, Major Black Wrilers, 1971) © .-
2. Shortstory. “Not Any More” by Eloise Greeﬁfield (Mur—
ray, Journey, 1971) .
3. Poetry

"

L€

« . a. “In a Period of Growth” by Don L Lee (Haki R, £

Madhubuti)} (Lee, 1967) :
. . b. “Black Power” by Raymond Patterson (Murray.
Journey, 1971)
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Clevelgnd Publie Schools . _ ‘ R

-The fol.lowmg units, “Slave Narrative and Autobiography,” “Intro-

- Guetion to Poetry,” and “Introduction to the Short Story” were .
.. taken from a black American literature guide designed for teach- :

ers of grades 10-12-in the Cleveland Public Schools. The units .-

were created by a special Curriculum Development Committee of

- - the Department of English and Language Arts. The guide was
xspublished by the Board of Education in 1969, and Units 2, 3, and 4

are reprinted_here with permission. The basal text for each of

" these units is the anthology Black Voices, edited by Abraham |
Chapman (NAL, pap.. 1968). Facts of publication for works _

* “mentioned are listed in the bibliography at the end of this chapter. 1
.« Slave Narrative and Autobiography 5 weeks) ' . :

s

Introductlon In its early stagés, nonfiction written by Negroes
was largely autobiographical: it later included biographical works.
Autobiographical prose by Negroes appeared: as .early as-1760.
Frederick Douglass’ My Bondage and My Freedom and Life and
Times of Frederick glass are two of the mid-century prose
works that complete the meaning of American culture, Up from
Slavery, the autobiography of Booker T. Washifigton, tells of the
illegitimate son of a white man and a Negroslave and his struggle
" for education for himself and his people. : '

In 1903 W. E. B. Du Bois published The Souls of Black Folk, a
sociological document, which took issue with the ideasof Booker T.

- Washington. . » -

Although James Weldon J ohnson s The Ardobtography of an E:c-
Coloured Man is a document on the life of the American Negro, it
gives his feeling toward the white man and toward his own race.

As John Hope Franklin points out in his introduction to Three
Negro Classws, which mcludes the last three works above, “These
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 three classic and crucial documents in the evolution of Negroes’

consciousness of self—-key documents, as well, in the development
of white society’s awareness of the Negro situation—have never
been more timely.”

This unit attempts to show pupilst progreés black people have,
made in America. This unit begins with the slave narrative, the

oldest form of Negro literature in America. The unit traces the
Negro mood from slavery, through the Harlem Renaissance or

Great Awakening to modern writers. ThlS unit has five aims [for _

the.student]: . -
To be able to identify by name eight black erterS

authors - .

" To'be able to identify at least four conditions of slavery
To be able to identify with various authors througﬁ written
and oral expressions

;o

General Discussion Guide
The following questions rhight be used with the biography umt as

‘well as with the selected iridividual.reading durmg this unit.

1. What specific contributions of the Negro te the American
culture are represented by this author?

2. What view does the Negro have of himself? What events in
the book contribute to this attitude?”

3. What problems of the Negro, as discussed in the book are

- common to all Americans?
4. What is each character’s most outstanding personality tra |t‘?
Cite evidence from the book to support your claims. -
5. How does the main cbaracter achieve his goal?

Basal Text

Black Voices: An Anthology of Afro-American Literature, edited by
Abraham Chapman [NAL, pap., 1968. Rage numbers which follow
reter to Black Voices) -

Ob]ectwes

1. To be able to identify by name the author of a slave
¢«  narrative

To be able to 1dent1fy facis about the lwes of varions auth ors’

To_be able to identify and’ compare the wrltmg styles of two

e
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2. To be able to identify an author’s style of“writing by cltmg
examples "
8. Tobe able to identify by name four adverse effects of sla‘very

Suggested Lesson Plan for Chapter I of Narrative .
of the vae of Frederick Douglass, an Awmerican Slove )

'h'pe of Reading: Autoblog'taphy {pp. 231-236)

- Presentation . > ' ' ' °

— .., Play therecording “The Douglass Years” to class. (This is available

. at many high school libraries.) To give students the “feel” of the
narrative, read several paragraphs aloud. Begin class dlSCllSSlOll
by-asking the following questions:

1. What are the circumstances surrounding Douglass blrth"
Describe Douglass’ parents. Be specific.

What does Frederick remember about his parents?

Which slaves, according to Douglass, suffered the greatest 3
hardships? Why? | .

Who was Mr. Plummer? . .
Describe the whipping of Aunt Hester. . .
What effect does this experience have on Frederick?
Why hasr’t he been exposed to this kird of brutality before?

Authors Style > w

To in.oduce students to. Doug]ass style of writing, pomt out sen-
tence structure and vocabulary. (His senterces are short and vo-
cabulary simple)) Let students read several of the more descrlptwe
paragraphs aloud -

L RNAOET o)

Paragraph Theme

What bad features would a modern psychologist find with Fred-
erick Douglass’ limited relationship with his parents, especially
> his mother?

1

Assignment

Assign Chapter VI {pp. 236-239) for next class. Teachers s.heului
.have mimeographed questions from this chapter for students to
use as a guide.

207
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Additional Aids

Many students might be interested in other books about and by. :
_Douglass. The Life and Times of Frederick Douglass might be

recommended. It deals particularly with his escape from slavery.
This_apﬁpmach ean be used to some degree with other assign-
ments. )

Suggested Lesson Plan for Selected Episodes
from James Weldon Johnson’s Along This Way (pp. 269—287)

.Objgtives

1. To be able to identify by name three of the coutr&butmns
James Weldon Johnson made to Negro American lxteratupe
and culture .

2. To ke able to compare in several paragraphs the earlys
childhood of Frederick Douglass with that of Johnson

3 To be able to identify Johnson’s style of writing

Presentatmn

Have a student with a good reading voice read “TI;e Creation”
{p. 364 of Black Voices). Do not analyze poem, just discuss it purely-
for its beauty". Then introduce students to Johnson.

Short Quiz (True-False)

* 1. James Weldon Johnson was born on a p]antatnon in Jackson

villé, Florida, after the Civil War, .

‘Johnson, instead of having a black mammy, had awhlte one,
. This happened because his mother had to work i in the fields

with other slaves.

Johnson's mother visited a white ehurch in Jacksonville and”

was invited to join its ehoir.”

Johnson's father earned his first and second degrees from

Atlanta University.

.[1'F2 T 3= F4 F5F] T

-

ov .9°'s°

Dnscussmn Topics ‘

Deseribe Johnson's ehildhood Ebme in Jacksonwlle

What events‘ed to his having a white ' mammy?

Why doesn’t he boast of having had one?

Johnson says of his mother, “Racially she continned to be a
nonconformist and a rebel.” Cite severa) mstances to sub-

1
e G0 1D

- stantiate that state.ient.

-
- 1

nl
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5. Describa Johnson’§ father. Be specific.
6. What quality in his father impressed him rnost?

Paragraph Theme - - .\~

‘Compare the early years oi"James Weldon Jchnson with those of
Frederick Douglass. In what ways are they different? Similar?
Fmd examplw to “upport. your stfttements.

Authors Style ' e
stguss sentence structure and vocabulary. Have students ‘read

v

aloud several passages where he is quite descriptive. Find other

examples in the story that {llustrate his style.
Sug'gested Lesson Plan for “Richard Wright’s “The Ethics

of lemg Jlm Crow: A1 Autobiographical Sketch” (pp. 288-298)

Objegtnes

. 1. 'To galn an appreciation of Rlchard Wright's early life
. 2. 'To be able to write several paragraphs about the develop-
ment of Wright's adjustment to life a5 a Negro
‘3. To be able.to identify Wright's style of writing

‘ Understauding the Facts .

1. When does Wright reeelve his first lesson in how to live as a
Negro?

2. How were cinders fine weapons, according to Wright?

3. What event made him fully realize the “appalling disadvan-
tages of a cinder environment™?

4. What effect did the cinder incident have on Wright? =

= Diseussion’ Topics - h

ﬁ\wgzt is your reaction to erght’s mother after the cinder
intident?

2. Put into your own words the meaning of Jlm Crow.

3. ‘What good fortune does Wright have by moving to Missis-
snppl" Why? -

Do you agree with the advice glven erght by his parents
after the incident with Morrie and Pease? Why? What other
advice might his parents have given? -

-

209

EV




—_— i e —

*" Author's Style : - ‘ . ¢

204 : " Three Black Literature Units

Paraéraph Themes NN /

1. What does the tltle. “The Ethics of Living Jim Crow,” say to

you about the personality of anht‘?

2. Do you think it is possible to keep one’s nanhood when one.
receives pressure from both sides? Why?

Wright's prose is qulte deseriptive. Se ntence structure is short and
simple. Note how he gives reality to his characters throughtheuse

of dialect. - ‘
Suggested Lesson Plan for Chapter One o
of J. Saunders Redding’s No Day of T’rmmpk (pp 300-315)

. 30
ObJectw& _ . ‘*t‘:’

1: To‘gain an appreciation of Redding’s life = ~

2. To develop an understand:ng of the style of J. Saunders
Redding

To be able’to draw conclusi’ons ¥ -

To be able to_deseribe Redding’s childhood -

To be able to understand and use fxguratwe language

_ Understanding the Faets * _— — -— — R P

1. When does Redding b&ome conseious of his environment?

2. What was the power that “turned the wheel” of his inner
. _family Jife?” . - _ _ )

8. Where did Grandma Redding live?

4

b

Or b o

]

. Deseribe Grandma Redding.
: How dld Grandma Redding receive her llmp‘?
6. Why is she so full of hate? v

L

-Discussion Topics o ) . )
1. From the first paragraph, whatr knnd of chnldhood did
- Redding have?
2. How does Redding let the reader know that hlg father is
educated? .
Authors Style

Ponnt out to students how Redding uses figuratwe language
ran dma Reddlng’s belllng was as ba.re and imageless a3 a lesson
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recited from the head and s coldly furious as the Whineof ashot”)
etc. Notice, his use-of dialect to show some of the charactér of
Gx‘andma Reddmg o .

Suggested Lesson Plan for James Baldwm (] ~ .o
- “Autablographlcal Notes” (pp: 316-320) . :

Ob,]ectwea

To.gdin an understandmg and an appreelatlon of James
Baldwin
To introduce students to Baldwin’s style of wrmng .
To be able to write 2 paragraph from a quotation by Jamea .
‘Baldwin
_Tobe abgz to wrlbe several paragraphs discussing students’
interests -+ T

Understandmg the Fa is

Where was Baldwin born?

How old was he when this selection was- wrltten‘?

Describe some of thejobs held by Baldwin before his mlddle
twenties. i
What are some of the dxfficultles in being a Negro writer?
What are some of Baldwin's interests? - '

Lot o 4 e

L]
e
R T - §°r-*

Discussion Topics - . R

1.
2.

3.

Do you agree with Baldwin about. black people’s herltage‘?
What has the American Negro been forced to hide aceordmg
to Baldwin? Is this true of you?

‘What was the relationship between Baldwin and his brqth-

ers and sisters?

(ii:imposmon Theme

1. In several paragraphs, discuss what Baldwin meant‘when
" he sald, “If you don’t know my name, you don’t know your

e[ OWIL

T, 2 In several paragraphs discuss YOur present interests. .

Author s Style

Notice the elements of humor. Dlscuss understatement. How does
Baldwm use it? Have students read the first paragraph and
analyze the dry humor, . s

u
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Uhderstandmg the Faets

[ N

Suggested Lesson Plan for Arna Bontemps’ o
“Why I Rethrned™ (pp. 321-332)

_- Objectives . -

1. To gaui—an appreclatlon of Bontemps' life

2. To gain anh appreciation’ of Bontemps’ style .

3.. Tobe ableto writeseveral paragraphs on the presentatlon of
. * the Negro heritage

1. Where was Bontemps born? ' >0

What significance did Bontemps attach to a mckname"
Deseribe Bontemps’ father. Be specifie. . — e
Who was Buddy?. R

What were the two opposing attitudes toward the roots of

the Negro as expressed by Bontemps’ father and Buddy? -

Where does Bontemps find himself during the Depression?

After leaving Alabama;, where does Bontemps go?

8. Explain what Bontemps meant by the statement, “We had .
_,fled from -the jungle .of Alabama’s Scottsboro era to the o
Jungle of Chicago's erime ridden South- Side, ... e

9. “Why does Bontemps go to Fisk University? .

10. What reason does Bontemps give for staying in the South‘?
. Do you think this is a valxd reason? -

am mpé&

Discussion Topies ‘ e [

1. Why do you think Bonbemps was surprlsed at the condltlon
' of the house where he-was born? e
2. From the first few paragraphs, what is his attitude voward
the South? - o

Paragraph Theme 2 .
Explain in several paragraphs why you door do not feel that “The -

]

* Southern Negro's link with his past seems worth pregervmg

-

uthor’s Style - :
Point out to students Bontemps’ use of poetry and the way the auto-

_bnography is d1v1ded.

nggested Lesson Plan for (..hapter One of The Autobwgmphy
of Matcotm X, written w:th Alex Haley (pp. 332-347) )

£

-

2z,
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' ObJectxvos R ) .o .
1. To gam an appreciation for the early life of Malcolm X
2.. To be able to identify the writing style of Alex Haley
3. To be able to identify what Maleolm feels are the horrors of
welfare .

-Understanding_the Facts- o L

“ 1 Who was Malcalm’s father? Describe him.
2...What influenced Malcolm’s father to become a follower of
Marcus Garvey?
3. Who was Marcus Garvey? (This can be glven as an oral
) assignment.)
4. What prophecy does Maloolm make early in- the auto-*
blography"
5, What vision does Malcolm ] mother have?
6. What happens to Malcolm’s father? >
7. What had been Malcolm’s father’s attitude toward buylng
on credit? Do you agree? Why? ‘ ,
_ 8 How does Malcolm get into trouble at an early age? :
9. Describe the Halloween night incident, :
0. What did Malcoim mean when fre said that the state wel-
. fare “destroyed” their home?, i
11. What lessun did Malcolm learn from rabbit hunting W’Ith
_ the old men? .
. 12.. What eventually happens to Malcolms mother? : |
13. How long does she remain in the hospital? - .
14. What effect does this have on Malesim X? N :
15. Why doesn’t Malcolm talk freely about his mother? .
. 16, What relationship does Malcolm have with his brothers and .

sxsters after the separatlon" ) o co
: . _

stcussxon Topics ; ’ . oo .

1. What reason does Malcolm glve for not visiting-his mother ’
after 1952? Is this, in your opinion, a valid reason?-

2. Malcolm states that “a state social agency destroyed his
family.” Why do you agree or disagree with this? What could S
have been done to keep the family together? .. apt .

Author” 5 Style _‘;‘

"How does Haley capture the attention of the rcader‘f(Note tithe of
Chapter One.,) Have students read aloud the first paragraph and
note how he intrigues the reader Note use of sarcasm through

~ . Haley’s quotatlons\

. 213
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Suggested Lesson Plan for Stanley Sanders’ -
“T'll Never Escape the Ghetto” (pp. 347-353)

' Ob]ectlves "‘

1. Toheableto wnte a‘paragraph explaining a given quotatlon

2. To-be 4ble to identify three facts about the early life of
° Stanley Sanders and to show the style of Sanders

3. To demonstrate to. students that a meamng'ful career m a

ghétto is possible .
4. To give a picture of Watts in mid '60s v -
‘5. To be able to identify an autob:ographlcal _a.t'tlcle
Dlscussmn Topics .
1. -According to Sanders, how 13 the black ghetto a “tranment -
status”?

Why was Sanders considered one of the lucky ones? ° =
Why was a career in Watts a personal ambition for Sanders? . -
' What does Sanders do to escape the stigma of Watts?
}Zx}-ldat changes oocurred durmg Sanders’ two years at Ox-
? . .
In what sense was Sanders the archetype of the ghetto chlld? -
" ‘Describe Watts.in 1965. .
- What was Sanders’ first reactlon to the riot?
Explain why Sanders felt that riots were helpful. Do you
agree with this thinking? ;-
10, Explain Sanders’ affectionate ties to Watts: -
11. What were, the loglcal ties for Sanders staying in Watts? }
, 12, What was life like m England for black peOple‘? - g

Paragraph Theme AN : e f '

In several paragraphs, explain what Sqnders meant by “The life of
a,black man in Watts is larger than a federal poverty program.””

_ Author’ s Style -

Digcuss with students the difference between an autoblmaphx, o

and an autoblographlcaﬂ article. His sentences are short, simple,

Thig articlg is easy to read. “ "\
Note: This article appeared in a special issue of Ebony (August

- 1967). This issue could be useful in class along with this Tesson.

"o [
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. Intredqction to Poetry (3 weeks) - -

- . Background: In, Arna Bontemps’ introduction to his American
Negro Poetry (rev ed., Hill & Wang, cloth & pap., 1974) he writes, , .
“The poetry of the American Negro sometimes seems hard to pin’ T -

““gown. Like his music, from spirituals and gospel songs to blues,

jazz, and bebep, it is likely to be marked by a certain special’riff, =~ _ °
an extra glide, a kick where none is expected, and a beat for which
there is no notation. It follows the literary traditions of the ’
language it uses, but it does not hold them sacred. As a result, .

there has been a tendency for«cntlcs toputitina category by itself,
outside the main body of Americdn poetry.

“But Negroes take. to poetry as they do to music. In the Harlem
Renaissance of the twenties poetry led the way for other arts. It ~
touched off the awakening that brought novelisis, painters; scplp-
tors, dancers, dramatists, and scholars of many Kinds to the notice
of a nation that had nearly forgotten about the gifts of its people.

And zlmost the first utterance of the revival struck an arresting

new note: ‘Tye known'rivers ancient as the world and older-than .
the flow.of human blood in human veins.”” [“The Negro Spcaks of

" . Rivers,™ Langston Hughes] o
~ During the same era, Claude McKay‘s Hcmem Shadows was ’
published One of his poems, “Amerlca, begins: +

<

. Although she feeds me bread-of b:ttemess. ' ) :
. -~ .And sinks info my throat her ti er's tooth. oo |
,. Stealing my breath of life, I will confess . : 2
» .7 Tlove this cultured hell that tests my youth! : . ‘

- s [Black Voices, p. 874] ]

It wasn't long’ before Jean Toomer befzan his literary experi-
mentation: o . yo

Come, brother, come. Lets lift it;
’ . Come now, hewit! roll away!
- Shaekles fall upon the Judgment Day
_But lets not wait for it. . '
-,  [“Cotton Song.” Black Voices.
pp. 877-7
A.nother central figure of the Harlem Renaissance was Countee
Cullen. Keats is acknowledged as an influence on the Style of
Cullen’s writings. One of his famous epitaphs, “For Paul Laurence
Dunbar,” follows: )

e

A®
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Born’of the sorrowful of -heart

T Y ™™ m e .
In jest, o e 5 Feat that Bl ™™ TRYCTIONS
-~ [B!ack Voices, p. 386] '
Al?;hmigh Phl!ﬁs Wheafley and Jupiter Hammon stand out in
‘the history of Negro poetry, Pauj Laureh@g Dunba;' was the first
" Negro poet to win any national recognition in America, Dunbar
gained recognition with several volumes of lyrics, including such
poems as “Dawn,” “The Party,” and “We-Wear the Mask.”"
o . The literary explosion of the twentieth denfury brought into
‘Amérlcan Jiterature the early, works of such writeys as James. ..
! Weldon Johnson, W. E. B. Du Bois, Claude McKay, Arna Bon-
temps, Iangston Hughes, Mari Evans, LeRoi Jones, and many
others llsted in Black Voices.

Basal Text: Black Voices, edited by Abraham Chapman

_Objectwes

1 To be able to identify by nan1e four black poets
2. To be able to write several paragraphs comparing two
poems with similar themes - L
3. To be able to identify figurative language through use in a %
. paragraph _ .
. 4. To be able to identify and compare the two techniques of
] ' o writing used by Dunbar (dialect or “plantation_tradition”
= : and lxterary English) .

Type of Readlng: Poetry, o f

e . Suggested Lesson PlanI

Vocabulary .

. Revnew literary terms which are appllcable toa unlt on poetry,
beglnnlng with- ¢ magery.

s 'Pr.eSentatlon .

. 'Spend several minutes gmng students some hlstorlcal back-

« . ground on poetry written by blacks. This can be done in the forr of

+ oral reports by students on such poets as Luey Terry, Jupiter
Hammon, and Phillis Wheatley. Introduce students to Dnnhar by *
giving them the following facts:




Y
[

Introduction to Poetry . - .
1, Dunbar was born and, educated in DaytOn. Ohio. .
2; Dunbar was the fi rst, black poet to win natlonal recogmtlon .
" and full aeceptance in America. =
8. He began writing yerse as a youth.* _
4. He held sevéral posttions as a high school student—editor in
chxef of his school newspaper, president of the literary
society, and class poet.
5. His first book of poems, Oak and Jvy (1893), was dlstnbuted .
and sold by the poet.
6. His book Lyries of Lowly Life(1896), with an infreduction by
William Dean Howells, made him a celebrity.

Have several students read “We Wear the Mask” aloud to the
" class. You may have three different students read each stanza. As
students read, discuss any vocabulary problems that might arise. -

Ak students to explain in their own words what Dunbar is saying.

TSR o

. Class Discussion.
Begln class discussion by asking the follownng questions:

"Who are the “We” in the poem"

What is meant by #mask”? ,

- Explain what Dunbar means by “This debt we pay to human
guile.”

What is happening to the Negro as he sn‘iiles"

What is inednt by lines 12 and 13 of the poem? .

Ex tendlng Language Sklils ¥

1. In several paragraph s, compare “We Wear the Mask” with
Claude McKay's “Harlem Dancer.” In what ways are the
two poems, similar, different? Cite examples. What Ig'eneral

<« ° theme is present in both poems‘?

2. Have a student who is good in readrng didlect read “The
" Party” by Dunbar. Show how Dunbar uses the “plantatlon )
tradltlon” on which much of the fame of his poetry rested.

-Suggested LeSSOIl Plan I . . . L :

" Another poisible way of teaching the unit on poetry is to arrange

the poemé into thematic units. Use themes that appeal to your
pupils. One possxble theme, together wnth pdems selected [from
Btack Voices), i s listed below.

What stereotype of the Negro 18 represented here? . . -

[
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7 . Ma 71&115 .
‘ “Aunt Jane Allen by Fenton Johnson {p. 371)

L]

" “Booker T.-and W. E. B” by Dud}ey Randall (p. 470)

o

“The Ballad of Joe Meck” by Sterling Brown {p. 414)
/Robert Whitmore” by Frank Davis (p. 435) )
“Fheme for English B” by Langston® Hughes {p. 429} _
“Her Story” by Naomi Madgett (p. 478y -
“We Real Cool” by Gwendolyn Breoks (p. 465)

F . ¥

SR “The Scarlet Woman” by Fenton Johnson, (p.. 370) g
. Theme 1: People I ' '

| S ""First read “The Ballad of Joe ‘\‘Ieek” and then read, “Aunt Jane
» 4 - Allen.” Compare the techniques and éffects of the two poems, . °
ST . Next read a group of poems that suggest & story in a character -
ol " sketch: Davis's “Robert Whitmore,” Naomi Madgett's “Her Story.”
- . Have students write a paragraph descrlbmg one of the above
. characters. - "L
. Have sevetal pupils who read well read Brooks’ “We Real Cocl,”
o . and Johnson's “The Searlet Woman.” Discuss how_ Brooks and .
L e Johnson paint & picture of & group -of people. ; ey
o Other themes. Some examples of other themes that could be -
especially interesting to : parhcu!ar class ace Courage, Death ’
Love and I“l*tendsheﬂ ' .

1_'\-.

Introductxon to the Short Story (3 weeks) @

>

&

Background Slaves were thé first maker$ of Afro-Amerlcan
+ legend and myth, They retold and adapted the many tales their ; -
people had-brought from Africa. These stories were about heroes, |
animal &nd human, whose character traits were well known tothe
listeners. They revealed:the dreams and aspirations of the black °
people of Ame rica. Since many.of these were 1magmatwe and dif-
. ferent from the Anglo-Saxon. traditions, they weré added to the -
American’ culture. "
. . ‘During this era, folkizles were circulated orally. The develop
ment of short stories written by Negroes proceeded veryslowly for
many reasons, The most dbvious reason was that only a few
Negroes knew_how to write, and many southern states did rot
. allow educatton of black America

S - [ ]
e .
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1‘ ¢ ' It was more than twenty years after the Emanclpatlon Proela-
. mation that the first short story by a black authp appeared in The
Atlantic Monthly. This story was written by Charles Waddell
*Chesnutt, who was a native Clevelander. Chesnutt passed the Ohio
.~ _ bar examination and worked for years as a legal stenographer in

ghmutt’s work the editor avmded identifying the writer as 8
© . Negro. -

wrlters grew tremendously. The most prominent are probably the

- _ Bontemps,” Ralph Ellison, Langston Hughes, Richard Wright;
» James Baldwin, and others .o

L)

Basal Text: Black %wes, edlted by Abraham, Chapman
Og ectlves e ) ' -

71/ .6 be ableito identify by name the Sirst black author to
perfect the'ghort story form
. 2. Tobe able o write several paragrap‘ls acceptmg or reject-
. ing a given philosophy. ‘
8. To be able to identify the term allusion’and dlscuss how the
' -author uses &llusion in this story !

: o Cleveland. Even though The Atlantic Monthly continued to publlsh '

_By the late fortles and fi fties, the list of sxgmf‘cant ghért story
% ones listed in Black Voices—Jean Toomer, Rudolph Fisher, Arna .

“"I&pewwalﬂé&d fg; Shor Staries s

Skills and Concepts

Resporrdmg to the story, o
. Interpreting title ) :

-Determining theme : ,

Graspmg 1mplxcatlons ) .
Recognizing the writer's skill: ' : "

Characterization '

. Language and word choice .

Logiecal endmgs ; .o

;h___.Sugg'ested I.maon plan for Charles W. Cheshutt’s
T “Baxter’s Procrustes” (pp. 62-62) | .

-

L

Terms ‘ .
" Review the {érms \that» are necessary in undersianding the short

Fl

3 ! N




o1 - - - . Three Black Literature Units

story. These terms-may be given in vocabulary exercises before the
téacher begins this unjt or as he or she progresses in the unit.

Presenting the Story -

: Have several students read the first few paragraphs aloud. The

-t + teacher-will possibly have to stop to explain who several of the
authois mentioned are. No definite date oy place is given- for

- setting. We can assume that the story takes place in the latér
1800s or early 1900s. (The clulf had enter‘ained Mark Twain.) Note

that the story is told 111 the first person and Baxter is the maln

. ‘- character.

Vocabulary EP : . .
"1 mbrlcaﬂed p. 56 ° 4, hypothesis, p. 54 *,
2. consternatmn, p. 54 - 6. remuneration, p, 56

3 cotel‘:e, p.55 - * 6. enigmatical, p, 58

e Introduclng the Authsr’
.t I Stress the fact that Chesnutt was born in Cleveland

S story fofm and the craft of fiction.

* 8. He established a nationai literary reputation as'a novel:st

L and. short story ‘writer Before his death, _

e 57+ 4 His rave was Kept a secret for nearly a déeade by the editor ™

' ) + of The Atlantic Monthly. -
5. Chesnutt studied law and passed the Ohio bar examinatlon,

2 but he never practiced law; he became a legal stenographer

1 : " instead.

6. _“Baxter’s Procrustes” was written for The Atkmtw Montkly

in June, 1904.

Understandmg the Story

1, What was the main interest of the members of the.Bodleian
Club? .

2.\ Where did the club gets its name" '

3." Name several llterary’ figures that tue club had enﬁer-

.- tained, = -

4. Relate what happened at the club on the anmversary of Slr
e Walter Raiengh’s death.

5. What happens at the club once or twice a year?

6, Describe Baxter,

-

2. Heis consndered the first Negro writef o master the short -
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z .

7. How did the members of the Bodleian Club first get the
notion of publishing “Baxter’s Procrustes™?
8. What was Baxter’s philosophy of life?

h_‘___ﬂ&_ Why-did the ¢lab members refrain from reading the poem?

10. -Describe the paper and the cover of the Procrustes.
11. How did the members of the club dlscover that they had
fi duped?
12: at explanatlon does Baxter give for decelvmg the mem-
. bers? Is it a logical one? "
13.. ~What finally happens to Baxter?

' 14, What does the president of the club fmalb conclude about

Baxter?

o 15. What does the tltle mean" ¢

r-J

Developmg Language Skllls

1. Define the term allusion, Discuss in SeveraI paragraphs how
" Ghesnutt uses allusion in this story.

2. Baxter’s philosophy was, “Society was the Procrustes which,
like the Greek bandit of old, caught every man born intothe
world, and. endeavored to fit him to some preconceived
standard, generally to the one for which he was least
adapted.” In several paragraphs, tell why you agree or
disagree with that philosophy.

Suggestec. Reading.

Studénts who enjoyedﬂthls story might like toread “The Gooﬁhered-

" Grapevine,” a tale of Negro folk psychology,‘ and “The Sheriff’s

Chlldren” hy Charles Chesnutt.”

o
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. DuBms.W E.B. ’H:eSauisofBlnckFolk In ThreeNegroCtasm edited

by John H. Franklin. Avon, pap., 1965. © .
Franklin, John H., ed. Three Negro Classics: UpfrmnSﬁavem, The Souls of

;g Black Fblk and Tthutobwgmpky ofan Ez-Coloured Man. Avon, pap..

Tofmson, James Weldon. The Autobiograp Hy of an Ex-Coloured Man. In
Three Negro Classics, edited by John H. Franklin. Avon, pap;1965. ™

. Washlngton Booker T. Up from Slavery. In Three Negro Classics, edlted

‘by John H. Franklin. Avon.apap 1965
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. 8 Afro-ﬁméricah Literature:

. An Addendum to the Course
~ . of Study in Literature

Pittsburgh Public Schools

' In November of 1969, the Board of Publlc Educatmn. Plttsburgh

Pennsylvania, gublished “Afro-American Literature: An Adden-

dum to the Course of Study in Literature, Grades 7-12.” Thatpart -

of the addendum which covers Grades 7 through 9 is reprmbed
here with permission.

Basic texis used for the units were as follows For Grade (A The :

' Lom Btack Schoorer by Emma Gelders Sterne; for Grade 8, Jim
K 9 Afman

gro Mountain Man by Harold W. Felton; for Grade
Vbzfea. An Anthology of Native African Writings, edited
by Peggy Rutherford; and The L@fe and Times of Frederick

Douglass by F ederick Douglass, edited by Barbara Ritchie.
- Facts of publlication for the books refeired to in these units can

- be found in th¢ bibliography at the end of this chapter.

- Black Literaty
... on Human RelationshipS' Grade 7

for a Unit ’

) ~During the nineteenth century slave trading was abolished on the

_high seas. Nevertheless, slave trading persisted. Its very illegality

~magle the practice more lucrative than it had been previously. It
. was during thig périod, in 1839, that a slave mutiny occurred

aboard the Amistad off the coast of Cuba. This mutiny, in fictional-
ized form, is the subject matter of The Long Black Schooner, by
Emma Gelders Sterne [reissued under the title Slave Ship).

It should be kept in mind that although the story has been

fi ctlonallzed it is based upon historical fact. The mutiny did occur,

and John Quincy Adams in 1841 did represent the mutinous slaves
as free'men in the Supreme Court of the United States.

-'The historical relevance of this book, however, should not bethe -

" teacher’s emphasis. These facts are mentioned to assist in and not

217
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to mdlcatg the direction of the study. Thls narrative is of value
because it is a good beginning for seventh graders in the study of
human relationships. Both black and white students will Jearn that

* many different kinds of people inhabit the earth and that the color

. of a person’s skin has nothing to do with his or her hqnor, pride,
and personal integrity.

Questlons for Discussion and Composition. {Asterlsks mark 1tems
appropriate for composltlon actwltles)

-

1. What was the basic contradlctlon in Thom Jeffersons
attitude about slavery? (See the Introduction, 8.)*

2. Discuss Whitman’s comments on equality, “Of Equality—~As
if itharm’d me, giving others the same chancesand rights as
myself—As if it were not mdlspensable to my lown ng}nts
that others possess the same.” l

3. Compare the attitudes of Montez, Ruiz, Captai Stone, and

the governor toward slavery. Were theyfor or [against the-

institution? How are these attitudes-Andicatéd hy their
conversation?

. Degeribe the capture of the s!aves as seen through Ka—les
eyes.* -

. Discuss Cmques character, Why*does he stand out? Re-

. Why does Ramon Ferrer consent to transporit the slaves:
around, the.island?, .

|

‘\\

v

.

4
5
" member his remarks to Ka-le and to his peoﬂle * \
6
7

not touch the body of Goona. What significance does his -

. As"a result of tribal custom Cmque is beaten beEause hé will

reactlon—snappmg his fingers after the beating—have on
the coming action of the narrative? -

8. What kind of person is Artonio? Note his behgvior prior to
and during the mutiny, -

9. During the mutiny why ddes the captain say, *

bread, Antonio"? {This is, in'a sense, another dnderestima-

tion of the slaves.)
10. Discuss African culture as seen through the behavior of
Cinque, Tua, and Fulway during and after the mutiny*
11. How do the people of New York react to the black schooner
before and after Ruiz' and Montez’ landings?]
12. Grdham:-Ellis, Gil Johnson, and Green are different kinds of
people. Discuss their varying: wewpomts a‘bopt slavery.
13. Describe the conditions of the slaves’ imprisonment during
the gerlod in which they were being tried for mutmy and-
mur er ) -

&
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14. Discuss James Covey’s role in the legal fight to free the
., slaves..
. 15. Why do some of the slaves decide to stay in America?
"7 16. What factors control the ability of people to view others with
respect and urlderstanding? For example, what character-
istics do Ellis and Adams possess that others in the story do

not?
x 17. In what way is this narratlve a study-in human relatlon-
i sh:ps"*
\\{ocabulary
1. contradictic:n 8. cassava
2. abolition _ 9. pendulum
3. palaver 10. constellation
4, “shrewd 11. compass
o 5. engulf 12, mutiny
6._tumnltuous 7 13. salvage _
7. confidence 14. alien ™

Reldted Activities
1. Using knowledge acquired from the book and outside
readings: have students prepare panel discussions dealing
with slavery. General but relevant observations can be made
about topics such as “The Legacy of Slavery,” or “Slavery’s
Effect on Human Relationships in the United States during
the 1800s.”

2. Have students do dramatizations of scenes from the book.
For example, the mutiny is a scene which lends itself to

____presentation. Other students might prefer to do monologues.

Cinque’s statement to his people or John Quincy Adams'
comments on slavery are suggestions. )

8. Have students do graphs for hulletin board display which
depict the differences between African and American culs
ture during the 1800s. For this, they can simply use infor-
mation from the text or outside readings. .

4. Encourage students to .do. additional reading about the
. history of this period in the United States. Such topics would
include the abolitionist movement, the Amistad, slavery
]egls]atlonp}ﬂ'd John-Quincy Adams. .
5. Have students write compositions which contrast Cinque as
a slave leader with Travis as the head of his household
during his father’s absence in Old Yeller.
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_ 6. Suggest that students contrast the attltudes which mﬂuence
: . human relationships in Romeo and Juliet and The Long
M Black Schooner. This may be done orally or in written form.
- . An example of such a,comparison would be Ka-le's response
to adult supervision as compared with Romeo’ 8 response to
Friar Laurence’s advice. -
7. Have students compare the relatlomhlps of blacks and T
. ' ggltps during the 1800s with those of blacks and whites -.
- today _ . f _

: Independent Reading o
'Nonfictlon

Angell, Pauline K To the Top of the World: Tﬁe Story of Peam
and Henson. Rand, 1964, :
Benneit, Lerone, Jr. What Mannerm’ManAngraphyofMamn *
N Luther King, Jr., 1929-1968. Johnson Chi, 1968; pap., PB,nd. . -
,.:'“"" ~" 7 Biickmaster, Henrigtta. Women Who Shaped History. Macmillan, -
[ 1968;-pap., 1974. - . .
. Douty, Esther M. Under the New Roof Five Patriots of the New -
" o . Republic. Rand, 1965. . .

. Graham, Shirley. Your Most Humble Servam. The Stm'y of Benga-

- min Bannéker. Messner, 1949,
. Owens, William A. Black Mutiny: The Revolt,on the Schooner
s Amistad. {1953} Pilgrim Press, 1968. e ““'
Scherman, Katharine. The Slive Who Freed-Hathi: i The Siory of" -
" Touissant Louverture. Random, 1964. ]
Sterne, Emma Gelders. Mary McLeod Bethune. Knopf, 1957
- Yabes, Elizabeth. Amos Fortune: F‘ree Man [1950] Dutton, 1967; -~
S -pap.,Dell, 1971, — ———*. ——— .

Fiction

1 - Hamilton, Virginia. The rfouse of Dies Drear Macmlllan, 1968;
[ . pap., 1970.

| Peetry’ ¢

S Hughes, Langston. The Dream Keeper and Other Poems Knopf, _.
T . 1932,
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* Blagk Literature for a Unit on the World
. - of the Imag‘ination‘ Grade 8
. L
The purpose of ineluding sz Beckwourth: Negro Mountayn Man in
a unit on American folklore is to give students an awareness of the
contributions of both black and white mountain men to the
development of their country.
As a trapper, fur trader; Crow Indian chief, and dispatcher, Jim

_-between man and nature,
Beckwourth appears larger than life because of his unhesatab-
ing nature in the face-of danger and his fierceness in battle.
However, the teacher should always emphasize that here was an
Ameritan,-a black American,- who did much to further the
development of his eountry.
Another emphasis should be that of Jim Beckwourth’s back-
' ground Blacksmithing prepared him for his isolated wanderings,
_ . .and i assdclatlo _with ky Mountain Fur Company
. prepared hi ecome an inde nt trapper. These prepara-
tions were ntial in making him
.wa’s L

) Questlo for Discussion and Composition. (Asterlsks mark 1tems
approp:{\gte for composxtlon activities.) -

“9)551‘))}"&' T e L L T R R T il

o’n his future life? ,
2.. Discuss General Ashley’s Rocky Mountam Fur Company
' and Beckwourth’s association with it.
3. ansndermg' Jim Beckwourth and other trappers men-
_ tipned. in the story, sueh as Moses Harris and Caleb
. r(iljieemarood. diseuss the characteristics of the mountain

Dntrast the. cultures of the trappers and Indlans
. Discuss the soclahmphcatlons of the following statement:*
“Tthe broad wvalley:that held the Green River would become

rehdezvous in the years to* come; where they would meet in

' ?Beckwourth broadened the western frontier of this nation, His .
experiences are vividly deplcted and largely mvolve confhcts_

e man of greatness that he ’

What was the influence of Jlm Beckwourth’s background i

- famous as 4.place where mountain men would hold their

-thdlate summer and trade. peltries ToF the goods of the
East... where l'ndlans would meet the white men and the
Ni gmes among thém Jim Beckwburth .where men of
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all races and colors would meet a]nd mlx,where therewas <«
no distifktion between men, except the superior and the .
inferior, the lucky and the unlucky, and where deathcame =«
to those who failed.” R
6. ‘Why does Jim Beckwourth declde to become a free -
trapper? '
. 7. Whatenables Beckwourth to become accepted by the Crow
. Indians? Remember Greenwood's story.. ™
B - 8, Describe Beckwourth’s life with the’Crow Indians,
- . 9. Discuss possible exaggerations in the bnography, especially
- R the saving of Ashiey’s life.on two occasions by Beckwourth =
s - and the  95-mile chasé by the Blackfeet. What is the ~ -
relationship between these possible exaggeratmns and the o
S i popularity of legendary heroes?
- - .« 710, Discuss the trapping process. - ' _
- o 11. Discuss Beckwourth’s later years as a trader, soldler, and -
dispateh carrier, o
12. What made the Crows poison their chief? Was it an excess -

7 _ . or lack of love? Explain.*
- - 13. Which aspects-of Beckwourth life did you find most
e .. interesting?
R 14.  What ldnd of manwalem Beckwourth? Would thie world
-, . beabet}.er.place lfmorepeoplewerehkehlm?Whyorwhy
. " not would it be a betber place?
: Vocabulary ’ ,
1. ague - 16. rendezvous. .
2+ primitives, - 17. tumultuous
« 8 frigid - 18. avalanche
S . 4. militia - 19. ferocions. . , . .
e 5. expedition . 20.- environment " x
. 6, desolate . - 21. cuiture , E
7. tributary 22. pursuit
8. sustain - 23. babel
9. fatigue - "24. civilization
10, exaggeration .25. legitimate .
11° ‘mammoth . 26. coup S
12. draught 27. degradation
" 13. -gauntiet 28, profane. T
14. barter . 29. majestic '\
< 15, hoisterous - 80. -inaugural .
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- Related Actmtles . ' -, Ce
e 1. Have students develop a map during the ,readmg of the . !
o biography which will indicate the places where Beckwourth o

lived and trapped. during the development of the western
portion of this country, ° »
" 2. "Have students do,group reports on other mountain men
! mentioned in the text such- a.s.

a. William-H. ‘Ashley “Jim Bridger

b, Thomas Fitzpatrick h. John Colter °, - e
¢. Robert Campbell i. Jahn Jacob Astor’

~ d. Caleb Greenwood » .. Kit Carson . - v
-¢, Edward Rose . ) k. Stephen Kearny-

{. "William Sublette l. John Frément;

3. Have students do group or individual reports on the \;arzou;
. Indian cultures. Some of those mentioned m_ the text are:

a.. Pawnees ° f. Snakes ' -
b. -Sioux =~ - " g. Cheyennes \.ﬁf T
~¢. Iroquois v h. Arapahos

d. Blackfeet - | i. Shoshones’ ° '

e. Navajos j. Dakotas |

- Have students do research work on famous eontemporary
black Americans. Have them contrast Beckwourth’s prep-
aration, attitude, and accomplishment-of goal with similar
characteristics of a2 contemporary black American.
Have students do individual research on other black Ameri-
cans who assisted in the development of this country such 88 - .-« eseceioem
Crispus Attucks, Frederick Douglass, Sojourner Truth, Es- ~ CoT
tebanic¢o, and Bemamm Banneker. :
. Have students contrast life in the West during the early
1800s with life today. Have them discuss occupations, family
_ relationships, and the role of men. Have students present
their findings through small group discussions, )
. Students may dramatize the sections of the text v;hlch
concern Jim’s trapping expeditions for the Rocky Mounﬁnn S
Fur Company and hig life with the Crow Indians.
. Have students compare Beckwourth and other legendary
. characters mentioned in the umt such as Paul Bunyan and
) Pecos Bill. J ,

. i
_____ - R ¥
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. Independent Reading T ,
) / . "Nonfiction S oo
" . Bontempg, Arna The Story of the Negro. Knopf, 1958.
» Bradford, Hawzet T&:bmcm The Moses of Her People. Peter
Smith, nd.

hrun b

" de Trevifio, Elizabeth Borton I, Juan de Pargya FS&G, 1965.
Durham, Philip, and Everett L. Jones. The Adventicres of the Negro
Cowboys. ‘Dodd, 1966; pap., Bantam, 1969, :
Felton, Harold W. Edward Rose, Negro Trail Blazer. Dodd, 1967,
Graham, gil;l‘ey Jean Buptiste Poinie de Sab!e Founder of Chica-
. go. Medsner, 1953. »
. Petry, A tuba of Salem Village. T Y Crowell, 1964. s
'Rollins, Charlemae. They Showed the Way: Forty Amemcan Negro
Leaders. T Y Crowell, 1964.
_Sterling, Dorothy. Captam of thé Planter: The Story of Robert
"+« Smalls. Doubleday’ 1958; pap., Archway, n.d.
T Zagoren, Ruby. Venture for Freedmn Dell, pap 1971

Fiction

Clarke, Mary.: Petticoat Rebel, Viking Pr, 1964.
Cluff, Tom. Minutemen of the Sea. Follett, 1955,
quman, Bella. Lions in the Way. Follett, 1966.

¢

Anthology :

Brooks Charlotte. The Outnumbered. Stones, Bssays and Poems :
‘ about Minority erps by Aﬁzmcas Leading Writers. Dell,

e pap., 1967.

L]

, 1h
Black Literature for a Unit on Myth and Legend: ('ﬁ%de 9

The selections from this book are to be read as a part of the ninth-
grade unit “Myth and Legend” in the Course of Study in Litera-
ture, Grades 7-12. It is important that both the teacher and the

" gtudent have some geographical and historical knowledge of

2 Africa before reading these stories. The universal themes of star-
crossed lovers, rejected wives, faith in God, and lack of trust are
developed in the suggested selections. ~ . .
*. The- “Fureword” and-“Introduction”-to Rutherford’s African —
Vorices: An Anthology of Native African Writings will be helpful to
the teacher in preparation and presentation of the material. In
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"addition to these aids, the “Preliminary Activities” contain three
comprehengive initial activities whlch should prepare the students
for this study. ‘

L3

Preliminary Actiwtnesv

1 Have students do group work on the geography and cultures
. * . of Southern Africa; East Africa, Ethiopia, and West Africa,
Mention - that visual aids such as maps and “charts are -
expected as-a part of their oral presentations. These aids can
also be used throughout the discussion of the selectlons from
the text. .
2. After the students have studled Afrlcan life, pair students
o and-have them write and presént dialogues which contrast -
e — the attitudes about the Africa of the European’ colonist and
) the African native. This is important because some students
may not understand the sometimes uncompllmentary refer-
-ences to the colonists. - o
3; Have students investigate African history as far as Sou thern -
Africa, East ‘Africa, Ethiopia, and West Africa are con-_
cerned. Have selected students debate the effects of coloniza-
tion. A suggested topic would be: Resolved: That coloniza-
tion has had & positive eifect on the peoples of ‘Africa,

Southern Africa < : s T
. “Under the Blue Gum Trees” by Dyke Sentso
(1) What is the relationship between Japie Genade and
- Moiloa?
(2) Discuss Moiloa’s reaction to the death of his son and . 4>
.o his displacement after Genade's farm is sold.
(3) “What is the difference between the way of life of
Japie's family and Moiloa’s family?*
b. \“Mob Passion” by D. C. Themba
(1) Whyis the relationship betweeén Linga and‘Mapu!a .
destined to be tragic? %
(2) What is the cultural significance of the ritual which -
. + precedes the violence?
. e (3)._Name other stories. ot"star-cmssed?_lovers Com-_'_\_x
. " pare them.
(4) Contrast the reactions of the men and women afber
' the violence.

L | D23 .
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“ + “The Dignity of Beggmg” by William Modisane
' (1) What does the reader learn about the narrator’s
. character throughout the story? . .
(2) ®Compare_the narrator's conception of -himself with _
] his conception of Blushing Groom. Are they as dif-,
? \ferent as the narrator seems to-feel they are?-
{3) Why. are Rlchard and Nathaniel beggars‘? i o
{4) What is it in this society which permits’ begging to - ]
become a profession? How does the satire m this °

.,,b

;- ) seléction make this point? X )

L s 2 East Africa Coat A
“The Story.of Liongo” by 'Hamjsi Wa'Kayi . . ) _
. (1) Why'is Llongo 1mpr;soned‘? = -

(2) This election is an exercise in cleverness. Gwe some
examples of the cunnimg of the villagers and of Liongo
" as well*
s (3) Why does Liongo- aceept his fate at the hands of his '
L nephew? -
© " Note: The reference to Lionge as "fnther” and to his mur-
derer as “nephew” is probably not‘in the same sense as
" would be inferred in the Western cultures: .,
. 3. 'Ethiopia : s N
. “How the Ethippian Woman Tamed Her Husbdnd” rebold by
Professor Murad Kamel

'.-
M

LY

. . What is the universal truth in this stom,‘? \ .
* 4, West Africa ~ i
ool 4o~ “Tlhie Stolen Jacket” by Camara Laye ~ iad
(1) Contrast the attitudes-toward their co rt experl—
Lo ences of Clarence in this storv and of Nathariel in
. . “The Dlgmty of Beggmg e .
v (2) _How._is-Clarence & vietim- ofthe innkeeper, the— —-

* judge, the landlord, the beggar, and the two boys?
L (8) What ig the irony of Clarence’s altuathn?
- . b. "Truth and Falsehood” by Blr\ago Diop -
] , (1) Explaifi the personification in,the story. .
(2) Fene-Falsehood bears no resemblance to the good
Lord.” Prove or disprove this statement by using
evidence from She text. . o
(8) Discuss what Fene:Falsehood means whenhe states,
“I am begining to think that even if the good Lord
loves you [Deug-Truth], man clpesn’t 'appt‘eciate you
overmuch.™
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(4) Compars the reactions of the husband and vnllage
i - chief to Deug-Truth’s advice with the reaction of the

.. . viceof the two-men.
¢ “Shadow of Darkness” by Gladys?Casely -Hayford
(1) Compare the loyalty between Shadow of Darkness

_ boys,and their pets such as Travig and Old Yeller *
(2) Why is Shadow of Darkness such a prize bull?

‘me in my darkest hours....” Explain.
. .= (4) What will become of Sori?
d. “There’s Always a Way Qut” by Gbemi
- (1) What problems does Fasasi face automatically ifhe
accepts the position as chieftajn?”
(2) What are his wife’s reasons for assisting him'in
* finding a Solution?
(3) What makes his daughters att;actwe to the suitors?
(4) What does the story tell us a} tmarrlage customs
in ‘West Africa?
. “The Parable of the Eaglé” by James Aggr
What is the significance of the siatement, “Thou art an
eagle. ..stretch forth thy wings and fly”? Diséuss thisas
it relates to the narrator’s people*

S

“ " Relatéd Activities - ot

'-|-_J b

tizations with themes snmtlar to that of “The Dignity of

. Begging.”

h 2. . Have students construct a list of distinctively African
aspects of life as seen m the selections. An example is the

. ¢ gsense of tribal honor in “Mob Passion.”

- read and contrast the style of these African myths with
these other works. For example, seiections from Carl
- . Sandburg’s Abe Lincoln Grows Up and Charles Dickens’
R Great Expectations could be used. The students should
“T 7 contrast sentence structure, diction, and the use of figura-
-+ .tive langunage. -

4. Have students contrast family relatronshlps in Africa and

in. the-United States. :

} - " iy o
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kmg to Fene-Falsehood’s advice. Evaluate the ad- ;

“ and Jalona with the loyalty shown in other stories of _

’ * . (8) Jilona says of Shadow of Darkness, “He was with

L Have selected students wrlte and present satirical drama- .

"8. Have students select passages from other works they have -
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5. Have students write ongmal fables usmg Africa as the
) setting, ,
6. Have students write original composntlons in which they
personify inanimate thmgs such as peace, hope, despair,

and love, Analternative assignment would be the useof the - -

. same topics for a eonnotatwe theme.
7. Have a group of students mvestlgate marriage’ customs
*, from different countries. ‘Havé them contrast these with
the custoin seen in “There’s Always a Way Out.” In addi-
tion, students can indicate different customs their Ameri- -
can families observe, . )

8. Have students contrast legendary heroes, Such a contrast
would integrate this unit and the course of study. An
example of such a contrast would-be of Liongo and his

) n;phew with Odysseus and Telemachus of Greek myth-
0logy.

9. Have students write a contem porar}r original story, poem,

: cgaglay that has the same theme as “The Parable of the
) le.”
* "10. Have students discuss the unwersal themes found in the
selectloqa Of what importance is this Lnlversahty?

Independent Reading

Moore, Gerald, and Ulli Beier, eds. Modern Poetry from Afnca
Penguin, pap., 1963,

Mphahlele, Ezekiel, ed. African Writing Today. Penguin, pap.,

- 1967, ® ! ‘ )

Black therature for a:Unit on Prose Nonfiction: Grade 9

Wlthout some mention of ngerick Douglass, this currlculum |
would be incomplete. He was one of the most outstanding black _

orators of the pre-Civil War period and was well known through _

his' antislaveryXriented The North Star, a newspaper which he
publigshed himséif, -

Douglass’ autobjography, The, Life and Times of Frederick Doug- .
lass, is an excellent reading selection for the ninth-grade unit of
prose nonfiction. However, because of its length, sentence strue-
ture, and vocabulary, a compromise must be made, The compro-
mise i3 an adaptation by Barbara Ritchie. It is well written, and
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students wnll enjoy reading of the life of Douglass, the slave, who -
lived to escape to freedom and to dedicate the rest of his life to the
elimination of slavery in this country. The fact that some of his
thoughts are written-in his own words will give the students
insight into the pre-Civil War period. The book also presents

commentary on the institution of slavery.

The life of Frederick Douglass will be an inspiration to many
students. They will identify easily with his desire for freedom,
security, and speace among people.

' Questlons for Discussion and Composmon (Astensks mark items

appropriate for eomposition activities.)

L Discuss Dou,,.ass’ birth, childhood, and early relationships
on the Anthony plantation.

2. What were the physical characteristics of the plantation?
Deseribs the slavequ arters, the Great House, and the other
surroundings. -

3. ‘Describe the living conditlons of the slaves.

4. Disciss Douglass’ remarks about the attitude of blacks to

slavery:* “The remark in the olden time was not unfre-

guently made that slaves were the most contented and
happy laborers in the world, and their dancing and singing

were refetred to in proof of this alleged fact; but it was a

great mjstake to suppose them happy because they some-

times made those joyful noises. The songs of the slaves
represented their sorrows, rather than their joys. Like
tears; they were a relief to aching hearts.”

5. What are the implicationsof the relationship between slave
and overseer found in this passage: “The doctrine that
submission to violence is the best cure for violence did not
hold good between slaves and overseers. He {the slave] was
whipped oftener who was 'whipped easiest.”?

6. Describe the various classes found on the plantation and

thei: relationships to each other. Mention the slaveholder,

the slaves, and the overseer.

7. Wten did Frederick first think of €3caping to the North?

What event precipitated this desire?

8. Discuss the means used by slaveholders to control the lives

" of their slaves. For example, why does Auld say, “Learning
. will spoil the best nigger in the world. ... He should know
nothing but the will of his master and learn to obey it"?*
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9. What significant part does Father Lawson play in Freder-
. ick’s early intellectual development? °
'10. How does Douglass rationalize stealing from Thomas Au ld‘?
11. Discuss the paragraph that begins, “The morality of free
society could have no‘appl:cat:on to slave society....” (The
. passage is found on page 59.*
12, What was ironic about Thomas Auld’s conversmn to a
religious life?
13. Discuss Douglass’ relatlonshxp with, Covey. Consxder the
required labor, -his ﬂlgh;. and his eventual confrontation .
-, - with Covey.
14. Descn]ge Douglass’ first escape attempt. Why wis 1t unsuec-
. eessful? .
15. What trade does he learn in Baltlmore" What were the
* .complications?
- 16. How does Douglass eventually escape?
1V. How does Frederick's iame-hagpen to change? -
18. Describe Douglass’ assoclatxon with the abohtlomsts in e .
. T 1840s*
19. Describesome of the racial conflicts that Douglass meets'in
the North. Note his receptlon in some cities and the .
treatment of his children in schook .
20, Characterize John Brown. What were some of the flaws in
his thinking according to ouglasg? ‘
21. Whatwas Douglass’ evaluationof Abraham Lincoln? Agree
or disagree with his thinking. . :
.22, Why did Douglass encourage b!acks to fight in the war? |
Were they treated equally? L
23. After the Civil War, Douglass made thé right of blacks to . -
vote one of his most 1mportant causes. Why was this rnght
so important? ' :
24. What was Douglass’ contrlbutlon tosociety? In other words, -
what did he do for himself and others as far as biack peOpIe '
in this country are concerned?*
Vocabulary' _ _
1. indigent 31. disconsolate
2. - incur - 32. censure .
3. .ineffaceably © 33 cordial ¢
4. sedate \ . 84. contemplation .
5. impose 85. abhorred | '
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[J;' - . 6, ponderous 36. conversion
i 7. countenance 37." laudable
- .. 8. indignation, . 88. goad
1 9. disparage ' 39. allegation _ -
8 10. -indolent. . . . 40. beniggadt ~ .,
11. baromal . 4. defensive
42: aggressive . N
43, enervate .
_44. congenial
. . 45. Tfeasible
- 16. "capridious _ . 46. agitate I
- 17 debase 47. formidable -
- 18. emanate ™ 48, mortify ) P
"+ . 19. " perpetrate “49. emancipate
L0 20. atroeity 80, nigger (connotation) -
21, "grapple - 51..assailant ~~]
" 22. balsam’ ' + 52, solicit g - _
23. compensation 83. tarpaulin.”; ¢
L, 24. termagant _ * b4, peremptory,
. 7~ 25, malediction iy 55. fugitive
_— 26. benevolent ° . - T 56 proseriptions- v
27. stringent’ . 57. moboerat - o o
28. denunciation 58. discretion
. 29. 'vindication 59. assail - .
30. advocate - . 60. 'sagacious’

"Related Activities .

1. Have students do connotative paragraphs about slavery as’
an introductory assignment. At the conclusion of the read-
ing, these compositions should be dlscussed again in the

- light of acquired knowledge. B

2. Have-students compare the lives of Frederlck Douglass

- and other people mentioned in the unit on prose nonfiction.

3. Have students present group discussions which emphasize
llfe“*in the United States during the 1800s. For example,
‘one group might discuss dedication to couritry when one’s
country does not recognize every member as a full citizen.

4. Guide students to read and to present oral reports of- - - - ==

* . related hooks which discuss the struggles of other well- )

- known blacks in the United States. )

-
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.5. Have students present group skits Whleh dramahzu some
aspect of Douglass’ life. Students willin this actmty havea

/" chance to identify with Douglass and react in their own .-

- _way to Douglass experiences, -

6. Have students increase their, knowledge of other black

' people in history, such’ as Harriet Tubmah, Somurner

- Truth, and Robert Smalls. Individual or group work in

o* " these areas should be shared with' the class through oral

- discussions. ... S

oo 7. Encourage students in the malung of slavery eollages, Ll
illustrations of passages from the text, and pictorial inter-© .
pretatlons of portions of The Life and szes of F‘mderwk T

R Indepehdent Reading ‘ T . o
o Nonf‘ ction - : -0
o Davis, Sammy, Jr. Yes ICan: The Stm'y of Sammy Davis, Jr., Wlth -
S Jane and Burt Boyar. FS&G, 1965; pap., PB, 1972. ° Y
’ Douglass, Frederick. The Mind and Heart of Frederwk Douglass:
Excerpts from Speeches of the Great Negro Orator edited by
s Barbara Ritchie. T Y Crowell, 1968. . -
"w.  Gregoty, Dick. From the Back of the Bus. Dutton, 1963. R
" . Nigger: An Autobiography, with Robert Llpsyte Dutton, -
1964; pap., PB, 1965. T

TheShadmvil‘hatScaresMe PB, pap., nd T .
Grgf;&: Jol:ln H. Black Like Me. [1961) 2d ed., HM, 1977, pap., __
y N ’

Murray, Pauli. Proud Shoes! The Story of an American Famdy' n
Reprint ‘of 1956 edition, Reprint, 1973. .

Fiction . N

_ Bonham, Frank. Durango Street. Dutton,.1965; pap., Dell, 1972,
Bontemps, Arna. Black Thunder. [1936) pap., Beacon Pr, 1968,
Booth, Esma. Kalena. McKay, 1958,

Graham, Lorenz. North Town. T Y Crowell, 1965‘ pap.. NAL, 1977

‘ . South Town. NAL, pap., 1966.

_Hentoff Nat, Jazz Country. Har-Row, 1965; pap, Dell, 1967

Hunter, Kristin. The Soul Brothers and Sister Lou. Serlbner 1968
Ppap., Avon, 1976. _

Marshall, Catherine. Julie’s Heritage. %sKay. 1957.

Means, Florence C. Tolliver. HM, 1963

Sterling, Dorothy. Mary Jane. {1959] Schol Bk Serv, pap., 1972,
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Elective - . .

3

<

“

The following course outline descrlbes a program that has been
successful for several years. Its author, Grace Larkin, a teacher at
Oneonta Senior High School, New York, says that initially some
pe0ple looked upon the course as a fad: Having little or no
~ . knowledge of black llterature. these individuals “had no idea of the
_hidden tréasures of the past or of the wonderful things coming
from the exciting writers of today.” She began developing the
course with two ideas in mind: (1) “to expose students to good
- literature not included in the €Xisting program,” and(2) “to expose
.~ them to new ideas and the basis for those ideas that are part of the
a3 world in which they live.” Her students, many of whom may have
decided out of curiosity to take the course, have found it to be
éxciting, informative, enjoyable, and a real eye-opener. :
- Oneontd is in an isolated location in upstate New York but
.- receives stimulus from two colleges, Hartwick College and a
- . _campus of the State Umversnty of New York. Student population at
- the high sc'hool. therefore, is diverse, including rural residents as
well as children of professors. The course runs fen weeks and
forms part of a senior elective program It is usually taught three
. times & year, reaching about hinety students. :
Grace Larkin developed this senior elective after taking courses
from.Charles L, James, short story writer and editor of From the
Roots: Short Stories by Black Americans, a text used in the
- program at Oneonta Senior High (Har-Row, pap., 1970). The
“three basic traditions present in black literature” referved toin
the course objectives exist in black literature from pre-Civil War
times, and continue to influence biack writers today. They are (1)
folktale, {2) the plantation tradition, a romantlc'zed view of slavery
and plantation life which is evident in some of :the fiction of
Dunbar and others, and (3) the abolitionist tradition, which ranges
from slave autoblographi&s to the rejection of white culture by the
new black writers of the 1970s, -
Facts of publication for the other works mentioned are given in
the bibliography at the end of this chapter.

' ,: . 242 " | 237
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Course of St‘udy

1. Major objectives
A. Devélop an appreélatlon of the existence and woith of
distinctive body of literature written by black Americans
B. Recognize the cultural differences responsible fora separ~
. ate and distinet black literature
. Understand the three basic tradmons present in bIack
literature

tioning mthm black literature

. Recognize major black authors and their contributionsto

the literary world

C

" D. Develop an ur;derstandmg of the myths and themes func~
E
F

. Develop an understanding of the blaek authors point of -

. wew . .
II. Course description

. This course will use the shortstory and poetry forms tocover the _

five basic periods of black literature, Texts will be From the
Roots, edited hy Charles L. James, and A # Negro Poetry,
edited by Arna Bontemps Students will requlred to do

lar author as a course project,’
II Course outline
The roots (1890-1920) .
The folktale tradition
A The plantation tradition
$\The abolitionist tradition
B. A new writer (1920-1930)
L !pm the folk .
, 2. Expatriates
C. Dark na rahsm (1930-1940)
L. Flgures in transition
2, Young protestors ’
D. ‘Ibward llterary assimilation (1940-1950)
1. The war years
2. Postwar dissent
3. From the “Talented Tenth”
- 4. A woman’s voice,
E. Toward a black art (1950-present)
1. Tales of the black sixties

A

2. Modern voices

. . .

independent reading in one particular period or in one partica- _

. . "
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IV. Texts b o

A. The basic texts used in the course are From the Rools and
American Negro Poetry.

B.” A number of selections of mdependent reading and re-
quired projects are available in the classroom. Examples:
Baldwin, James. Another Country, The Fire Next Time;

Nobodf) Knows My Name )

. Chapman, Abraham. New B.ack Voices

Du Bois, W. E. B. The Souls of Black Folk,
Ellison, Ralph. Invisible Man
Frazier, E. Pranklin. Black Bourgeoiste
Gaines, Ernest J. The Autobiography of Miss Jane Pittman
. Gregory, Dick. Nigger; The Shadow That Scares Me
Hansberry, Lorraine. To Be Young, Gafted and Black; A
Raisin in the Sun
Hentoff, Nat. The New Equalzty
Lomax, Louis E. The Negro Revolt”.
Parks, Gordon. The Learning Tree = -
Teague, Bob. Letlers to a Black Boy: ‘
Washington, Booker T. Up fromt Slavery
- Wright, Richard, Native Son
. C. Non-textua) ‘'materials [can} include records, lems. and
videotapes.
. 1. A selection of records including major black poets
2. On tape: Black History: Lost, Stolen or Strayed {a book
by Otto Lindenmeyer)
3. Other’selections depend on avallablhty
V. Course requirements
A; Assigned short stories and poetry for each unit- _
B. An independent readmg prmect of longer works . 7
V1. Evaluation -
Evaluation of each student is based on three unit tests, a
paper resulting_from the independent reading, and cle s
partlclpatlon

o
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Chapman, A‘ﬁraham. ed. Paw Black Voices. NAL, pap, n.d.
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in the United States. Macmillan, pap., 1962. ¢

_ Gaines, Ernest J. The Autobiography of Miss Jane Pittman. Dial, 1971;
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o Concepix. of what a teacher can do in class to involve students‘ v
" actively inthes BJect they are studying have expanded grexatly in
-" - recent years. This chapter offers suggestions for several kinds of
" classroom activities that can encourage:students to shed: self-
" consciousness and express ideas and feelings triggered by - thelr
-+ vréading. Included are ideas for both formal and informal class- | -
» srooms that encourage students to examme many facets of-black
"/ Titerature on ‘several levels.
/. "The “Composition and Diseussion Motwators are des:gne to
N ‘help students (and teachers) reach a depth of understandmg thatis .
~ - essential to the study of literature by black writers. In addition, °
- these motivators should enrich vocabularies through speech and
- -wrltmg, and should enepurage students to form and express ’
. .opinions based on some degree of logical reasoning and cgitlﬁ :
- thinking.
- 'The “Ideas for Role-Playmg” are flexible and prcmde vehicles -
- for freelyand qreatwely expressing feelings and attitudes. Through
* these improviged scenes and the discussions which may follow th
nctmg, students can also be’led to unders;and and appreciate the ° -
- feelings of ot o% - :
‘Games in the classroom can be enbertammg and enllghtemng
.. for both students and teachers. The games nientioned.in this
<2 gection provide a break in the routine that allows students to have
" some fun while discovering more about t};e black experience. L
"~ Increased knowledge of /the experience” will undoubtedly lead to '
- 8 better understandmg\of black llteratui@ mself.

o
The foll_owmg provocatlvg quotathns provfae topics which may be
‘ ' ‘ 241
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’ used for composntmn assignments, for dzscusslons by an entirel.
class, by small’ groups, by paueis, or for debate, -

1 “If young whites can change, then there is hope for
America” (Eldridge Cleaver, Soul on Iee, Dell, 1970, p. 84). \ ‘
2. “The negro race here and now is inferior to the white race, | -
. Thonegroisa beast” (Gharles Carroll, The Negro, a Beast, L
. . .Arno, 1900). \
- 8. “Blues belings to the black man. No white man can sing |
the blues and really know what he's talking about” (Ray \ ,
_Charles, narrator of the film “Soul,” Part II of “Body-and. -| -
* \Soul,” pmduced’by BEA Educatlonal Media, 4 division of 1
‘ CBS in 1970).
“‘Blacl)c iz beautiful” {a slogan popularlzed durmg the R
1960s -
. “Black Woman by Don L. Lee (Haki R. Madhubut:), in T
bon L. Lee, Dont Cry, Scream, Broadside, 1969, p. 55. - .7

/ blackwoman: . N

P : - aTRICTIONS
B .um:mz feyOVED DUZ 20 CORTRIT- ac s .

&

. n’—és__ -

6. “Each Negro isa little bit whife, and every white isa little
bit Negro.- ..Both are caught in a common human pre-
.dicament, Each ‘neéds the other...” (Kenneth B. Clark,
Dark Ghetto; Har-Row, 1965, p. 223) ;

7..%...the white man said we were free...but, he never let
us practice freedom” (from the poem “Mag! Mad?” by

N ’ Ernest White.. In Alma Murray and Robert Thomas, eds.,

R " The Search, Schol Bk Serv, 1971, p. 27).

) 8. “The strong men keep coming” (from the poem “Strong
S 5 Men” b. Sterlxrg Brown: In Alma Mirray and Robert
N : Thomas, .., The Seorch, Schol Bk Serv, 1971, p. 36).
s : 9, Comments on the tefevision production of Alex Haley's

Roots (“Why ‘Roots’ Hit Home,” Time, Feb. 14, 1977
~ *  pp. 68~}

Ll
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. &  “We now know our roots are mextrlcably bound with -

the roots of* blacks .and cannot be separated” (John
* Callahan, professor of American literature, Lewis and

- Clark College, Portland, Oregen; p. 70).

b. It sounded like us, it looked like us, it was us. We've
always wanted whites to understand how our back-
grounds are different from theirs. Now ;they should

. understand a little better where we are coming from”
S (Allen Coutiter, biologist, Harvard Umvprswy, p. 11).
-¢. “It helps people identify and gets conversations started,
but I can’t see any lasting effect” (Charles Rangel,
, U.8. Congréssman from New York, p/71). .
d. “Everything converged-—the right time, the rightstory
and the right form. The country, I feel, was ready for
.in the 60’s...it might haves pawgled resentments
and apprehensnons the country couldn’t have taken”
- .(Bdrbara Jordan, U. 8. Congressworﬁan;from Texas,
. - p. T SN
10. “And now we're ready to change a syster‘za a system where
a white man can destroy a black man '.}mh a single word.
~-Nigger” (Dick Gregory, Nigger, Dutton, 1964, p. 209).
11. “...T think there’s a way to deal with, this society’s racial
madness, peacefully ard effectively, if Mister Charlie {the
white man) is man enough to face it. But, as you realize by
now, facing things squarely is not-how Mister Charlie
made-his reputation” (Bob Teague, Letfers to a Black Boy,
Walker & Co, 1968, p. 194). :
12.° “Axiom: White follis do nothlng that is not to their advan- .

(U tage.

, Correction: White folks do nothing that they think is not to

i their advantage.

| Conclusnon White folks do nothing that i is not to the disad-

! vantage of blacks” :

| “(Jdlius Lester, Look Out Whitey] Black Power's Gon’ Get
Your Mama/!, Grove, 1969, p. 57).

13, Quotations from Wine in the thdmess, a play by Alice
Childress (In Alma Murr and Robert Thomas, eds.,
Major Black Writers, Schol Bk Serv, 1971). Tommy speaks:
a. “Niggers, niggers, nigge s/ I'm sick-a-niggers ain’t

& you? A nigger will mess up every/time...” (p. 146).
b. *“Just you walt, one hundl\id yea}fs from now all the

.
‘ ! "
L
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Ideas for Role-Playmg .

“An mcxdent showing master-slave relatlonshlp

0o ﬂ'@?ﬁwwr’

. A person who. is white awakens tp discover that he has

., An incident involving the “Kian” ‘
. Er.courage a friend to recognize the importance of study-
' ing black literature. '

A
- Supplementary Activities

honkys gonna clalm our poets just lxke they stole our
" blues™ (. '173).

e. “Straightened hair, naturals, wngs are accaisor:es like

shoes, hats, and bags. The real thing is taking place on

the inside™ (p. 184).
Quotations from Five on ‘the: Black Hand Sidé, a play by
Charlie L. Russell (In Murray and Thomas, eds Biack
Perspéctives, Séhol Bk Serv, 1971):

a. gldggn “The family is the basic unit in a soclety”
)

b. Booker T.: “leferentstrokes fordt[fengt_‘fgl_\nks”(gg‘;’;g

c. Stormy Monday: “. .. when you...get into a
thing, more is expected of you. It’s not only about how
you look, it’'s also about how you live. Being black -
means being involved in the struggle” (p. 138).

d. Sim: “...blackie’s already got enough religion. It’s
whitey who needs to be turned on to God” (p. 92). - ~ °

e. Gideon; “As long as we think only of ourgelves (indi-
vidually) we'll always be a weak people” (p. 63),

f. Sweetmeat: “Can’t nobody tell me about black women,
man. They re evil” (p. 92).

A slave being sold on the block

A slave learning to read and write in seerét

“All black folks got rhythm!” :

“Some of my best friends are colored!” .

Brief re-enactment of a scene from a short story or.play

read in class -

Invite someone to your home for thelr first “soul food”

dinner.’

“Jim Crowism™

a. Blacks are refused restaurant service.

b: A black person is expected to give his seat to a white
person on a bus,

turned black overnight, or vice versa.

+
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12.. A scene based on the idea expressed in the poem “We Wear
the Mask” by Paul Laurence Dunbar.
“The Black Exper:enco” :
) ck student, white teacher (or vice versa)
b. Black customer, whitx salesperson
Black welfare recipient, white caseworker
Black employee, white employer (or vice versa)
Black student, white student
Black doctor, white patient
Black child, white child (both age 5)
Black youth, white policeman
"Black housekeeper, white employer
Black célebrity, white interviewer -

Students may give impromptu presentations or may be given
time for advance planning. The time limit for delivery is best kept
at three to five minutes, and groups should include two to four
people. If time is provided for advance planning, the instructor
should encourage group effort. Each member of a group should

e TR @ 9'9

_ understand that he or she is to be an active contributor in the

preparatory stage before delivery. Better results will be achieved

. also if students prepare without writing out and memorizing

complete seripts: preparation should instead provme a degree of

..8tructure and control for some ad libbing. The instructor ghould

also encomrage imaginative approaches. The situations suggested
above may be modified in an unlimited number of ways, A decision
should also be made regarding whether a presentation is to be
serious or humorous; .in either case, it should exhibit logical

_development with a clear premise and a reasonable conclusion,

Also consider the use of progs and partial costuming.:
For the purpose of evaluation, the following may be appraised:

Organization ¢

Voice ‘

Gestures

Audience contact

Choice of language

Imagination

O T 02 B0

A Word about Games’

Many teachers who have experimented with games in the
. classroom have found that they help motivate students to take an

250
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" active pai:t in learning. This is especially true for students who

react with anxiety to more formal reading and writing assign-
ments. Besides adding an element of fun to the classroom atmo-
%here, a well designed game undoubtedly helps develop students’ .
thinking, decision-making, and problem-solving abilities. When
selecting games, teachers should consider the ages and person-

~ alities of the students who will be involved. Teachers should also
" recognize that game-playing requires that they shift their role-

from authority figure to facilitator and resource person.

Simulation games are especially useful, because they provide an
approach to learning which is primarily affective, dealing with the
emotions that surround ideas. A few simtilation games are briefly
described in this section. When studying literature, students
certzinly nesd to learn something of the artistic techniques
involved in creating a work of fction, for example. But to
appreciate that work fully, they-also need to know some of the
personal experiences which shape and color such a work. This .
becomes more necessary if the reader’s and the writer's experi-
ences differ widely. Simulation games may encourage such .
probing into the black experience, if the teacher is careful toselect
games which minimize competitiveness and emphasize coopera-
tion and reflection. Through such. games, students can gain
greater awareness of their own personal feelings.

Two books deal in general with the use of simulation games in -

the classroom: i
Inventing and Playing Games in the English Classréom: A

Handbook for Teachers, edited hy Kenneth Davis and John  ~

Hollowell (NCTE, pap., 1977), discusses the value of simulation
games as a teaching method, the best ways to integrate them into
the framework of a course, and guidelines for designing your own
classroom game. The book dealsfrankly with the challenges to the
teacher posed by classroom activities in which students are not

~ asked for cut-and-dried, right-or-wrong answers. It discusses ways

for teachers to prepare themselves and their students for playing
games, While the original games described in detail do not include
one on black literature, several of the game designs could be
adapted to it.

Sunulation Games: An Approach t Leammg by Dennis M..
Adams (C A Jones, 1973) is another useful guide for educators who
are interested in using games in the classroom. It also comments
on the usefulness of simulation games and potential problems with
gaming, and offers guidelines for teachers who want to design
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their own games. The book cites several games that are potentially
useful for classes on black literature.

“The Ghetto Game,” developed at Johns Hopkms Umversnty, is )
described as “a fairly advanced beard game simulating what itis -
like to live in an urban ghetto” (p. 89). Eight to ten players using
«  the game board must role-play inner-city characters according to

game rutes. The game has a playing time of one to three hours.
(Sounce: Schog! and Library Department, Western Publishing Co »
Inc)-

“Blacks and Whites,” designed by Communications Research
Machines, Inc., also simulates ghetto life. Four to eight playersare
“black peopie” and “white people” who “play on the same board
while living in different worlds.. " (p. 41). The playérs invent new
strategies and make changes, redlstnbutlng power and money.
{Source: Psychology Today Games.) .

“Simulating Events Found in Literature,” deseribed in Chapter
4 of Stmulation Games, is a teacher-made, non-competitive game,
After reading a selection, students role-play new scenes in which
they may alter events which occur later in the plot, insert an event
that fits the plot but is not depicted in the work, simply change a
seene, or, after discussion, add a scene which makes the author’s

-~ work more understandable. The text also suggests follow-up

discussions relating the fictional story line to sxmllar real-life
behavior .and its motivations. "

Teachers might also check in their communities for commer-
cially distributed games relating to the black experience, although
games not produced by the mass manufacturers are often not
widely available. One of these, “The Black Community Game,”
invented by Malik Ali, a former chemical engineer and teacher,
simulates the lifestyle of black people in the ghetto. A classroom
module requiring two to three class periods has been developed-
from it. The game puts up to seven players, ages eight through
adult, in situations common to ghetto life. For example: “Your car f e
breaks down. Get one brother or sister to help you.” Or: "Your )
slumlord refuses to fix your heater.” The game develops problem- .
solving and communications skills as it teaches the political, social,
and economic forces at work in the black community. The players
try to survive the rigors of the ghetto through interaction and
cooperation. The game enables both teachers and students to
better understand some of the ideas expressed by black writers. -

(Source: Motherland; Inc.) °

%]
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"~ Book and Game Publishers

Africana. Holmes & Mener Atncana Pub. Imprmt of Holmes & Meier
, Pubs,, Inc.

‘ AMS Pr “AMS Press, Inc., 56 E, 13th St,, Ne# York, NY 10003 °

" - Anch. Doubleday Anchor Books. Imprint of Doubleday & Co., Inc.
Apolio Eds Apollo Editions, Orders to: Harper & Row Pubs., Inc.,

Scranton, PA 18512

- Appleton-Century-Crofts Applefon-Century—Crofts 292 Madlson Ave,,

New York, NY 10017

. Archway Archway Paperbacks, 630 Fifth Ave, New York, NY 10020
- Arno Arnio Press, 3 Park Ave, New York, NY 10017 :

Ashl"ygoBlm Ashley Books, Inc., 223 Main St., Port Washmg‘hon, NY

-Avon Avon Books, 959 Elghth Ave, New York, NY 10019 :

Badger Press No business address available. !

" Ballantine Ballantine Books, Inc., Div. of Random House, Inc, Orders to_

Woestminster, MD 21157

. Bantsm_Bantam Books, Inc. Orders to: 414 E. Golf Rd, Des Plaines,

1L 60016 -

- -_ _Barron- Barron’s Educational Series, Inc., 113 Crossways Park Dr.,

Woodbury, NY 11797-*

* Beacon Pr Beacon Press, Inc, 256 Beacon St., Boston, MA 02108; Key-
stone Industrial Park, Sbranton. PA 18512 -

Bobbs Bobbe-Merrill Co,, Inc., A Thomas Aude! Co., 4300 W, 62nd St.

Indianapolis, IN 46206

;—'Bremn*No -business-address: available — T
Broadside Broadmde Crummell Press, 74 Glendale Ave., H:ghland_

Park, MI-48203

*'C A Jones No business address available.

‘Cambridge U Pr Cambridge Univ. Press. Orders to: 510 North Ave »
New Rochelle, NY 10801

Chatham Bhseller Chathem Bookseller, 38 Maple St., Chatham, NJ

Co&erl Macmillan Collier Books. Imprmt of Macmillan Publlshmg
, Ine,

<
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Colimbia U Pr Columbia Univ. Press. Orders to: 12;6 ‘S. Broadway
Irvington-on-Hudson, NY 10533

Corinth Bks Corinth Books. Dist. by: Book Organization, Elm St.
Millerton, NY 12546 '

‘Coward  Coward, McCann & Geoghegan, Inc. Orders to: 390 Murra}‘

Hill Pkwy., East Rutherford, NJ 07073

" Criterion Bks Criterion Bookss Inc. 666 Fifth Ave.. New’ York

NY 10019
Crown Crown Pubs, Inc., 419 ; Mark Ave., S« New York. NY 10016
Cultural Institute Presa No business address available.
Da Capo Da Capo Press, Inc., 227 W. 17th 8t, New York, NY 10011

Delt  Deil Publishing Co., Inc., 1 Dag Hammarskjold Plaza, 245 E. 4Tth
St., New York, NY 10017

Dial Dial Press, 1 Dag Hammarskjold Plaza. 245 E. 47th SL, New York,
NY 10017

Dodd . Dodd, Mead & Co.. 79 Madison Ave., New York, NY 10016

‘ Doubleday Doubleday &Co Inc. Orders to: 501 Franklin Ave.. Garden

City, NY 11530

Dover Dover Pubns.; Inc.. 180 Varick St.. New York, NY 10014
Dutton E; P. Dutton & Co., Inc., 201 Park Ave., 8., New York. NY 10003

East African Publishing House East African Publishing House, Koin-
age Street. P. 0. Box 30571, Nairobi, Kenya

' EMC EMC Corp., 180 E. Sixth St., St. Paul; MN 55101
" Falcon Pr No bupiness address available,
. Fawcett World FRawcett World Library; 1515 Broadway, New York,

NY 10036

Follett Follett Publishing Co.. Div. of Follett Corp.. 1010 W. Washington
Blvd., Chicago, IL 80607

Free Pr Free Press. Dist, hy Maemiltan Co., Riverside. NJ 08075
FS&G gda{gar. Straus & Giroux, Inc.. 19 Union Square, W.. New York,

.G&D Grosset & Dun!ap, Inc., 51 Madison Ave. New York, NY 10010
_ Ginn Ginn & Co.. A Xerox Publishing Co., 191 Spring St.,, Lexington,

MA 02173

~ " Globe "Globe Book Co., Inc., 175 Fifth Ave., New York, NY 10010

Grggggs["ood Greenwood Press, Inc., 51 Riverside Ave., Westpom CT _

. Grove Grove Press, Inc., 196 W. Houston St., New York. NY 10014

Hale E. M. Hale & Co., 128 W. River St., Chippewa Falls, Wi 54729
Har-Row Harper & Row Pubs.. Inc. Orders to: Seranton, PA 18512

HarBraceJ Harcourt Brace Jovanovich, Inc., 757 Third Ave. New
York, NY 10017 :

Harcourt Brace, Harcourt, Brace & World Predecessors of Harcourt
Brace Jovanovich (HarBraceJ)

' Harper Harper & Brothers. Predecessor of Harper & Row (Har'Row)
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Harvard U Pr Harvard Univ. Press, 79 Garden St.. Cambridge.
M4 02138 -

Hayder Hayden Book Co., Inc., 50 Essex St., Rochélle Park, NJ 07662

Hem%g:ll Hemphill Pubhshmg Co., 1400 Wathen Ave Austin, TX
787

~ Henry Holt Predecessor of Holt. Rinehart. & Winston (HR&W}
Herald Pr Herald Press, 616 Walnut Ave., Seottdale, PA 15683 -

19 Union Square New.York, NY 10003
, HM Houghton "Mifflin Co., 2 Park St., Boston, MA 02107; 551 Fifth
Ave.,, New York, NY 10017~ -

Holloway Holloway House Publlshmg Co.. 8060 Melrose Ave. Los
Angeles. CA 90046

DC 20008
HR&‘.[W ﬁolh&han & Winston, Inc., 383 Madison Ave., New York
" NY 10017

Humanities. Humanities Press, Inc., Atlantic Highlands, NJ 07716

Inil'?ijo Pr Indiana Univ. Press, Tenth & Morton Sts., Bloomington, IN

1ndeﬁendence Pr Independence Press. Div. of Herald House, Drawer
Independence, MO 64055

Intl Pub Co International Pubs. Co., 381 Park Ave,, S,, Suite 1301, New
. York, NY 10086,

lrvmgton Irvington Pubs., 551 Fifth Ave., New York, NY 10017
Jihad No business address available.

Johnson Chi Johnson Publishing Co., Inc, 820 S. Michigan Ave.,
Chicago. IL 60605

400 Hahn Rd.. Westminster, MD 21157

Kraus Repr Kraus Reprint Co., Div. of F'raus- Thompson Organization,
Ltd.. Rte. 100, Millwood, NY_10546

Lion Llon Press Dist. by: Sayre Publlshmg Inc.. 111 E. 39th St, New
York. NY 10016

PA 19105 _ .
Little Little, Brown & Co. Orders to: 200 West St.. Waltham, MA 02154
- Littlefield Littlefield, Adams & Co. 81 Adams Dr.. Totowa, NJ 07511

Liveright Liveright Publishing Corp.. Subs. of W. W. Norton Co.. Ine..
-500 Fifth Ave., New York, NY 10036

Lothrop Lothrop, Lee & Shepard Co,, Div. of William Morrow & Co.,
Ine. Orders to: William Morrow & Co.. Inc., Wilmor Warehouse,
€ Henderson Dr., West Caldwell, NJ 07006

Lotus Lotus Press. P. O. Bok 601, College Sta.. Detroit. MI 48221

McDougal-Littell MeDougal. Littell & Co., P. 0, Box 1667. Evanston,
IL 60204
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"Hill & Wang Hill & Wan§ Ine., Div. of Farrar, Straus & Giroux, Inc., .

Howard U Pr Howard Univ. Press, 2935 Upton St. N. W., Washington, -

Knopf Alfred A. Knopf, Inc., , Subs. of Random House. Ine. Orders to:

Lippincott J B. Lippineott Co. East Washington Sq. Philadslphia, -

L
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MeGraw MeGraw-Hill Book Co., 1221 Ave. of the Amerlcas, New York,
NY 10036

- McKay ' David McKay Coi, Inc., 750 Third Ave., New York, NY 10017
Mao%'ﬁ"zﬂalm Macmillan Pubhshms Co Ine. Orders to: RWel’SldE, NJ

Merrill Charles E. Merrill Publlshmg Co., Div. of Beli & HOWell Co.,
1300 -Alum Creek Dr., Columbus, OH 43216 “

Messner Julian Messner, Ine., A Simon & Schuster Div. of Gulf &
Western Corp., 1230 Ave. of the-Americas; New York; NY” 10020

Mnemosyne Mnemosyne Publishing Co., Inc., 410 Aleazar Ave.. Coral
Gables, FL 33134 ‘

Morrow William Morrow & Co., Inc. Orders to: Witmor Warehouse,
" Henderson Dr., West Caldwell, NJ 07006

Motherland Motherland: Inc., 45 Wellington Hill St., Boston, MA 02126

NAL New American Library, 1301 Ave. of the Americas, New Yorl(,
NY 10019 -

NCTE National Council .of Teachers of Engllsh 1111 Kenyon Road,
-Urbana, IL, 61801

Negro U Pr Negro Universities Press, Affiliate of Greenwood Press,
Inc., 51 Riverside Ave., Westport, CT 06880

Noble Noble & Noble Pubs., Inc., 1 Dag Hammarskjold Plaza, 245 E.
+ 4Tth St, New York, NY 10017

. Norton W. W. Norton &-Co., Inc., 500 Fifth Ave., New York, NY 10036
October Qctober House, Inc., P. O. Box 454, Stonington, CT 06378
. Old Army Old Army Press, 1513 Weleh, Fort Colling,.CO 80521
P-H Prentice-Hall, Inc.. Englewood Cliffs, NJ 07632

" _Pantheon Pantheon Books, Div. of Random House, Ine. Ordbrs to:
Random House, Ine., 467 Hahn Rd., Westminster, MD 21157

PB Pocket Books, Inc., Div. of Simon & Schuster, Inc., 1230 Ave. of the ,
— Americas, New Yorl( NY 10020

Penguin Penguin Books, Inc., 625 Madison Ave,, New York, NY 10022

Peter Smith Peter Smith Publnsher Ine., 6 I_exmgton Ave, Magnoha.
MA 01930

Pilgfim Press Pilgrim Press, 287 Park Ave., S., New York, NY 10010

Popular Lib Popular Library, Inc.,.Unitof CBS Pubns., 600 Third Ave.,
New York, NY 10011

Psychology Today Games Psychology Today Games, P. 0. Box 4758,
. Clinten, IA 52732

Putnam G. . Putnam's Sons. Orders to: 390 Murray Hilf Pkwy., East
Rutherford, NJ 07073

Py{t)"?aon';;d Pubns Pyramid Pubns.. Ife., 9 ‘Garden St., Moonachie, NJ

R W Bavon Rlchard W. Baron Publishlng Co Orders to: E. P. Dutton &
Co., Inc., 210 Park Ave. 8., New York, NY. 10003 .
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‘Nelson-Hall - Nelson-Hall, Inec.. 3256 W. Jackson Blvd., Chlcag‘o IL 60606 .
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Rand -Rand MeNally. & Co., P. 0. Box 7600, Chicago, IL 60680
Random Random Heuse, Inc Orders to: 457 Hahn Rd., Westminster,
MD 21157

Regnery Henry Regmery Co Now Contemporar}' Books, Inc., 180 N.
Michigan Ave., Chgl;::‘ago, 1L 60601 -

Reg‘:rh‘lzt9 ReprthO P. 0. Box 5401, 114 Hillerest Offices, Spartanburg,

Rinehart Predecessor of Holt, Rinehart & Winston (HR&W)
S G Phillips . G. Phillips, Inc., 305 W. 86th St,, New York, NY 10024
S 1:1 U g! Southern Illinois Univ. Press, P. 0. Box 3697, Carbondzle,

. S&LSI»Y Slibnl}% & Schuster, iInc., 1230.Ave; of thé Americas, New York,

- "Schol Bk Sery Scholastic Book Services, Div. of Scholastie Magazifes.
= Orders to: 906 Sylvan Ave., Englewood Cliffs, NJ 07632

Schola‘g% Scholarly Press, 22929 Industrial Dr., E., Saint Clair Shores,

.. Scribner Charles Scribner’s Sons. Orders to: Shipping & Service Ctr.,
Vreeland Ave., Totowa,-NJ 07512
‘Shoe String Shoe String Press,’ Inc., 995 Sherman Ave., Hamden,
o CT 08514 .
=~ Stein & Day Stem & Day, 122 E. 42nd St Sulte 3602, New York,
—  NY:-10017
" . TYCrowell Thomas Y. Crowell Cos Orders to: Harper & Row Pubs.,
., . Irc., Seranton, PA 18512
Tex Western Texas Western Pregs, Univ. of Texas, El Paso, TX 79968
. ‘Third Pr Third Press-Jﬁu_?h Okpaku Publishing Co., Inc., 444 Central
Park, W., New York, 10025
Thirdsggld _Third, quld Press, 7524 S. Cottage Grove, Chicago,
Time-Life Time-Life Books, Div. of Tlme, Ine. Dist. by: Little, Brown &
Co., 34 Beacon St., Boston,-MA 02106. Lib. & school orders to: Silver
Burdette Co., Morristown, NJ 13664 :
Trident Trident Press, Div. of Simon & Schuster, Inc., 630 szth Ave '
New York, NY 10020 .
Twayne e Pubs., Div, of G, K. Hall. Dist. by: G2K. Hall&Co,
70 Lincoln St., Boston, MA 02111

.U of Chicago Pr Univ. of Chicago Press. Orders to: 11030 S. Langley
Ave., Chieago, IL 60628

Ueof Ill Pr Univ. of Illinois Press, Urbana, IL 61801 !
U of Mass Pr  Univ. of Massachusetts Press, P. O. Box 429, Ambherst,
MA 01002 o
[H ﬁll\iigllhel’r Univ. of Michigan Press, 615 E. University, Ann Arber,
. Uof NGPr Univ. of North Carolina Press, P. O. Box 2288, Chape] Hil,
NC 275814
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U of Nebr Pr Umv of Nebraska Press, 901 N. 17th St., meoln,
: " NE 68588 -
T U of Okis Pr Univ. of Oklahoma Press, 1005 Asp Ave,, Norman,
. * OK 73019
Y U of Pitishurgh Pr Umv of Pittsburgh Press 127 N. Bellefield Ave.,
Pittsburgh, PA 15260
U of .Wis Pr Univ. of Wisconsin Press, P 0. Box 1379, Madison,
. Wwrsmr
\\ U g{rsogg l\rzliss Umv Press of MISSISSIPDI, 3826 Rldgewoode. Jackson, .

White Plaing Rd.; Scarsdale, N
Umversal No business address available. .
a Valllgouard Vanguard Press, Inc., 424 Madison Ave New York, NY

Viking Pr Viking Press, Inc., 625 Madison Ave., New York, NY 10022
- Walker & Co Walker & Co., 720 Fifth Ave.,, New York NY 10019

" Warner Bks Warner Books, Inc. Orders to: Independent News Co.,.
76 Rockefeller Plaza, New York, NY 10019

i Watts Franklin Watt, Inc. Subs. of Grolier Ine. 730 Fith Ave., New
' I York, NY .10019
' 220

Western Pub Western Publlshmg Co Ine. Qrders to: Dept. M.
' Mound Ave., Racine, WI 53404

WSP ashmfton Square Press, Inc., Div. of Simon & Schuster, Ine.,
1230 Ave.«of the Americas, New York, NY 10020 '

) Ya%aTU Pr VYale Univ. Press. Orders to: 92A Yale Sta., New Haven, -

L 06520
] Recording Compatiés §

" Buddah Records, 810 Seventh Ave., New York; NY 10019
Caedmon. Records, 506 Eighth Ave., New York, NY 10018
CMS Records, 14 Warren St., New York, NY 10007 o
Douglas Records, 145 W. 55th St., New York, NY 10019
Folkways Records, 50 W. 44th St., New York, NY 10036

. Nikton Records, Diist. by Atlantic Recording Corp., 1841 Broadway, New
" York, NY 10023

Right-On Records/Farem Productlons. 408 W. 1156th St. No. 2W, New*
York, NY 10025 - .

- Strata-East Records, 463 West St., New York, NY 10014
United Artists, 6920 Sunset Blvd., Los Angeles, CA 90028 .
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Um!.lr Pub & Dist Unlversal Publlslggg%and Dlstributmg Corp., 720 .. .
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